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Prof. Dr. Hasan ERBAY Prof. Dr. Hasan ERBAY
10:50-11:10 10:50-11-10
“E-portfolyo: Ogretmen Adaylarinin Tecriibelerini “Turning Education Experiences of Student
Dijital Ortama Tagimasi” Teachers into Digital Stories through
Dr. Ogr. Uyesi Zeynep BILK, Dr. Ogr. Uyesi Pelin E-Portfolios”
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DaythreeCONG
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Prof. Dr. Cemil GZTURK, Tugba YAMAN, llyas KARA Prof. Dr. Cemil OZTURK, Tugba YAMAN, ilyas KARA

11:45-12:05 11:45-12-05

“Uzaktan Lisansiistii Ogretimin Lisansiistil “The Evaluation of the Postgraduate Distance
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Dr. Uiyesi Alper YETKINER
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12:10-12:30

“Sosyal Bilgiler Ogretmen Adaylaninin Goriisleri
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Dr. Ogr. Uyesi Gen¢ Osman ILHAN, Ahmet TOKMAK,
Veysi AKTAS
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Moderator: Doc. Dr. Nilay KAYHAN
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“Covid-19 Siirecinde Uzaktan Egitim
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Dr. Ogr. Uyesi Mevhibe KOBAK DEMIR, Prof. Dr. Hiilya
GUR

13:30-13:50

“Lisansiistii Ayn Akreditasyon Standardi Bulunan
CEENQA Uyesi Akreditasyon Kurumlarinin”
Karsilastirmali Analizi”
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4.0turum: 14:00- 15:10
Moderatdr: Prof. Dr. Hayati AKYOL
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Dr. Ggr. Uyesi Serap Nur DUMAN

12:10-12:30

“Investigation of Virtual Museums in Line with
the Opinions of Social Information Teacher
(andidates in Terms of Various Criteria”

Dr. Uyesi Gen¢ Osman ILHAN, Ahmet TOKMAK,

Veysi AKTAS

3.st. Session 12:40-13:30
Moderator: Doc. Dr. Nilay KAYHAN
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DaythreeCONG

12:40-13:00
“An Overview of Sustainability in Education”
Prof. Dr. Hiilya GUR, Res. Asst. Hasret GURES

13:05-13:25

“Distance Education Struggle in Covid-19
Process: Determining the Opinions of Pre-
service Mathematics Teachers About the
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Dr. Mevhibe KOBAK DEMIR, Prof. Dr. Hiilya GUR

13:30-13-50

Structural Comparative Analysis of CEENQA
Member Accreditation Institutions
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Moderator: Prof. Dr. Hayati AKYOL
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DaythreeCONG
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“Factors Affecting Learning in Distance

Education”
Dr. Uiyesi Serap Nur DUMAN
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“Hybrid Education During Pandemic: Voices of
University Students and Faculty Members”

Odr. Gor. Seyma YILDIRIM, Ars. Gér. Biisra Nur
DURMALZ, Ars. Gor. Fatma (iLOGLAN KONUR, Prof. Dr.
Feyza DOYRAN
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“Kapsayici Erken Cocukluk Egitimi Kalite
Bilesenlerinin Okul Oncesi Kurum Standartlarina
Yansimasi”

Dr. Betiil YILMAZ
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Moderator: Prof. Dr. Meltem H. BATURAY
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“Covid-19 Pandemisi Siirecinde Ogretmen Egitimi:
Diinya'nin ilk Online Laboratuvar Okulu”

Dog. Dr. Zelha TUNC PEKKAN, Dog. Dr. Rukiye TAYLAN,
Prof. Dr. Mustafa 0ZCAN

15:45:16:05
“Egitim Felsefenin Bir Yansimasi: Egitim

Fakiiltelerinin Akreditasyon Calismalari”
Ars. Gor. Dr. Mustafa ICEN

16:10-16:30

“CEENQA Uyesi Akreditasyon Kurumlarinin Yapisal
Olarak Karsilastirmali Analizi”

Ars. Gor. Biisra ELCICEGI
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Prof. Dr. Cemil OZTURK
Chairman of EPDAD Administrator Board, Turkey

WEPDAD

SUNUS
EPDAD Tiirkiyede 6gretmenlik egitimi programlarinin dis degerlen-

dirme ve akreditasyonunda ¢1gir agmis bir kalite kurulusudur. 2012 yilinda
kurulan EPDAD, egitim fakiiltelerinin icinde bulundugu belirsizliklerin
de etkisiyle ilk iki y1l asli hedefine yonelik herhangi faaliyet yapamamustir.
2015-2017 yillarinda gergek kurulus donemini yagayan EPDAD, altyapisini
kurmay1 basarmistir. 2017 yilindan itibaren Yiiksekogretim Kalite Kurulu
(YOKAK) tarafindan tescil edilen ajans, 2020 yilina kadar Tiirkiye ve KKTCde
toplam 74 programi akredite etmistir. Halen degerlendirilme siirecinde
55 program bulunmaktadir. Bugiin itibariyle 175 civarinda degerlendirici
yetistiren EPDAD, yaklasik 300 civarinda gontilliiden destek almaktadur.
Ozetle, asli is olarak program degerlendirme ve akreditasyon faaliyetleri
yapan kurulus, ayrica akreditasyon kiiltiiriinii genisletmek, biling diizeyini
arttirmak ve topluma hizmet gibi sosyal katkilarda da bulunmaktadir.

YOKAK tarafindan tescil edilen EPDAD, Orta ve Dogu Avrupa
Akreditasyon Kuruluslar: Birligi (CEENQA)nin tam {iyesidir.

EPDAD'in yapti§1 en nemli faaliyetlerden biri olan Uluslararasit Ogretmen
Egitimi ve Akreditasyon Kongresi (International Teacher Education and
Accreditation Congress: ITEAC) bu yil (ITEAC’ 2020) Covid-19 Pandemisi
siirecinde uzaktan 6gretim ve akreditasyonun siirdiirtilebilirligini saglamaya
yonelik ¢aba ve deneyimleri paylasmay1 amaglamustir. Bu nedenle kongrede
sinirh sayidaki bildiriden ¢ok yerli ve yabanci kalite kuruluslar: tarafindan
gergeklestirilen paylasim oturumlar1 6ne ¢ikmustir.

Emegi gecen herkese tesekkiir ederim. Saygilarimla.



Prof. Dr. Muzaffer ELMAS, Turkey
President of Turkish Higher Education Quality Council

/Turkish Higher Education
y Quality Council

Prof. Muzaffer Elmas was born in Giresun, Turkey in 1956. He received
his bachelor’s degree in civil engineering from Istanbul Technical University
in 1980; also received his master’s and doctoral degrees from the same
university in 1983 and 1988. In 1980, he joined Sakarya Architecture and
Engineering Academy as a research assistant, and became an assistant
professor in 1988, associate professor in 1994 and professor in 2000. In
2002, Prof. Elmas began serving as the Vice-Rector of Sakarya University
and worked on strategic planning, quality, education and investments
during his term in office. In 2010, he was appointed as the Rector of
Sakarya University. During his term of office as a rector, he spearheaded
the establishment of an administrative system for the university that will
facilitate the processes of quality evaluation in higher education and
accreditation at national and international levels. He also coordinated
the procedures of Turkey Excellence Award, EFQM Excellence Award
and Global Excellence Award, the external evaluation processes of EUA
IEP and HEQC, and the accreditation procedures of around 50 programs
along with national and international accreditation agencies. Prof. Elmas is
a member of the Disaster and Emergency Management Authority (AFAD)
Earthquake Advisory Board and the Council of Higher Education (CoHE)
Vocational Qualifications Institution, the chair of the Inter-University
Council Education Commission and a permanent member of the Turkish
Academy of Sciences.



IV. INTERNATIONAL TEACHER EDUCATION AND ACCREDITATION CONGRESS
ABSTRACT BOOKS

Prof. Dr. Burhanettin Donmez, Turkey
Republic of Turkey MoNE, President of The Board of Education

He was born in Tokat in 1959. He completed his elementary, middle, and
high schools in Tokat. He received his bachelors degree (1983) and master’s
degree (1986) in Educational Administration, Supervision and Planning from
the University of Ankara, Faculty of Educational Sciences. He also completed his
doctoral education in the same field of study at the University of Inonu in 1992.

He had worked as a civil servant, teacher and administrator for (central
and provisional organizations of) the Ministry of National Education for about
ten years. In 1987, he started to work as a faculty member for the University
of Inonu. He has been working as a faculty member at the University of
Ino6nii for more than 30 years. Within this period, he has performed various
administrative jobs such as a head of department, director of program, vice
dean, director of institute, and faculty dean. In the Deans Council of Faculty
of Education, he has carried out the tasks of the councillorship for two periods
and presidency of the council for one period. Also, he has worked for the Study
Group of Teacher Training of the Council of Higher Education.

He has attended various symposiums and panels related to education
and delivered many speeches to several conferences. Prof. Dr. Burhanettin
Donmez who is the co-author or/and editor of eight books has a great
number of articles published in national and international journals. He
is married and has two kids.
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Prof. Dr. Mehmet Sisman, Turkey

Turkish Council of Higher Education, Executive Board Member

He was born in Sivrihisar, Eskisehir in 1951. He completed his elementary
education in Glinyiizii/Gecek village and he continued his secondary and
high school education in Eskisehir.

He received his B.A. from the department of Turkish Language and
Literature, Faculty of Literature at Atatiirk University in 1976. He received
his M.A. in educational sciences at Anadolu University in 1986 and his
Ph.D. at Hacettepe University in 1993. He became an assistant professor
in 1993, associate professor in 1997 and professor in 2003 in the Division
of Educational Administration, Supervision, Planning and Economics.

He worked as a teacher at Eskisehir Training Institute and some high
schools between 1976 and 1986. After working in the Open Education
Faculty at Anadolu University between 1986 and 1995 and in the Faculty
of Science and Literature and Faculty of Education at Eskisehir Osmangazi
University between 1995 and 2003, he worked at Manas University between
2003 and 2005. Upon his return, he began his duty in the Faculty of
Education at Eskisehir Osmangazi University. He was assigned as a CoHE
member from the Inter-university Council on 13 February, 2012 and as an
Executive Council member on 6 March, 2016. Then, he was reassigned as



IV. INTERNATIONAL TEACHER EDUCATION AND ACCREDITATION CONGRESS
ABSTRACT BOOKS

a CoHe member by Recep Tayyip Erdogan on 27 February, 2016 and was
selected as an Executive Council member on 17 March, 2016.

Besides being an academic member, he has also served as a board
member, senator, head of a department, vice dean, dean and vice rector.
He took part in various projects in the state institutions and organizations,
notably Ministry of National Education, and private institutions along with
the in-service trainings and seminars.

He took part as an editor, member of editors board member, member
of editorial board and member of arbitration committee for numerous
academic journals. He wrote articles published in national and foreign
journals, declarations presented in various national and international scientific
meetings, various books and articles published in popular magazines.
Some of the books he wrote, coauthored and became an editor of are;
Introduction to Teaching, Introduction to Teaching Profession, Organization
Culture, Organizations and Cultures, Leadership of Education, Looking for
Excellence in Education, Turkish Education System and School Management,
Education Economy and Planning, Classroom Management, Total Quality
Management in Education, School Ceremonies, Headmaster as a Person,
History of Education. Prof. $isman is married and has four children.
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Prof. Dr. Valéria Csépe, Hungaria
President of Hungarian High Education Accreditation Committee

Valéria CSEPE, president of the Hungarian High Education Accreditation
Committee was appointed in 2016 for two and in 2018 for six years on
common nomination of the president of the Hungarian Academy of
sciences and the minister responsible for high education as requested by
the High Education Act of Hungary. She is research professor at the RCNS
Brain Imaging Centre, professor of cognitive psychology and neuroscience
(University of Pannonia), ordinary member of the Hungarian Academy
of Sciences and member of the Academia Europaea. She worked for two
years as Humboldt scholar at the University Miinster, Germany, and
conducted further research at several internationally recognized research
institutes and universities as visiting professor. Recently she is member
of an international collaboration on ‘mesosience’ initiated by the Chinese
Academy of Sciences and principal investigator and chair of the Education
and Training Committee of Neo-PRISM-C project granted by the Horizon
2020 Marie Curie European Training Network program.

Her research focuses on the behavioral and brain correlates of typical
and atypical cognitive development from infancy to adulthood. The research
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group of Neurocognitive Development founded by her at the Brain Imaging
Centre of RCNS investigates brain correlates related to the development of
spoken and sign language, reading development and disorders, music as
well as executive functions and probabilistic learning with various brain
and behavior methods. She has more than 350 publications, including
several highly cited papers, journal articles, monographs, edited books,
book chapters and conference papers in English and Hungarian. She acts
as regular reviewer for high impact international scientific journals as well
as for different research foundations, committees and scientific councils.

Valéria Csépe served as deputy secretary General of the Hungarian
Academy of Sciences, elected for two three-year-terms (2008-2014), being
the first female in such a high position there. She chaired the Hungarian
Academy of Sciences’ Presidential Committee on Public Education from
2008 to 2016. From 2012 to 2018 she worked in the strategic committee
of the International Council of Science (ICSU) as elected member and
took part in the preparatory works of the International Science Council
(merger of ICSU and ISSC). Between 2017 and 2020 she led as principal
investigator the national curriculum redesign and implementation EU
project in Hungary. She is member of the OECD’s Education 2030 focus
group and of the Research Precariat Scoping Group (Global Science Forum
activity) of the OECD.
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Prof. Dr. Giilseren Kocaman, Turkey
HEPDAK Head of the Board
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Prof. Dr. lvan LEBAN, Slovenia

Former Director of Slovenian Higher Education Quality Assurance Agency &
EUA IEP Expert (2006-2018)

Born 1947 in Ljubljana. Graduated at University of Ljubljana from
Chemistry, D.Phil. degree from Physics, University of York, England.
Elected as Full Professor of Chemistry in 1989, ranking now as 6th chemist
in Slovenia with over 200 publications (WOS) and over 3000 citations.
Emeritus Professor from 2019.

In 2002-2005, he was a Vice-rector of University of Ljubljana and from

2013-2018 he was a Director of Slovenian Quality Assurance Agency for
Higher Education (SQAA-NAKVIS https://www.nakvis.si/).

From 2001-2005 he was promoting Bologna reform at University of
Ljubljana, introducing ECTS point system and Diploma Supplement. From
2006-2018 he was external evaluator of EUA IEP (https://www.iep-qaa.
org/) doing the job at universities in Slovenia, Montenegro, Macedonia,
Turkey, Romania, Bulgaria, Poland, Portugal, Latvia, Lithuania, Kazakhstan,
Russia, Georgia.

He was a Vice-Chair of European Consortium of Accreditation ecahe.
eu and a Vice-Chair of Central and Eastern European Network of QA
Agencies ceenga.eu. He is a freelance journalist and is writing about science
in the local daily newspaper. He is married and has three daughters.
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Prof. Dr. Rifki Haziroglu, Turkey
Chairman of Association for the Evaluation and Accreditation of Veterinary
Institutes and Programs (Turkey)
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Dr. Jolanta Silka, Latvia
Head of the Latvian Quality Agency for Higher Education /
Academic Information Centre

]
A I Quality Agency for
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Jolanta Silka is Head of the Quality Agency for Higher Education (AIKA)
in the Academic Information Centre (AIC). AIC was established in 1994
but the Agency was established and started operating in March 2015. The
agency is the only national quality assurance agency for higher education
in Latvia, incl. study programmes and higher education institutions.

Agency is a full member of ENQA and is listed in EQAR. Jolanta
coordinated the agency’s external ESG review process and has experience in
development methodologies and guidelines in line with national regulation
and the ESG and with the development internal regulations on quality
assessment, including experts’ selection and training.

She has more than 10 years of professional experience as an expert
for higher education policy and reforms in the Ministry of Education
and Science, in which capacity she has also taken part in the BFUG. In
addition, she has experience in the external evaluation procedures as an
expert and as a member of decision making body. Jolanta has participated
in a number of higher educations related projects (both as a manager and
expert).
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Prof. Dr. Afsun Ezel Esatoglu, Turkey
Chairman of Health Sciences Education Programs Evaluation and Accreditation
Association (Turkey)
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Prof. Dr. Nataliia Stukalo, Ukraine
Vice-Head of the National Agency for Higher Education Quality Assurance
(Ukraine)

' NATIONAL AGENCY
for HIGHER EDUCATION
QUALITY ASSURANCE
(UKRAINE)

Nataliia Stukalo is the Vice-Head of the National Agency for Higher
Education Quality Assurance (NAQA). She has completed her PhD and
DSc in International Economics at Kyiv National Economic University and
has taken internships and trainings at, among others, Harvard University,
University of Amsterdam, Catholic University of Leuven and University
of Liverpool. She is a well-known Ukrainian educator, quality assurance
expert and researcher. Nataliia has 10 years of experience in online
education working at Laureate Online Education UK-based Universities
and at Global University System InteractivePro. Before being elected as a
member of NAQA, she spent 20 years teaching and managing at Ukrainian,
British and German Universities. Professor Stukalo is the author of more
than 100 academic papers on International Economics, Global Finance
and Higher Education issues.

You can make contact with her via this e-mail address: nstukalo@
naqa.gov.ua
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Prof. Dr. Sermin Ornektekin, Turkey
Chairman of Association for Evaluation and Accreditation of University
Programs in Mathematical, Natural and Social Sciences (Turkey)

FEDEK

The Association for Evaluation and Accreditation of University Pro-
grams in Mathematical, Natural and Social Sciences
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Dr. Jamie M. Schlais, Netherlands

International Baccalaureate (IB) Curriculum Manager

International
Baccalaureate

Dr. Jamie M. Schlais earned a doctorate at Virginia Commonwealth
University with a focus on Research, Evaluation, and Assessment in
education. Prior to COVID-19, she has experience designing, writing, and
teaching online high school psychology courses and evaluating teacher
and student use of Chromebooks in grades 6-12. Specializing in global
education, Jamie uses International and National standards to investigate
educators’ global education and equity practices while identifying
appropriate measures. Currently, Jamie is employed with the International
Baccalaureate Organization as a curriculum manager for psychology and
Creativity, Activity, and Service.
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Prof. Dr. Filiz B. Dilek, Turkey
Association for Evaluation and Accreditation of Engineering Programs,
Head of Engineering Programs Accreditation Board (Turkey)

MUDEK

Filiz B. Dilek graduated from the Department of Environmental
Engineering at Middle East Technical University in 1982 with B.Sc. degree.
She received her M.Sc. and PhD degree in 1985 and 1991, respectively,
from the same department. She has been working as a faculty in the same
department since 1992. She served as vice chair and chair between 1998-2003
and 2003-2006, respectively. She chaired METU Biotechnology Program
from 2013 to 2015. She coauthored over 50 research articles (SCI) in water/
wastewater treatment, environmental management areas. Given the first
one in 2000, she worked actively in the departmental commissions during
the three ABET evaluation periods. She has been serving as a program
evaluator and a team chair/co-chair in several MUDEK evaluation teams
since 2004. She has been a member of MUDEK since 2012 and has been
serving as a MUDEK-MAK member since 2015.
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Abstract

Today’s 21. century is called with different names. One of these definitions
is “digital age” Digital age is such an era that technological changes and
improvements progress at an unprecedented pace and therefore it affects human
life from daily experience to education. Under digital age’s circumstances, like
daily experiences our educational experiences underwent a running change.
Education systems are digitalized in line with requirements of digital age to
accomodate the conditions of the time. Because today’s children are born
into a technological world and they are seen as digital natives. Accordingly,
today’s student profiles, interests and needs vary. Education systems should
meet these requirements by the educational environments created in line
with the requirements of the age. Education systems and accordingly
teachers are affected by the whole improvements. The ministry of national
education organize inservice trainings to maintain this affect positively and
for teachers to keep up with the conditions of digital age. Among the main
objectives of these inservice trainings, teachers; integrating educational
environments with technology by improving their own digital competence,
organizing digital learning environment for students, keeping up with the
varying technological developments, adapting themselves to the teaching
methods, moreover, being a role model for students to use digital materials
consciously and usefully, can be given. These skills are for teachers in general
and on the other hand for Social Studies teachers specifically. Because as the
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teachers of this class Social Studies teachers’ adaptation to digital age is the
basis for performing the task of “growing digital citizens”, one of the most
important functions of Social Studies, Especially in the perspective of Social
Studies Curriculum “digital competence” is emphasized. The mentioned
competence includes various technologies to be used safely and critically
in numerous fields like communication processes from students’ daily lives
to business life. Also comprehension of the development process of science
and technology and conscious usage of communication and technologies by
students are among the specific aims of Social Studies Curriculum. At the
same time, teaching of the information and skills about Social Studies by
means of digital equipments contribute to students besides making teachers’
works easier. The mentioned contributions are sequenced as helping students
participate actively in the lesson and attracting their attentions, providing
them critical thinking skills and improving their motivation for the lesson.
When all these properties are taken into consideration, the experince of being
a Social Studies teacher is an issue of concern. For that reason, the aim of
this study is to analyze how Social Studies Teachers interpret to be a teacher
in digital age according to their experiences. In line with this purpose, the
study is carried out with the phenomenological model of qualitative research
methods. The participants are determined by means of criterion sampling
method of purposeful sampling methods. The participants are expected to
meet a requirement of at least three-years teaching experience in the branch
of Social Studies. Survey data is gathered by using semi-structured interview
form (online form), composed of open ended questions. During the analysis
process, four steps intrinsic to phenomenological model are followed. The
mentioned steps are sequenced as; bracketing, phenomenological reduction,
fictional diversity, synthesizing of meaning and essence. Data analysis of
the study is proceeding and at the end of the study it is aimed to reach the
themes related to each other, which finds out the meaning and structure of
the experience of being a teacher in digital age. Mentioned survey themes
will be presented later.

Keywords: Digital Age, digitalization in education, Social Studies teacher.
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Ozet

Glintimiiz 21. yiizyih ¢ok farkli isimlerle tanimlanmaktadir. Bu
tanimlamalardan biri de “djjital ¢ag” tanimlamasidir. Dijital ¢ag, teknolojik
degisim ve gelismelerin bas dondiiriicii bir hizla ilerledigi ve buna bagh
olarak da insan hayatini glinlitk yasamdan egitime kadar bir¢ok alanda etkisi
altina alan bir dénemdir. Dijital ¢agin sartlar1 altinda giinliik yasantimiz
gibi egitim yasantilarimiz da hizh bir déniisiim gegirmeye bagladi. Egitim
sistemleri dijjital gagin kosullarina uyum saglayabilmek adina, dijital gagin
bir gerekliligi olarak egimde dijitallesmeye gitmektedir. Ciinkii gliniimiiz
¢ocuklar1 teknolojik bir diinyaya gozlerini agmakta ve dijital yerliler
olarak kabul edilmektedir. Dolayisiyla giiniimiiz 6grenci profilleri, ilgi ve
ihtiyaglar1 da degisiklik gostermektedir. Egitim sistemleri bu ihtiyaglari, ¢cagin
gerekliliklerine gore olusturduklari egitim-6gretim ortamlari ile karsilamak
durumundadir. Yasanan tiim gelismelerden egitim sistemleri ve dolayisiyla
ogretmenler de dogrudan etkilenmektedir. Bu etkinin olumlu bir ivme
kazanmasi ve 6gretmenlerin dijital ¢agin kosullarina uyum saglamalar1
amaciyla Tiirkiye Cumhuriyeti Milli Egitim Bakanhg1 6gretmenlere yonelik
hizmet ici egitimler diizenlemektedir. Bu egitimlerin temel hedefleri arasinda
ogretmenlerin; kendi djjital yetkinliklerini gelistirerek egitim-6gretim
ortamlarini teknoloji ile biitiinlestirmeleri, 6grenciler icin dijital 6grenme
ortamlar1 olugturmalari, farklilasan teknolojik gelismeleri benimsemeleri,
hem 6gretim yontemleri hem de derste kullanacagi materyaller konusunda
kendilerini daima yenilemeleri dahasi dijital materyallerin bilingli ve faydal
kullanimi1 konusunda 6grencilere rol model olmalarini saglama gosterilebilir.
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Bu beceriler genelde biitiin 6gretmenlerin 6zelde ise Sosyal Bilgiler
Ogretmenlerinin sahip olmalar1 gereken becerilerdir. Ciinkii Sosyal Bilgiler
dersinin en 6nemli ilevlerinden biri olarak kabul edilen “dijjital vatandaslar
yetistirme” iglevini yerine getirebilmesi i¢in, bu dersin 6gretmenleri olarak
Sosyal Bilgiler 6gretmenlerinin dijital ¢aga uyumu esastir. Bilhassa Sosyal
Bilgiler Dersi Ogretim Programrnin perspektifinde “djjital yetkinlik” konusuna
vurgu yapilmaktadir. S6z konusu yetkinlik 6grencilerin giinliik yasamindan
is hayatina, iletisim stiregleri gibi bir¢ok alanda farkli teknolojilerin giivenli
ve elestirel bir sekilde kullanilmasini icermektedir. Yine Sosyal Bilgiler Dersi
Ogretim Programrnin 6zel amaglar1 arasinda, dgrencilere bilim ve teknolojinin
gelisim stirecini kavratma ve iletisim teknolojilerinin bilingli kullanilmasini
saglama gibi amaglar yer almaktadir. Ayn1 zamanda Sosyal Bilgiler dersine
dair bilgi ve becerilerin dijital arag-geregler ile 6gretimi 6gretmene birgok
kolayliklar saglamanin yani sira 6grencilere de dnemli katkilar yapmaktadir.
S6z konusu katkilara bakildiginda 6grencilerin derse aktif olarak katilimini
saglama ve ilgi cekme, elestirel diisiinme becerisi kazandirma, yaraticihiklarini
gelistirme ve derse olan motivasyonlarini arttirma seklinde siralanabilir.
Tiim bu 6zellikler dikkate alindiginda, dijital cagda Sosyal Bilgiler 6gretmeni
olma deneyimi merak konusudur. Bundan dolay:1 bu ¢aligmanin amaci,
Sosyal Bilgiler 6gretmenlerinin kendi deneyimlerine dayali olarak dijital
¢agda 0gretmen olmay1 nasil anlamlandirdiklarini incelemektir. Bu amag
dogrultusunda, ¢aligma nitel arastirma desenlerinden fenomenolojik desen
ile yurttilmstiir. Arastirma katihimcilar: amagh 6rnekleme yontemlerinden
olciit ornekleme yontemi ile belirlenmistir. Arastirmada katihmcilarin kidem
olarak en az {i¢ y1l siire ile Sosyal Bilgiler 6gretmenligi yapmis olmalar1
olctit olarak belirlenmistir. Arastirma verileri agik uglu sorulardan olusan
yar1 yapilandirilmis gortisme formu (online form) kullanilarak toplanmustir.
Arastirma verilerinin analizi stirecinde fenomenolojik deseninin kendine
o6zgii olan dort adim takip edilmistir. S6z konusu adimlar; parantezleme,
fenomenolojik rediiksiyon, imgesel cesitleme, anlam ve 6zlerin sentezlenmesi
seklinde siralanabilir. Calismanin veri analizi stireci devam etmekte olup,
analizler sonucunda dijital ¢cagda 6gretmen olma deneyiminin anlamini ve
yapisini ortaya koyan birbiri ile iligkili temalara ulagiimas: amac¢lanmaktadir.
S6z konusu arastirma temalar1 daha sonra sunulacaktir.

Anahtar Kelimeler: Dijital ¢ag, egitimde dijitallesme, Sosyal Bilgiler
ogretmeni.
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Abstract

Accreditation is a certified quality assurance system and process in which
authorization, competence and reliability are approved (Herdman, 2010).
The main purpose of accreditation is to assure educational institutions,
students, families, employers and the public concerned that the institution
operates at a high quality in education and is recognized by the authorized
institutions. Accreditation is a process that allows educational institutions
and academic programs to be recognized for their performance, integrity and
quality that enables them to gain the quality assurance of their education.
Accreditation is given for a certain period of time. It guarantees that the
institution or academic program has the necessary capacity to deliver
a particular education during this period. Accreditation requires the
institution to maintain standards that enable its graduates to be admitted
to other reputable higher education institutions or obtain qualifications
for professional practice (info.anqa.com).

In this study, in addition to CEENQA member accreditation institutions,
the New England Commission of Higher Education (NECHE) established
in the USA has been subjected to examination and the management
structures of the specified accreditation agencies, their establishment dates,
the cities they were established, the rate of using the word accreditation
in the name of the institution, languages, accredited program degrees,
standards, number of members, membership requirements, publications,
contact addresses, accreditation fees, international collaborations, workshops,
commissions, board of directors’ female-male ratio, number of programs
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they accredited, etc. fields were studied comparatively. It was designed in
a scanning model in accordance with the research purpose. This study
was designed in accordance with the scanning model. This model aims to
describe past or present situations as they are. Studies in this model allow
answering questions such as “what, where, how much, how often, how”
(Buytukoztiirk et al., 2012; Karasar, 2014). Research in the scanning model
is the first and basic research action. Studies carried out in accordance with
this model make important contributions to theorists and practitioners in
understanding and increasing knowledge (Balci, 2001). The research group
of this study consists of 16 accreditation agencies that are members of
CEENQA from European Accreditation Institutions and the New England
Commission of Higher Education (NECHE) institution established in the
USA. Literature review and document review technique were used as data
collection tools. Data obtained from foreign sources have been translated
into Turkish from the languages in which they are available. After the
tabulation and digitization of the obtained data, the data were analyzed
by content analysis method.

When 36 CEENQA member institutions and NECHE organizations
from the USA are evaluated, 57% of 37 accreditation agencies have the word
accreditation in the agency name content. Looking at the languages on the
websites of the accreditation institutions, 5 Turkish (3 Turkish-English; 2
Turkish); 9 of them are in English (1 with only English and others with
Turkish-Romanian-German-Estonian-Bosnian-Armenian-Serbian); 4 Russian
(2 in Russian, 2 in German); 2 in Serbian; 1 in Romanian-Latvian-French-
Bosnian-Armenian-Croatian-Estonian languages. ANQA, on November
27,2008 in Yerevan, capital city of Armenia; HEA, in 2008 in Banjaluka,
the de facto capital of the autonomous administration Republika Srpska
in Bosnia-Herzegovina; HEAARS in Banjaluka, Bosnia and Herzegovina
on February 24, 2011; EKKA was in the capital city of Estonia, Tallinn, in
2009; ACQUIN, one of the German accreditation institutions, in Bayreuth
in 2001, FIBAA in Bonn in 1994; Kazakh accreditation board named
IQAA, in 2008 in St. Petersburg, Russia; AIKA in Riga, capital of Latvia, in
2015; YODAK, in Nicosia, the center of the Republic of Northern Cyprus,
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in 2005; ARACIS, in Bucharest, the capital of Romania, in 2005; Turkey
TEPDAD of accreditation bodies in Izmir in 2010; HEPDAK, in Izmir in
2013; FEDEK is in Istanbul in 2009; ILAD in Istanbul in 1989; EPDAD,
in the province of Istanbul in 2012; NECHE has started operations in
Burlington, USA. 10 standards in ANQA; Of the 2 main standards in
Bosnia and Herzegovina HEA, the first standard has 8 sub-standards
within itself and 7 sub-standards of the second standard; 9 in the LAND;
6 in YODAK; 15 in AIKA; 11 in institutional accreditation in IQAA, 10 in
accreditation for TVE organizations; There are 8 standards in accreditation
for doctoral programs. It has been observed that the pages of Germany
(FIBAA, ACQUIN), Bosnia-Herzegovina (HEAARS), Estonia (EKKA)
accreditation agencies generally include EU accreditation standards. In
these standards, there are 10 in section 1: 7 in section 2: 7 standards in
section 3. 9 in NECHE; In EPDAD; 9 in HEPDAK; In TEPDAD; There
are 10 standards in FEDEK.

Keywords: Accre ditation bodies, CEENQA, comparative analysis.
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Ozet

Akreditasyon yetki, yeterlilik ve giivenirliligin onaylandig: sertifikal bir
kalite glivence sistemi ve siirecidir (Herdman, 2010). Akreditasyonunun
temel amaci, egitim kurumlarina, 6grencilere, ailelere, isverenlere ve
ilgili kamuoyuna, kurumun egitimde yiiksek kalitede faaliyet gosterdigi
ve yetkili kurumlar tarafindan tanindig1 konusunda giivence vermektir.
Akreditasyon, egitim kurumlarinin ve akademik programlarin performanslari,
bitiinliikleri ve egitiminin kalite giivencesini kazanmalarini saglayan
kaliteleri ile taninmalarina olanak veren bir siirectir. Akreditasyon belirli
bir siire igin verilir. Bu siire i¢inde kurumun veya akademik programin
belirli bir egitim vermesi i¢in gerekli kapasiteye sahip oldugunu garanti
eder. Akreditasyon, kurumun mezunlarina diger saygin yiiksek 6grenim
kurumlarina kabul edilmelerini veya profesyonel uygulama i¢in yeterlilik
belgelerini elde etmelerini saglayan standartlar1 korumasini gerektirir
(info.anga.com).

Bu calismada CEENQA iiyesi akreditasyon kurumlarina ek olarak
ABDde kurulan New England Commission of Higher Education (NECHE)
kurumuda incelemeye tabi tutulmus ve belirtilen akreditasyon ajanslarinin
yonetim yapilari, amaglari, kurulus tarihleri, kurulduklari sehirler, kurum
adinda akreditasyon kelimesinin kullanilma orani, web sitelerinde
kullanilan diller, akredite ettikleri program dereceleri, standartlari, iiye
sayilari, Giye olma kosullari, yayinlar, iletisim adresleri, akreditasyon
tcretleri, uluslararasi is birlikleri, ¢alistaylari, komisyonlari, yonetim
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kurulu kadin-erkek oranlari, akredite ettikleri program sayisi vb. alanlarda
karsilagtirmali olarak incelenmistir. Arastirma amacina uygun bir sekilde
tarama modelinde tasarlanmugstir. Bu ¢alisma tarama modeline uygun olarak
tasarlanmistir. Bu model ge¢miste ya da halen var olan durumlari oldugu
gibi betimlemeyi amaglar. Bu modeldeki arastirmalar “ne, nerede, ne kadar,
hangi siklikla, nasil” gibi sorularin cevaplanmasina olanak vermektedir
(Buytkoztirk ve digerleri, 2012; Karasar, 2014). Tarama modelindeki
arastirmalar ilk ve temel aragtirma eylemi niteligi tasirlar. Bu modele uygun
olarak gerceklestirilen arastirmalar, bilginin anlagilmasi ve arttirilmasinda
kuramecilara ve uygulayicilara 6nemli katkilar saglamaktadir (Balci, 2001).
Bu ¢alismanin aragtirma grubunu Avrupa Akreditasyon kurumlarindan
CEENQA iiyesi 16 akreditasyon ajansi ve ABDde kurulan New England
Commission of Higher Education (NECHE) kurumu olusturmaktadir.
Veri toplama araci olarak literatiir taramasi ve dokiiman incelemesi
teknigi kullanilmistir. Yabanci kaynaklardan ulagilan veriler bulunduklar:
dillerden Tiirk¢e'ye terciime edilmistir. Elde edilen verilerin tablolastirma
ve say1sallastirma islemleri yapildiktan sonra veriler icerik analizi yontemi
ile ¢oziimlenmistir.

36 CEENQA iiyesi kurum ve ABDden NECHE kurulusu degerlendirildiginde
toplam 37 akreditasyon ajansinin %57sinde ajans ad1 igeriginde akreditasyon
kelimesi ge¢mektedir. Akreditasyon kurumlarinin web sitelerinde yer
alan dillere bakildiginda 5 Tiirkge (3’ii Tiirkge-Ingilizce; 2’si Tiirkge); 9’u
Ingilizce (1’1 yalnizca Ingilizce digerleri Tiirkge-Rumence-Almanca-Estonca-
Bognakca-Ermenice-Sirpea ile birlikte); 4 Rusc¢a (2’si Rus¢a, 2’si Almanca
ile); 2’si Sirpga;1’i Rumence- Letonca-Fransizca-Bosnakga-Ermenice-
Hirvatca-Estonca dillerindedir. ANQA, Ermenistanin bagkenti Erivan
sehrinde 27 Kasim 2008de; HEA, Bosna-Hersek'te 6zerk yonetim Sirp
Cumburiyeti’nin fiili bagkenti olan Banjaluka kentinde 2008de; HEAARS,
Bosna-Hersek'in Banjaluka kentinde 24 Subat 2011de; EKKA, Estonyanin
bagkenti Tallinn kentinde 2009da; Alman akreditasyon kurumlarindan
ACQUIN, Bayreuth kentinde 2001de, FIBAA, Bonn sehrinde 1994de; IQAA,
adli Kazak akreditasyon kurulu 2008 yilinda Rusyanin Petersburg sehrinde;
AIKA, Letonyanin baskenti Riga kentinde 2015de; YODAK, Kuzey Kibris
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Cumbhuriyetinin merkezi Lefkosada 2005de; ARACIS, Romanyanin bagkenti
Biikres'te 2005 yilinda; Tiirkiye akreditasyon kuruluslarindan TEPDAD,
2010 yilinda Izmirde; HEPDAK, 2013 yilinda izmirde; FEDEK, 2009da
Istanbulda; ILAD, 1989da istanbulda; EPDAD, 2012 yilinda istanbul ilinde;
NECHE, ABD’nin Burlington kentinde faaliyete ge¢mistir. ANQAda 10
standart; Bosna Hersek HEAda yer alan 2 ana standarttan ilk standardin
kendi i¢inde 8, ikinci standardin 7 alt standardi; ARSAda 9; YODAK ta 6;
AIKAda 15; IQAAda kurumsal akreditasyonda 11, TVE kuruluslari icin
akreditasyonda 10; doktora programlari icin akreditasyonda 8 standart
bulunmaktadir. Almanya (FIBAA, ACQUIN), Bosna-Hersek (HEAARS),
Estonya (EKKA) akreditasyon ajanslarinin sayfalarinda genel olarak AB
akreditasyon standartlarina yer verildigi gozlenmistir. Bu standartlarda ise
boliim 1de 10: bolim 2de 7: boliim 3’te 7 standart vardir. NECHEde 9;
EPDADta; HEPDAK'ta 9; TEPDAD'ta; FEDEK'te 10 standart bulunmaktadur.

Anahtar Kelimeler: Akreditasyon kurumlari, CEENQA, karsilastir-

mali analiz.
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Abstract

The world’s first university-supported Online Laboratory School was
established at MEF University n Spring 2020. Parents all over Turkey
filled online forms and 130 mddle school students were admitted. Math
teaching program was free and lasted for 6 weeks. There were 27 teacher
candidates and 7 university lecturers and staff (supervsors) who took part
in the project. At this school, teacher candidates did internships under the
supervision of supervisors and gained online teaching experence.

In order to evaluate the school, questionnaires including Likert-type
questions as well as open-ended questions were prepared by the researchers:
questionnares were appled separately for students, parents, teacher candidates
and university supervisors. The results of the questonnares are very positive
and it has been observed that the pre-service teachers benefit most from
this experience among all stakeholders. The Online Laboratory School is
an example of how conditions that sometimes seem like barriers can be
turned into an advantage for all.

Keywords: Teacher training, distance education, internship, Laboratory
School, Practice School.
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Ozet

Laboratuvar okullari, 6gretmen olmak i¢in egitim alan adaylarin uygulama
yapmalar1 ve akademisyenlerin (6gretmen egitimcilerinin) de arastirma
yapmalar1 amaciyla kurulmus, Universiteye bagli okullardir. Laboratuvar
okullarinda ¢aligan 6gretmenlerin iyi bir 6gretmen olmalarinin yani sira
iyi bir 6gretmen egitimcisi olmasi1 da gereklidir. Laboratuvar okullar
siif i¢indeki egitim 6gretime ve arasgtirmaya odaklidir. Bu okullarda,
ogretmen adayinin pedagojik ve alan bilgisinin artirilmasi, sinif yonetiminin
giiclenmesi konularinin yani sira, ‘cocuklarin 6grenme’ bigimleri tizerine
de aragtirmalar yapilir. Bu okullar tiniversitelere bagli oldugundan, olagan
okul sartlarina gore 6gretmen adaylarinin daha verimli bigimde staj
yapabildigi kurumlardir. COVID déneminde kapanan ilk ve orta dereceli
okullarda staj deneyimi fiziksel olarak yapilamadi. Bu sorunu ¢6zmek ve
6gretmen adaylarina pandemi doneminde 6gretme’ deneyimi kazandirmak
i¢in 6gretmen egitimcileri olarak ¢aligmalar yapmaya basladik ve ¢oziim
olarak Online Laboratuvar Okulunu kurduk. MEF Universitesi catist
altinda Matematik, Ingilizce ve PDR alanlarinda programlar olusturduk.
Diinyanin ilk tiniversite destekli Online Laboratuvar Okuluna iicretsiz
olarak 6grenci alacagimizi ilan ettik. Bahar 2020 déneminde Tiirkiyenin
her yanindan ebeveynlerin online formu doldurmalar ile matematik
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6gretimi programina 130 ortaokul 6grencisi kayit oldu ve 6 hafta boyunca
okula devam etti. Projede 27 6gretmen aday1 ve 7 tiniversite stipervizorii
gorev ald1. Bu okulda 6gretmen adaylar: stipervizorlerin gozetiminde staj
yaptilar ve ¢evrim igi 6gretim deneyimi kazandilar. Online Laboratuvar
Okulu'nda, 12 ¢evrimigci sinifta ilk haftasi tanigma olmak tizere 6 haftalik
bir programda toplamda 60 matematik dersi yapildi. Her sinifta 10-12
6grencinin oldugu, bir 6gretmen ve bir yardimei 6gretmen, bir de yedek
Ogretmen olmak {iizere ii¢ 6gretmen adaymin gorev aldig1 ve bu dersi
arka planda gozlemleyen, gerektiginde yonlendiren 6gretmen egitimcisi
ile olusturulmus bir sistem kuruldu. Siipervizorler olarak hem kendi
deneyimlerimiz hem de alanyazini bilgilerini kullanarak, bunlarin tizerine
yapilandirdigimiz bir matematik 6gretimi programi olusturduk. Genel
programi 6grenen dgretmen adaylari ders planlarini siipervizorlerle yogun ve
nitelikli etkilesimde bulunarak hazirladi. Her 6gretmen adayinin ders plani
genellikle iki siipervizor tarafindan incelendi ve 3-4 defa revize edildikten
sonra daha biiyiik bir 6gretmen aday1 grubu ile paylasildi, gelen doniitlerle
yine revize edildi. Ders planlama siireci genel olarak 1 ders hazirlig1 icin
2 haftalik bir zaman aldi. Online Uygulama Okulunda ‘ders planlama’
stireci ile 6gretmen adaylar1 i¢in amagcladigimiz ‘6grenme deneyiminin’
onemli bir kismi gerceklesti. Ogretmen adaylar1 hem arkadaslar1 hem de
biz siipervizorlerin gozetim ve destegi ile derslerini yaptilar. Ders sonrasi,
gozlemde bulunan siipervizor(ler) ve diger 6gretmen adaylarinin oldugu
kisa bir degerlendirme toplantist yapildi. Her hafta tiim okul 6gretmenleri
ve siipervizorleri bir araya gelerek, yazarlarin yonetiminde yaklasik 2 saatlik
degerlendirme toplantilar1 yaptilar. Bu toplantilar her seviyede islenen
derslerin degerlendirildigi, bilgi alisverisinde bulunulan aslinda 6grenme
topluluklar: olusturdugumuz ortamlardi. Hepsi ¢evrimici gerceklesen, etik
kurul ve katilimer izinleri alinmis olan toplantilar kayit altina alindi. Bu
toplantilarin incelenmesi hem siirecin hem de katkilarinin paylasiimasi
Ogretmen egitiminde ¢evrimici staj ile ilgili zengin bir bilgi birikiminin
olusmasi i¢in 6nemli bir firsat olusturdu. Okulu degerlendirmek icin
aragtirmacilar tarafindan Likert tipi sorularin yani sira agik uglu sorulari
da iceren anketler hazirlanmisti: 6grenciler, veliler, 6gretmen adaylar1 ve
tiniversite siipervizorleri igin anketler ayr1 ayr1 uygulandi. Ogrencilerin
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% 99’u (110 6grenci), gelecekte agilirsa Online Laboratuvar Okuluna
tekrar katilmak istediklerini bildirdi. Ebeveynlerin tamami (80 ebeveyn)
stiregten memnun oldugunu belirtti ve Online Laboratuvar Okulunun
faaliyetlerine devam etmesini istedi. Anketi cevaplayan 25 6gretmen aday1
bu okul kapsaminda ders planlamasi ve teknoloji kullaniminin ¢evrimigi
uygulamas hakkinda bilgilerini derinlestirdiklerini (% 80), isbirligi icinde
calisma becerilerinde (% 72) ve planlama (% 60) konularinda bilgilerinin
arttiginy, stipervizor ve akranlarin doniitlerini alma ve uygulama konusunda
gelistiklerini (% 60) ve 6grencilerle iletisim becerilerinin arttigini (%
60) belirtmislerdir. Universite stipervizorleri de 6gretmen adaylarina
geribildirim verme konusunda kendilerini gelistirdiklerini, ayn1 planin ti¢
farkli uygulanisinin kendilerine ve 6gretmen adaylarina neler kattiginin
farkina vardiklarini belirtmislerdir. Online Laboratuvar Okulu, bazen engel
gibi goziiken kosullarin herkes i¢in nasil avantaja doniistiiriilebilecegine bir
ornektir. Trafik ve planlama gibi konulardan dolayi stajda ders gozlemlemek
Istanbul gibi biiyiik sehirlerde zor bir durumdur. Ayni dersi beraber
izleyip tizerine yorum yapmalari olagan sartlarda zor olan 6gretmen
adaylar1 ve 6gretmen egitimcileri Online Laboratuvar Okulu'nda bir araya
gelme firsat1 bulmustur ve bu sekilde ¢evrimigi bir 6grenme toplulugu da
kurulabilmistir. Bu sayede 6gretmen adaylar1 ve 6gretmen egitimcileri
ders planlama, planin uygulanmast ve sonrasinda yaptiklar: derinlemesine
matematiksel ve pedagojik tartigmalar ile birbirlerinin mesleki gelisimine
katkida bulunmustur. Bu deneyim sayesinde ¢evrim ici siireglerin dikkatli
planlama ve yonetim ile tim paydaslarin gelisimlerini destekleyebilecegine
dair 6nemli kanitlar elde edilmistir.

Keywords: Ogretmen egitimi, uzaktan egitim, staj, Laboratuvar Okulu,
Uygulama Okulu.
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Abstract

With the Covid-19 process, which affects the world, distance education
has been started to ensure sustainability of education. Education is carried
out in schools affiliated to the Ministry of National Education through
the EBA platform and EBA TV; in higher education, there are different
applications such as secron, asecron and face-to-face (medical faculty,
veterinary faculty etc.) in line with the facilities of universities. Just as each
branch of science has its own terminology, education and training processes
can also differ for each field. Therefore, pre-service teachers’ pedagogical
content knowledge specific to their field should be developed even if the
process is managed by distance education. In this process, it is a necessity
to be able to train prospective teachers who will shape our future. It is
important in terms of determining the problems experienced in order to
get used to the new education process during the epidemic period and to
continue education uninterruptedly and accordingly to revise the contents
and assessment processes in the existing distance education process. It is
important in terms of determining the problems experienced in order to
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get used to the new education process during the epidemic period and to
continue education uninterruptedly and accordingly to revise the contents
and assessment processes in the existing distance education process.
Determining the field-specific experiences of pre-service teachers, who will
train future generations, regarding the education processes carried out with
online education at all levels from kindergarten to higher education, and
obtaining future suggestions for them to gain the competencies required
by the teaching profession in distance education, is required for increasing
the quality of pre-service training provided in education faculties. Thus,
this study aimed to determine the opinions of pre-service mathematics
teachers about distance education in the Covid-19 process. The case study
design was used in the study in which qualitative research was adopted.
Participants of the study are prospective mathematics teachers studying
at a state university in the Marmara Region, selected using convenience
sampling method. The data of the study were obtained from Google
Forms through a questionnaire created by the researchers. Descriptive and
content analysis methods were used in analyzing the data. The research
results show that the pre-service teachers have difficulties in terms of the
content of the courses, access opportunities, the instructor responsible for
the course, and the measurement and evaluation process. In addition, pre-
service teachers’ suggestions for a more effective execution of the process
were included.

Keywords: Covid-19 process, distance education, pre-service education,
pre-service teachers, mathematics.
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Diinyay etkisi altina alan Covid-19 siireci ile birlikte siirdiirtilebilirligin
saglanabilmesi agisindan uzaktan egitime gegilmistir. Egitimler Milli
Egitim Bakanligina bagli okullarda EBA platformu ve EBA TV araciligi ile
yuriitiilmekte; yiiksekogretimde ise tiniversitelerin imkanlari dogrultusunda
sekron, asekron ve yiiz-yiize (6rnegin tip fakiiltesi, veteriner fakiiltesi, ...)
farkli uygulamalar bulunmaktadir. Her bilim dalinin kendine 6zgii bir
terminolojisi oldugu gibi egitim 6gretim siirecleri de her alana yoénelik
farklilagabilmektedir. Bu nedenle 6gretmen adaylarinin alanina 6zgii
pedagojik alan bilgileri, her ne kadar uzaktan egitimle siire¢ yonetilse de
gelistirilmelidir. Bu siirecte gelecegimize sekil verecek 6gretmen adaylarini
donanimli bir sekilde yetistirebilmek bir gerekliliktir. Salgin doneminde yeni
egitim siirecine aligabilmek ve egitimi kesintisiz siirdiirebilmek amaciyla
yasanilan sorunlarin belirlenmesi ve buna bagl olarak var olan uzaktan
egitim siirecinde igeriklerin ve 6l¢gme degerlendirme siireglerinin revize
edilebilmesi agisindan 6nem tagimaktadir. Anaokulundan yiiksekogretime
kadar her kademede online egitimlerle ytiriitiilen egitim 6gretim siireclerine
iliskin ozellikle gelecek nesilleri yetistirecek 6gretmen adaylarinin hizmet
oncesi egitimde aldiklar1 egitimlere iliskin alana 6zgli deneyimlerinin
belirlenmesi ve uzaktan egitimde gerekli 6gretmenlik mesleginin gerektirdigi
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yeterlikleri kazanmalari i¢in gelecege yonelik 6nerilerinin alinmasi egitim
fakiiltelerinde verilen hizmet 6ncesi egitimlerin kalitesinin artirmak igin
gereklidir. Bu dogrultuda ¢aligmada, matematik 6gretmen adaylarinin
Covid-19 siirecinde uzaktan egitime yonelik goriislerinin belirlenmesi
amaglanmistir. Nitel arastirmanin benimsendigi arastirmada durum
calismasi deseni kullanilmistir. Calismanin katilimcilar: kolay ulagilabilir
durum 6rneklemesi kullanilarak segilen Marmara Bolgesindeki bir devlet
tniversitesinde 6grenim goren matematik 6gretmen adaylaridir. Calismanin
verileri aragtirmacilar tarafindan olusturulan bir anket araciligiyla Google
Forms tizerinden elde edilmistir. Verilerin analizinde betimsel ve icerik
analizi yontemi kullanilmistir. Arastirma sonuglari, 6gretmen adaylarinin
derslerin igerigi, erisim imkanlari, dersin sorumlusu 6gretim elemans, 6lgme
ve degerlendirme stireci agisindan giigliikler yasadiklarini gostermektedir.
Ayrica 6gretmen adaylarinin siirecin daha etkili yiiriitiilmesine yonelik
onerilerine yer verilmistir.

Anahtar Kelimeler: Covid-19 siireci, uzaktan egitim, hizmet oncesi egi-
tim, 6gretmen aday1, matematik.
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Abstract

It has been understood that people with 21st century skills, innovative,
entrepreneurial and creative skills are needed as societies sought to survive
in the face of constant changes and developments that affect the world and
continue their development in a modern way. This situation focused attention
on education systems and changes and updates were made in education
systems in order to raise individuals who are innovative, entrepreneurial,
who can think creatively, who can design their thoughts for sustainability and
transfer them (Delf and Ovenden-Hope, 2016). Sustainable development is
an issue that concerns all areas of life. Considering the education dimension
of sustainability, these four main learning levels, namely basic education,
university, public and private institutions and lifelong learning, should be
considered and planned separately. Even the slightest change and update
in the structure of formal education systems makes its effect felt at the end
of a slow and long process. On the other hand, this effect manifests itself
in a short time in non-formal education systems. Whether the processes
are long or short, formal and nonformal education systems are vital for
sustainability. For this reason, both the steps within the education systems
and their relations with each other should be strengthened, the purpose
and scope of education systems, and the education programs should be
updated and improved (Martins, Mata and Costa, 2006). Although it is
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seen that sustainability in education is highly important and relevant in
science education in our country, and that this subject is not given sufficient
importance in mathematics education and other education fields, there has
been an increase in studies on the relationship of mathematics education
and sustainability in recent years (Karaaslan Semiz and Isler Baykal, 2020).
The data collected in the study were analyzed by content analysis method.
Themes and sub-themes have been determined. Percentage and frequency
distributions were used while visualizing the data. Validity and reliability
studies have been taken into consideration. In the study, first of all, the
change in the concept and definition of sustainability will be discussed and
the publications (theses, books, publications of international organizations
and in which departments of universities this course is available) in our
country will be scanned. In addition, the study will include suggestions for
mathematics education and teacher education in general. In the study, if we
want to raise individuals with 21st century skills in the globalizing world,
it is suggested that teacher education should have education focused on
sustainable development. In addition, it is recommended that the elective
courses related to “sustainability” be activated actively at associate and
undergraduate levels, as well as in education faculties.

Keywords: Sustainability, education, mathematics education, sustain-
ability education, sustainable development-oriented education.
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Toplumlarin diinya genelinde etkisini gosteren siirekli degisme ve gelismeler
karsisinda ayakta kalmak ve kalkinmalarint modern bir sekilde devam
ettirmek amaciyla arayisa girmesi ile 21. yiizyil becerilerine sahip; yenilik¢i,
girisimci ve yaratici becerileri olan insanlara ihtiya¢ oldugu anlagilmistir. Bu
durum, dikkati egitim sistemleri {izerinde toplamus ve egitim sistemlerinde
yenilikgi, girisimci, yaratic1 diisiinebilen, diisiincelerini siirdiiriilebilirlik
i¢in tasarlayabilen ve bunlar1 aktarabilen bireyler yetistirilmesi amaciyla
degisikliklere ve giincellemelere gidilmistir (Delf ve Ovenden-Hope, 2016).
Siirdiiriilebilir kalkinma, hayatin tiim alanlarini ilgilendiren bir konudur.
Siirdirilebilirligin egitim boyutu ele alindiginda temel egitim, tiniversite,
kamu ve 6zel kuruluslar ve yasam boyu 6grenme olmak tizere bu dort ana
ogrenme seviyesi ayr1 ayr1 diisiiniilmeli ve planlanmalidir. Orgiin egitim
sistemlerinin yapisinda yapilacak en ufak bir degisiklik ve giincelleme bile
etkisini yavas ve uzun siiregler sonunda hissettirir. Diger yandan, yaygin
egitim sistemlerinde ise bu etki kisa siirede kendini gosterir. Siiregleri ister
uzun ister kisa siirsiin orgiin ve yaygin egitim sistemleri, siirdiiriilebilirlik
i¢in hayati 6nem tagimaktadir. Bu nedenle egitim sistemlerinin hem kendi
iclerindeki basamaklar1 hem de birbirleriyle olan iliskileri giiglendirilmeli,
egitim sistemlerinin amag ve kapsami, 6gretim programlari giincellenmeli
ve iyilestirilmelidir (Martins, Mata ve Costa, 2006). Ulkemizde egitimde
stirdiiriilebilirlik konusuna fen bilimleri egitiminde olduk¢a 6nem
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verildigi ve ilgili olundugu, matematik egitimi ve diger egitim alanlarinda
bu konuya yeterli 6nemin verilmedigi goriilmesine ragmen son yillarda
matematik egitimi ve siirdiirtilebilirlik iligkisi izerine yapilan ¢alismalarda
artig gozlenmektedir (Karaaslan Semiz ve Igler Baykal, 2020). Calismada
toplanan veriler igerik analizi yontemi ile incelenmistir. Temalar ve alt
temalar belirlenmistir. Veriler gorsellestirilirken ytizde ve frekans dagilimlar:
kullamlmugtir. Gegerlik ve giivenilirlik cahsmalar1 dikkate almmustir. Calismada
oncelikle siirdiiriilebilirlik kavrami ve tanimindaki degisim ele alinacak ve
bu konu ile ilgili olan tilkemizdeki yayinlar (bildiri, makale, tez ve kitaplar,
uluslararasi kuruluslarin yayinlar1 ve tiniversitelerin hangi boliimlerinde
bu dersin oldugu) taranacaktir. Ayrica galismada matematik egitimine
ve genel olarak da 6gretmen egitimine yonelik Onerilere yer verilecektir.
Caligmada ozellikle, kiiresellesen diinyada 21. yiizyil becerilerine sahip
bireyler yetistirmek istiyorsak 6gretmen egitiminde siirdiiriilebilir gelisme
odakli egitimin olmasi dnerilmektedir. Ayrica egitim fakiiltelerine se¢meli
ders olarak siirdiiriilebilirlikle ilgili bir dersin konulmasi da dnerilmektedir.

Anahtar Kelimeler: Siirdiiriilebilirlik, egitim, matematik egitimi,
stirdiiriilebilirlik egitimi, siirdiiriilebilir gelisme odakl egitim.
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Abstract

The aim of this study is to determine the factors affecting learning in
the distance education process based on the opinions of teacher candidates
and teachers. Especially in this period when distance education comes
to the fore, it is thought that studies to evaluate the effectiveness of the
distance education process are important. The study was planned to
highlight the learning and teaching experiences of teachers and students
in distance education in this process. For this purpose, it was aimed to
evaluate the learning-teaching process in distance education, the factors
affecting learning, and the effectiveness of the learning process, by giving
place to the opinions and experiences of senior teacher candidates and
classroom teachers studying in the department of classroom education.
The study group of the research included 12 teacher candidates and 10
teachers. An easily accessible sample model was preferred in the selection
of prospective teachers and teachers. Participants who know the purpose
of the research and want to participate in the research voluntarily formed
the working group. Participants in the research take part in the distance
education process for two semesters. Therefore, a case study, one of the
qualitative research designs, was used to include the direct experiences and
opinions of the participants. Case studies involve gathering information
from different data sources to describe a situation in depth. In this respect,
the opinions of the participants from two different stakeholders who
play the role of learner and teacher in the distance education process
were included in the study. In this process, data were collected with
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the interview forms prepared by the researcher. About the questions in
the interview forms, four educational sciences experts were consulted.
According to expert opinions, the interview questions were arranged and
expert opinion was received again. Interview forms consisting of parallel
questions were prepared in two different ways for prospective teachers
and teachers. There are five basic questions in both interview forms.
In addition to the basic questions, some probing questions were added
according to the answer of the participant. The interviews were made
by phone and e-mail. All interviews were completed within three weeks.
Descriptive analysis was preferred for the analysis of the data obtained
from the interviews. The analysis framework was prepared based on the
questions in the interview form and the data were coded. At the end of
coding, similar and different codes were determined and themes were
created. In the descriptive analysis process, coder reliability was used to
determine the reliability of the research. An expert in assessment and
evaluation who was not included in the study and the researcher coded
the same three interviews independently. Two of these interviews are
pre-service teachers and one is a teacher meeting. Encoder reliability was
calculated as a result of encoding and was determined as 0.92. As the
coder reliability was found to be sufficient, the remaining interviews were
coded only by the researcher. Common themes were used as the codes
that emerged from teacher candidates and teachers as a result of the data
analysis were similar. According to the findings obtained; Factors affecting
learning in distance education are grouped under five themes. These themes
are; technological infrastructure, motivation, teaching content, teaching
material, communication.

Keywords: Distance education, learning, teaching.
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Bu arastirmanin amaci, 6gretmen adaylarinin ve 6gretmenlerin
goriislerine dayal olarak uzaktan egitim siirecinde 6grenmeyi etkileyen
faktorleri belirlemektir. Ozellikle uzaktan egitimin 6n plana ¢iktigi bu
donemde, uzaktan egitim siirecinin etkililigini degerlendirmeye yonelik
¢alismalarin 6enmli oldugu diistiniilmektedir. Uzaktan egitimde yer alan
Ogretmen ve ogrencilerin, bu siiregteki 6grenme ve 6gretme deneyimlerini
one c¢ikarmak amaciyla ¢alisma planlanmustir. Bu amagla sinif egitimi
anabilim dalinda 6grenim goren son sinif 6gretmen adaylarinin ve siif
6gretmenlerinin goriislerine ve deneyimlerine yer vererek uzaktan egitimde
6grenme-Ogretme siirecini, 6grenmeyi etkileyen faktorleri, 6grenme siirecinin
etkililigini degerlendirmek amaglanmistir. Aragtirmanin ¢aligma grubunda
12 6gretmen aday1 ve 10 6gretmen yer almistir. Ogretmen adaylarinin ve
ogretmenlerin se¢iminde kolay ulasilabilir 6rneklem modeli tercih edilmistir.
Arastirmanin amacini bilen ve arastirmada goniillii olarak yer almak
isteyen katilimcilar ¢aliyma grubunu olusturmustur. Arastirmada yer alan
katilimcilar iki donem boyunca uzaktan egitim siirecinde yer almaktadir.
Bu nedenle katilimcilarin dogrudan deneyimlerine ve goriislerine yer
vermek i¢in nitel arastirma desenlerinden durum ¢alismasi kullanilmistir.
Durum ¢alismalari, belirlenen bir durumu derinlemesine tanimlamak
i¢in farkli veri kaynaklarindan bilgi toplamay1 icermektedir. Bu yoniiyle
aragtirmada uzaktan egitim siirecinde 6grenen ve 6greten roliindeki iki
farkli paydastan katilimcilarinin goriislerine yer verilmistir. Bu siirecte,
arastirmaci tarafindan hazirlanan goriisme formlar ile veriler toplanmustir.
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Goriisme formlarinda yer alan sorulara iliskin dort egitim bilimleri alan
uzmanindan goriis alinmistir. Uzman goriislerine gore goriisme sorularinda
diizenlenme yapilmis ve yeniden uzman goriisii alinmustir. Birbirine paralel
sorulardan olusan goriisme formlar1 6gretmen adaylar1 ve 6gretmenler icin
iki farkli sekilde hazirlanmigtir. Her iki goriisme formunda beser temel
soru yer almaktadir. Temel sorulara ek olarak katilimcinin cevabina gore
bazi sonda sorular eklenmistir. Goriismeler, telefon ve e-posta yolu ile
gerceklestirilmistir. Gortismelerin tamamu {i¢ hafta i¢inde tamamlanmugtir.
Gorugmelerden elde edilen verilerin analizinde ise betimsel analiz tercih
edilmistir. Goriisme formunda yer alan sorulara dayali olarak analiz ¢ercevesi
hazirlanmis ve veriler kodlanmistir. Kodlama sonunda benzer ve farkli
kodlar belirlenmis ve temalar olusturulmustur. Betimsel analiz siirecinde,
arastirmanin giivenirligini belirlemek i¢in kodlayic1 giivenirliginden
yararlanilmustir. Aragtirmada yer almayan bir 6lgme degerlendirme alan
uzmant ile aragtirmaci birbirinden bagimsiz olarak ayni ii¢ goriismeyi
kodlamistir. Bu goriismelerden ikisi 6gretmen adayi, biri 6gretmen
goriismesidir. Kodlama sonucu kodlayici giivenirligi hesaplanmis ve 0.92
olarak belirlenmistir. Kodlayici giivenirliginin yeterli ¢ikmasi sonucu, kalan
gorlismeler yalnizca aragtirmaci tarafindan kodlanmaya devam edilmistir.
Veri analizi sonucu 6gretmen adaylarindan ve 6gretmenlerden ortaya ¢ikan
kodlar benzer nitelikte oldugu i¢in ortak temalar kullanilmistir. Elde edilen
bulgulara gore; uzaktan egitimde 6grenmeyi etkileyen faktorler bes tema
altinda toplanmuistir. Bu temalar; teknolojik alt yap1, motivasyon, 6gretim
icerigi, 6gretim materyali, iletisim olarak belirlenmistir.

Keywords: Uzaktan egitim, 6grenme, ogretme.



Hybrid Education During Pandemic: Voices of
University Students and Faculty Members

Lect. Seyma YILDIRIM

Hasan Kalyoncu University, Istanbul, Turkey, seyma.yildirim@hku.edu.tr

Res. Asst. Fatma CILOGLAN KONUR

Hasan Kalyoncu University, Istanbul, Turkey, fatma.ciloglan@hku.edu.tr

Res. Asst. Blisra Nur DURMAZ

Hasan Kalyoncu University, Istanbul, Turkey, busranur.durmaz@hku.edu.tr

Prof. Dr. Feyza DOYRAN

Hasan Kalyoncu University, Istanbul, Turkey, feyza.doyran@hku.edu.tr

Abstract

The challenging times caused by the ongoing pandemic has affected the
way education is delivered since the amount of interaction between people
has been reduced. Since the beginning of the lockdown, online platforms have
been used to carry out educational activities as well as other social interactions.
After the so-called normalization process, hybrid education has been employed
by a number of universities in Turkey. Hybrid learning “combines online with
face-to-face learning. The goal of [hybrid] learning is to provide the most
efficient and effective instruction experience by combining delivery modalities”
(Kumar, 2012, p. 347). During times of crisis like pandemic, online and hybrid
education become a necessity, and especially during the recent COVID-19
crisis hybrid education has to be redefined. In Higher Education contexts,
which prefer to adopt a hybrid mode of instruction in Turkey, both face-to-
face and online means of instruction are applied depending on the preference
of the students with a limited number of attendees face-to-face. Since it is an
unfamiliar method for most of the instructors and students, there was a need
for investigating the strengths and weaknesses with the purpose of contributing
to educational practices and relevant literature. Therefore, this case study
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applied a phenomenological approach which aimed to analyze the strengths,
weaknesses, opportunities, and threats (SWOT analysis) of the hybrid education
delivered by examining the views of both students and faculty members at
a foundation university in Gaziantep, Turkey. Semi-structured focus group
interview questions were prepared by the researchers going through literature
and expert views. As well as the SWOT questions, a few more questions were
also added to highlight the major experiences of the participants who were
twenty-two students from three departments in the Education Faculty; English
Language Teaching, Early Childhood Education, and Primary School Teaching.
As well as the students, six faculty members were also involved in the study.
After the Ethical Approval application (IRB) procedure from the university,
the participants were informed and their consents were taken. The data were
collected on a zoom platform through focus group interviews. The meetings
were arranged, recorded, and transcribed word by word. Descriptive analysis
was applied to analyze the transcribed data. Two raters were involved during
the codings of the data to maintain inter-rater reliability, which was found to
be 85% when the formula was applied (Miles & Huberman, 1994.)

Major findings reveal that the majority of the students are motivated
more during face-to-face sessions, as they have a chance to go out of the
home environment and meet their friends while attending classes, especially
during these chaotic periods. Moreover, students believe that fully online
courses are less efficient and more boring compared to hybrid courses.
Nevertheless, they also fear attending classes physically as it carries a high
risk of catching COVID19. In addition, students stated that having both face-
to-face and online courses results in a loss of time because of the commute.
Another issue stated by the students is the difficulty in the coordination of
face-to-face and online participants by the instructors. In this sense, the
results provide implications for classroom practices and suggestions for
instructors, teacher educators, administrators, and policy-makers in terms
of the feasibility of the model more efficiently in the future.

Keywords: Hybrid Education, pandemic, higher education
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Pandeminin neden oldugu bu zorlu zamanlarda, insanlar arasindaki
etkilesim oraninin azalmasi ile birlikte egitimin sunulma sekli de etkilendi.
Sokaga ¢ikma kisitlamalarinin baglangicindan bu yana, 6gretim etkinliklerinin
yanu sira diger sosyal etkilesimleri gerceklestirmek icin de ¢evrimigi platformlar
kullanilmaya baslandi. S6zde normallesme siirecinden sonra, hibrit egitim
Tiirkiyede bir dizi tiniversitede uygulanmistir. Hibrit 6grenim “cevrimici
ortamla yiiz yiize 6grenmeyi birlestiriyor. [Hibrit] 6grenmenin amaci, sunum
yontemlerini birlestirerek en verimli ve etkili 6gretim deneyimini saglamaktir
“(Kumar, 2012, s. 347). Pandemi gibi kriz dénemlerinde, ¢evrimigi ve hibrit
egitim bir zorunluluk haline geldi ve 6zellikle son COVID-19 krizi sirasinda
hibrit egitim yeniden tanimlanmalidir. Tiirkiyede hibrit bir 6gretim bi¢imini
benimseyen Yiiksekogretim kurumlar1 baglaminda, 6grencilerin tercihine
bagli olarak hem yiiz yiize hem de gevrimigi egitim araglar1 sinirli sayida
ylz yiize katilimcr ile uygulanmaktadir. Egitimcilerin ve 6grencilerin ¢ogu
i¢in ahisilmadik bir yontem oldugundan, egitim uygulamalarina ve ilgili
literatiire katkida bulunmak amaciyla giiclii ve zayif yonlerin arastirilmasina
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ihtiyag duyulmustur. Bu nedenle, bu vaka ¢alismasinda, Gaziantep'te bir vakif
Universitesindeki hem 6grencilerin hem de 6gretim tyelerinin goriisleri
incelenerek uygulanan hibrit egitimin giiclii yonlerini, zayif yonlerini, firsatlarim
ve tehditlerini (SWOT analizi) analiz etmeyi amaglayan fenomenolojik
bir yaklasim uygulandi. Yar1 yapilandirilmis odak grup goriisme sorulari,
arastirmacilar tarafindan alanyazin ve uzman gériislerinden yararlanilarak
hazirlanmisti. SWOT sorularmin yani sira, Egitim Fakiiltesinin {i¢ boliimiinden
(Ingiliz Dili Egitimi, Okul Oncesi Ogretmenligi ve Siif Ogretmenligi) yirmi
iki katilmci 6grencinin temel deneyimlerini anlamak i¢in birkag soru daha
eklendi. Ogrencilerin yani sira alt1 6gretim iiyesi de ¢aligmaya katilime
olarak dahil edildi. Universiteden Etik Onay bagvurusu (IRB) prosediiriiniin
ardindan katihimcilar bilgilendirilerek onaylar1 alindi. Veriler, odak grup
goriismeleri ile ZOOM platformu {izerinden toplanmistir. Toplantilar
planlands, kaydedildi ve kelime kelime yaziya dokiildii. Yaziya dokiilen
verileri analiz etmek icin betimsel analiz uygulandi. Degerlendiriciler aras:
giivenilirligi korumak i¢in verilerin kodlanmas: sirasinda iki degerlendirici
yer ald1 ve kodlayicilar arasi giivenirlik formiil uygulandiginda % 85 olarak
bulundu. (Miles & Huberman, 1994.)

Baslica bulgular, 6grencilerin biiyiik gogunlugunun, 6zellikle bu kaotik
donemde, ev ortamindan ¢ikma ve derslere devam ederken arkadaglarryla
goriisme sanst bulmalar1 nedeniyle yiiz yiize derslerde daha fazla motive
olduklarimi ortaya koymaktadir. Ayrica, 6grenciler tamamen gevrimici derslerin
hibrit derslere kiyasla daha az verimli ve daha sikic1 olduguna inaniyorlar.
Bununla birlikte, COVID19% yakalanma riski yiiksek oldugu i¢in derslere
fiziksel olarak katilmaktan da korkuyorlar. Bunun yani sira, 6grenciler hem yiiz
yiize hem de gevrimigi derslere girmenin okula gidip gelirken zaman kaybina
neden oldugunu belirtmiglerdir. Ogrencilerin belirttigi bir diger konu ise,
egitmenler tarafindan ytiz yiize ve ¢evrimigi katihmcilarin koordinasyonunda
yasanan zorluktur. Bu baglamda arastirmanin sonuglari, sinif uygulamalari
i¢in ¢ikarimlar saglamakta ve gelecekte modelin daha verimli bir sekilde
uygulanabilirligi agisindan egitmenler, 6gretmen egitimcileri, yoneticiler ve
karar vericiler i¢in Oneriler sunmaktadir.

Anahtar Kelimeler: Hibrit egitim, pandemi, yiiksek 0grenim
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Abstract

Inclusive education, which is based on the understanding that all
children receive education in line with their own developmental and
learning characteristics, interests and needs, is one of the concepts that
has been emphasized more frequently in Turkey in recent years. How
to improve the quality of inclusive education in early childhood and the
features of the services provided are among the important discussion topics
in the literature. Quality inclusive early childhood education conceptual
framework is drawn, and its content is focused on access, participation
and support components (DEC & NAEYC, 2009). Access is defined as
removing structural and physical barriers by providing a wide range of
activities, environments and opportunities for the development and learning
of each child in the classroom within the scope of the general curriculum
applied in preschool classrooms (NPDCI, 2011). Making the principles
functional by including universal design principles both in the physical
environment and in the learning environment is also in the dimension
of access (Barton & Smith, 2015). Participation is intentional educational
practices offered to children by going beyond access, supporting their
engagement in activities (DEC & NAEYC, 2009). Children’s engagement
behaviors are indicators of the quality of classroom environments (Raspa,
McWilliam, & Ridley, 2001; Ridley, McWilliam, & Oates, 2000). At the
same time, the formation of an environment that supports participation
can be considered in relation to the quality of classroom environments
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and social acceptance of children (Aguiar, Moiterio, & Pimentel, 2010).
Support refers to system-level infrastructure for high-quality inclusion
practices; the professional development of staff includes collaboration
with organizational structures and data systems that support inclusive
education (DEC & NAEYC, 2009; Winton, 2016). The support provided
for the professional development of teachers for quality inclusion practices
is included in this scope. These components also provide insight into key
aspects of quality standards of quality inclusive early childhood education.

In Turkey, the Ministry of Education Basic Education General Directorate
by 2015 the quality of the services offered by kindergartens, to reveal that
the school’s strengths and the need to develop the weaknesses and school
which angle “Preschool Education and Primary Education Institutions
Standards System” has been created. With this system, an institutional
evaluation is made with the participation of children, parents, teachers,
school and institution administrators. In this system, where there are
institutional standards aiming to reveal the quality of the education services
provided, schools are requested to fill in the information in this system
at certain periods through MEBBIS. The Institution Standards consist
of 9 standards and 38 sub-standards in 3 standard areas: “Educational
Management”, “Learning and Teaching Processes” and “Support Services”.
Assessment and monitoring of the current status of these standards in
preschool institutions also provides a framework for meeting the needs
by making self-evaluation of the characteristics of the institutions. Also,
schools in Turkey and understanding of inclusive education reflect the
functioning of this system with the data received from schools at primary
level, in terms of application development for inclusive education in school
is considered to be important. In this study, an answer was sought to the
question of how the quality components of inclusive early childhood
education reflect on pre-school institution standards.

This research has been carried out using the basic interpretative
qualitative design (Merriam, 2002), which is a qualitative method that
is carried out to reveal the existing situation and the collected data is
analyzed by document analysis. Indicators for the quality components
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of inclusive early childhood education have been presented within the
framework of the literature and the way these indicators are included in
the “Preschool Education and Primary Education Institutional Standards
System” document have been analyzed. As a result of the analysis, it was seen
that the principles on which the institutional standards are based include
expressions such as “being sensitive to the education and development
rights of disadvantaged children, being sensitive to gender mainstreaming,
implementation and evaluation processes, minimizing gender differences,
and increasing the quality in education”. All these principles are thought to
have features that can be associated with inclusive education. However, it
has been revealed that the standards of education management, learning
and teaching processes and support services are addressed in different
ways (direct or indirect, limited or comprehensive) of access, participation
and support components. Accordingly, the findings were discussed and
various suggestions were presented.

Keywords: Inclusive education, early childhood, quality.
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Ozet

Tim ¢ocuklarin kendi gelisimsel ve 6grenme 6zellikleri, ilgi ve
gereksinimleri dogrultusunda egitim almalar1 anlayisina dayanan kapsayici
egitim tilkemizde son yillarda daha sik konusulan kavramlardan biridir.
Erken ¢ocukluk déneminde kapsayici egitimin nasil daha kaliteli hale
gelebilecegi ve sunulan hizmetlerin 6zellikleri de alanyazindaki 6nemli
tartigma konular1 arasindadir. Kaliteli kapsayici erken gocukluk egitimi
kavramsal gercevesi ¢izilerek icerigi erisim, katilim ve destek bilesenleri
odaginda ele alinmaktadir (DEC ve NAEYC, 2009). Erisim, okul dncesi
siniflarda uygulanan genel miifredat kapsaminda siniftaki her bir cocugun
gelisme ve 6grenmesine yonelik ¢ok cesitli etkinlikler, ortamlar, firsatlar
sunarak yapisal ve fiziksel engelleri ortadan kaldirmak olarak tanimlanmustir.
Evrensel tasarim ilkelerine hem fiziksel ortamda hem de 6gretim ortamda
yer verilerek ilkelerin isler hale getirilmesi de erisim boyutunda yer
almaktadir (Barton ve Smith, 2015). Katilim, erisimin Gtesine gegerek
¢ocuklara sunulan amagh 6gretimsel uygulamalar ile onlarin etkinliklerle
mesgul olmasini desteklemek, katilimlarini saglamak olarak ifade edilmistir
(DEC ve NAEYC, 2009). Cocuklarin mesgul olma davranislarinin simif
ortamlarinin kalitesinin gostergesi oldugu da belirtilmektedir (Raspa,
McWilliam ve Ridley, 2001; Ridley, McWilliam ve Oates, 2000). Ayni
zamanda katilimi destekleyen bir ortamin olugmasi, sinif ortamlarinin
kalitesi ve gocuklarin sosyal kabulii ile iligkili olarak da ele aliabilmektedir
(Aguiar, Moiterio ve Pimentel, 2010). Destek ise, yiiksek kaliteli kaynastirma
uygulamalari i¢in sistem diizeyindeki altyapiy: ifade etmekte; personelin
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mesleki gelisimi, organizasyon yapilar1 ve kapsayici egitimi destekleyen veri
sistemleri ile is birligini kapsamaktadir (DEC ve NAEYC, 2009; Winton,
2016). Ogretmenlerin kaliteli kaynagtirma uygulamalarina yonelik olarak
mesleki gelisimlerine yonelik sunulan destek bu kapsamda yer almaktadir. Bu
bilesenler kaliteli kapsayici erken gocukluk egitiminin kalite standartlarinin
temel noktalarina yonelik de bakis agis1 saglamaktadir.

Tirkiyede Milli Egitim Bakanhg: Temel Egitim Genel Midirligi
tarafindan 2015 yilinda okul 6ncesi kurumlarin sundugu hizmet kalitesini,
okulun giiclii ve zayif yonlerini ve okulun hangi agilardan gelistirilmesi
gerektigini ortaya ¢ikarmak iizere “Okul Oncesi Egitim ve Ilkogretim
Kurum Standartlar1 Sistemi” olusturulmustur. Bu sistem ile ¢ocuklarin,
velilerin, 6gretmenlerin, okul ve kurum yoneticilerinin katilimlari ile
kurumsal bir degerlendirme yapilmaktadir. Verilen egitim hizmetlerinin
niteligini ortaya koymay1 amaglayan kurum standartlar1 yer aldigi bu
sistemde okullardan MEBBIS aracilig1 ile belli periyotlarda bu sistemdeki
bilgilerin doldurulmas: talep edilmektedir. Kurum Standartlar1 “Egitim
Yonetimi”, “Ogrenme Ogretim Siiregleri” ve “Destek Hizmetler” olmak
lizere 3 standart alanda 9 standart ve 38 alt standarttan olusmaktadir.

Okul 6ncesi kurumlarda bu standartlarin mevcut durumunun
degerlendirilmesi ve izlenmesi, ayn1 zamanda kurumlarin 6zelliklerine yonelik
0z degerlendirme yapilarak ihtiyaglarin karsilanmasina yonelik bir ¢ergeve
sunmaktadir. Bununla birlikte, Tiirkiyede her okul 6ncesi ve ilkogretim
diizeyindeki okullardan alian verilerle isleyen bu sistemin kapsayici egitim
anlayisini yansitmasinin, okullarin kapsayici egitim uygulamalarina yonelik
gelismeleri bakimindan 6nemli oldugu diisiiniilmektedir. Bu aragtirmada
kapsayici erken ¢ocukluk egitimi kalite bilesenlerinin okul 6ncesi kurum
standartlarina yansimasinin nasil oldugu sorusuna yanit aranmigtir.

Aragtirmacinin bir durumu, bakis agisini aragtirmaya yonelik; var
olan durumu ortaya koymak iizere gergeklestirdigi, toplanan verilerin
dokiiman analizi ile incelendigi nitel bir yontem olan temel yorumlayici
nitel desen (Merriam, 2002) kullanilarak bu aragtirma yapilmustir. Kapsayici
erken ¢ocukluk egitimi kalite bilesenlerine yonelik gostergeler alanyazin
cercevesinde ortaya konulmus ve bu gostergelerin “Okul Oncesi Egitim
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ve [lkdgretim Kurum Standartlar: Sistemi” dokiimaninda yer alig sekli ve
ozellikleri analiz edilmistir.

Yapilan analiz sonucunda, kurum standartlarinin dayandig ilkelerde
“dezavantajli ¢ocuklarin egitim ve gelisim haklarina duyarli olma, karar
alma, uygulama ve degerlendirme siireglerinde toplumsal cinsiyete duyarl
olma ile kadin-erkek farkliliklarini en aza indirme, egitimde niteligi
artirma’ gibi ifadelerin yer aldig1 goriilmustiir. Tiim bu ilkeler kapsayici
egitim ile iliskilendirilebilecek 6zellikleri tasimaktadir. Bununla birlikte,
egitim yonetimi, 6grenme ve 0gretim siiregleri ve destek hizmetler
alanlarindan olusan standartlarda erigim, katilim ve destek bilesenlerinin
farkls sekillerde (dogrudan ya da dolayl, sinirli ya da kapsamli) ele alindig:
ortaya konusmustur. Bu dogrultuda bulgular tartisilmis ve gesitli 6neriler
sunulmustur.

Anahtar Kelimeler: Kapsayici egitim, erken ¢ocukluk, kalite.
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Abstract

Accreditation; it is a French word derived from the Latin word “name”
(to someone) and “credere” (to trust). The concept of “accreditation’,
which is the equivalent of the term equivalence in the dictionary, is an
indicator of being reliable, credible and accountable for institutions. When
considered as a process, accreditation is a quality assurance system based
on volunteering, in which the quality and standards in education are
certified by an external and independent accreditation body by an internal
and external audit of an institution (Aktan & Gencel, 2007, Alstete, 2007;
Dogan, 1999; Kilfoil, 2007). Quality assurance system; subject, program
and institutional level evaluation and accreditation, or a combination of
two or three (www.qrossroads.eu).

This research was carried out to mutually analyze CEENQA member
accreditation institutions, which have separate graduate (doctoral)
accreditation programs. The study is designed in scanning model.
Document analysis technique and literature review were used as data
collection tools. The research group of this study consists of 8 agencies that
are members of CEENQA with separate graduate accreditation programs.
These accreditation bodies are Germany (FIBAA-ZevA); Kazakhstan
(IOAA- ECAQA); Estonia (EKKA); Ermesitan (ANQA); It is Hungary
(HAC). In addition, accreditation activities for the postgraduate doctorate
program in the Saxony region of Germany were examined. The documents
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belonging to the accreditation institutions that have standards for the
postgraduate doctorate program were translated into Turkish from the
languages they are in (German, Hungarian, Kazakh, Estonian, Armenian)
and the documents obtained were analyzed in a comparative way by
classifying them individually according to the subject. The analyzed data
were categorized and tabulated in a way to contribute to the purpose of
the research, and the item frequencies were determined by digitization,
and the obtained information was transformed into a tool to serve the
purpose, and it was tried to be analyzed and interpreted in line with the
purposes of the research. The obtained data were analyzed by content
analysis method (Simsek & Yildirim, 2011; Biiyiikoztiirk, 2012). In this
study, CEENQA member accreditation institutions, which have separate
graduate accreditation programs, have been examined and the management
structures of the specified accreditation agencies, their objectives, their
establishment dates, the cities where they are established, the rate of use of
the word accreditation in the name of the institution, the languages used
on the websites, standards, international collaborations, board of directors
-male rates etc. fields were studied comparatively.

3 in Germany; 2 in Kazakhstan; There are institutions with separate
postgraduate accreditation standards, one in Armenia, Estonia and Hungary.
FIBAA-ZevA, one of the German accreditation institutions; ECAQA, one
of the Kazakhstan accreditation agencies; While the word accreditation is
mentioned in the name of the organization in HAC, one of the Hungarian
accreditation institutions, the word accreditation is not mentioned in the
Kazakh accreditation body IQAA, the Estonian accreditation agency EKKA
and the Armenian accreditation agency ANQA. 6 of the 7 institutions
examined have an English language translation in addition to the mother
tongue on the website. These institutions also use their own languages,
Almnaca, Armenian, Estonian, Hungarian, and Kazakh. IQAA is the only
institution that uses Russian language by not using its native language,
Kazakh. It is remarkable that this institution was established in a country
other than Kazakhstan (Petersburg city of Russia). Apart from this, the
translation of the site in Russian language has been provided in addition
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to English and German in FIBAA, one of the German accreditation
agencies. FIBAA, one of the German accreditation institutions, in the
city of Bonn in 1994; ZevA, in the city of Hannover in 1995; IQAA, one
of the Kazakhstan accreditation institutions, in 2008 in St. Petersburg,
Russia; ECAQA, in Almaty in 2016; ANQA, on 27 November 2008 in
Yerevan, capital of Armenia; EKKA, in Tallinn, the capital of Estonia, in
2009; HAC, the Hungarian accreditation body, became operational in 1993
in Budapest. Among the mentioned accreditation institutions, ANQA
(Armenia), EKKA (Estonia), HAC (Hungary) accreditation agencies have
started their activities in the capitals of their countries. The only institution
operating outside its own country (in Petersburg, Russia) is the IQAA
organization belonging to Kazakhstan. When the doctorate standards of
the institutions are examined, it is seen in FIBAA (5), EKKA (6), ZevA
(7), Saxony (8), ECAQA (10), HAC (9), ANQA (9), IQAA (8) standard.
It has been observed that standards regarding students, staff, goals, quality
assurance, infrastructure (equipment), selection and acceptance of students
are mostly present in every institution.

Keywords: Accreditation bodies, postgraduate accreditation, CEENQA
member, comparative analysis.
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Ozet

Akreditasyon; Latince kokenli “ad” (birisine) ve “credere” (giivenmek))
kelimelerinden tiiretilmis Fransizca bir kelimedir. Sozlitkte denklik teriminin
karsilig1 olan “accreditation” kavrami kurumlar i¢in giivenilir, inanilir ve
hesap verilebilir olmanin gostergesidir. Akreditasyon, siire¢ olarak ele
alindiginda egitimdeki kalite ve standartlarin, kurum digindan bagimsiz
bir akreditasyon kurulusu tarafindan bir kurumun i¢ ve dis denetiminin
yapilarak kalite giivencesinin sertifikalandirildig: goniilliiliik tizerine kurulu
bir kalite giivence sistemidir (Aktan ve Gencel, 2007, Alstete, 2007, s.11; s.1;
Dogan, 1999, s.511; Kilfoil, 2007). Kalite giivence sistemi; konu, program
ve kurumsal diizeyde degerlendirme ve akreditasyonu veya bunlarin ikili
ya da ii¢lii kombinasyonundan meydana gelebilir (www.qrossroads.eu).

Bu aragtirma ayr1 lisansiistii (doktora) akreditasyon programi bulunan
CEENQA iiyesi akreditasyon kurumlarinin karsilikli olarak analiz etmek
amaciyla gerceklestirilmistir. Caliyma tarama modelinde tasarlanmustir.
Veri toplama araci olarak dokiiman incelemesi teknigi ve literatiir taramasi
kullanilmistir. Bu ¢aliymanin aragtirma grubunu CEENQA iiyesi ayr1
lisansiistii akreditasyon programi bulunan bulunan 8 ajans olusturmaktadir.
Bu akreditasyon kurumlar1 Almanya (FIBAA-ZevA); Kazakistan (IOAA-
ECAQA); Estonya (EKKA); Ermesitan (ANQA); Macaristan (HAC)dur.
Bir de Almanyanin Saksonya bolgesindeki lisansiistii doktora programina
yonelik akreditasyon faaliyetleri incelenmistir. Lisansiistii doktora
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programina yonelik standartlari bulunan akreditasyon kurumlarina ait
belgeler bulunduklar: dillerden (Almanca, Macarca, Kazakca, Estonca,
Ermenice) Tiirk¢e'ye terciime edilerek anlasiimalar1 saglanmis ve elde
edilen dokiimanlar tek tek incelenmis konuya uygun sekilde siniflandirma
yapilarak karsilastirmali bir sekilde analiz edilmistir. Analiz edilen veriler
arastirmanin amacina katki saglayacak sekilde kategorilere ayrilarak
tablolastirilmis ve sayisallastirma islemleri yapilarak madde frekanslari
tespit edilmis, ulagilan bilgiler amaca hizmet edecek araca dondistiiriilerek
arastirmanin amaglar1 dogrultusunca ¢oziimleme ve anlamlandirilmaya
calisilmustir. Elde edilen veriler igerik analizi yontemi ile ¢oziimlenmistir
(Simsek & Yildirim, 2011; Biiyiikoztiirk, 2012). Bu ¢alismada ayri lisansiistii
akreditasyon programi bulunan CEENQA iiyesi akreditasyon kurumlari
incelemeye tabi tutulmus ve belirtilen akreditasyon ajanslarinin yonetim
yapilari, amaglari, kurulus tarihleri, kurulduklar: sehirler, kurum adinda
akreditasyon kelimesinin kullanilma orani, web sitelerinde kullanilan diller,
standartlar, uluslararasi is birlikleri, yénetim kurulu kadin-erkek oranlar
vb. alanlarda karsilastirmali olarak incelenmistir.

Almanyada 3; Kazakistanda 2; Ermenistan, Estonya ve Macaristanda
1 adet olmak iizere lisansiistii ayr1 akreditasyon standartlari bulunan
kurumlar vardir. Almanya akreditasyon kurumlarindan FIBAA-ZevA;
Kazakistan akreditasyon ajanslarindan ECAQA; Macaristan akreditasyon
kurumlarindan HAC'ta kurulusun adinda akreditasyon kelimesi ge¢mekte
iken Kazakistan akreditasyon kurulusu IQAA, Estonya akreditasyon
kurumu EKKA ve Ermenistan akreditasyon kurumu ANQAda akreditasyon
kelimesi gegmemektedir. Incelenen 7 kurumdan 6’sinin web sitesinde ana
dilin yaninda Ingilizce dili gevirisi de yer almaktadir. Bu kurumlar kendi
dilleri olan Almnaca, Ermenice, Estonca, Macarca, Kazakea dillerini de
kullanmaktadir. Ana dili olan Kazak¢ay1 kullanmayarak Rusca dilini
kullanan tek kurum IQAAdir. Bu kurumun Kazakistan disinda bir tilke
(Rusyanin Petersburg sehri) de kurulmus olmas: da dikkat ¢ekicidir.
SSCB’nin bir dénem uygulamis oldugu kiiltiirel asimilasyon hareketlerinin
bir sonucu olarak degerlendirilmektedir. Bunun disinda Alman akreditasyon
ajanslarindan FIBA Ada Ingilizce ve Almanyaca’ya ek olarak Rusga dilinde
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sitenin gevirisi de verilmistir. Alman akreditasyon kurumlarindan Foundation
for International Business Administration Accreditation (FIBAA), Bonn
sehrinde 1994de; Central Evaluation and Accreditation Agency (ZevA),
1995 yilinda Hannover sehrinde; Kazakistan akreditasyon kurumlarindan
Independent Agency for Quality Assurance in Education (IQAA), 2008
yilinda Rusyanin Petersburg sehrinde; The Eurasian Centre for Accreditation
and Quality Assurance in Higher Education and Health care (ECAQA),
2016da Almatyda; Armenian National Center for Professional Education
Quality Assurance Foundation (ANQA), Ermenistan’in bagkenti Erivan
sehrinde 27 Kasim 2008de; Estonian Quality Agency for Higher and
Vocational Education (EKKA), Estonyanin bagkenti Tallinn kentinde
2009da; Macaristan akreditasyon kurumu Hungarian Accreditation
Committee (HAC), 1993 yilinda Budapestede faaliyete gegmistir. Ad1 gegen
akreditasyon kurumlarindan ANQA (Ermenistan), EKKA (Estonya), HAC
(Macaristan) akreditasyon ajanslar1 bulunduklar: tilkelerin baskentlerinde
faaliyete ge¢mistir. Kendi tilke topraklar1 disinda (Rusyanin Petersburg
kentinde) faaliyete gecen tek kurum Kazakistana ait IQAA kurulusudur.
Kurumlarin doktora standartlar1 incelendiginde FIBAAda (5), EKKAda
(6), ZevAda (7), Saksonyada (8), ECAQAda (10), HACta (9), ANQAda
(9), IQAAa (8) standart bulunmaktadir. Ogrenciler, personel, hedefler,
kalite giivencesi, alt yap1 (donanim), 6grencilerin secim ve kabuliine iliskin
standartlarin ¢ogunlukla her kurumda mevcut oldugu gozlenmistir.

Anahtar Kelimeler: Akreditasyon kurumlari, lisansiistii akreditasyon,
CEENQA iiyesi, karsilastirmali analiz.
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Abstract

With the change in the teacher-centered structure of the education
process, studies that appeal to different senses within the scope of teaching
methods have become important. In this process, it has been understood
that only in-class instruction may be insufficient to gain some skills. The
importance of creating a rich life for students and addressing more than
one senses has emerged. As a result, the goal of developing economic
methods within the scope of time and other factors has become the
focus of educational studies and R&D studies have started to be carried
out at the ministry level. With the studies carried out, it has been tried
to transfer museums, which are accepted as an important environment
of the education process, to the virtual environment with the necessary
technological arrangements in terms of accessibility. The lack of evaluation
in terms of design, usability, realism, competence, teaching in the field of
virtual museums, and the low level of awareness, interest and knowledge
of the students constituted the motivation for this study. The aim of the
study is to make an application for the determined museums and to
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evaluate the virtual museums in the context of factors such as advantages,
disadvantages, difficulties of use, application time.

In the study, document analysis method was used in qualitative data
methods.

As the study group, 48 students studying at the undergraduate department
of Social Studies Teaching at the state university were determined. Due
to the effects of the use of museums for social studies teaching on the
development of lesson-oriented skills, especially this department students
were chosen as the study group.

The working group was asked to make an application for 5 museums
that they will choose among 8 museums that have virtual access. These 8
museums that are determined for selection are the ones serving in Turkey
and museums that can be related to social studies education have been
determined.

Museum of Anatolian Civilizations, Harbiye Military Museum, Anadolu
University Turkish World Museum, Museum of Republic of Ankara,
Gobeklitepe, War of Independence Museum, Rahmi Ko¢ Museum, Troya
Museum were determined as 5 museums from which the working group
will choose.

In the study, the Virtual Museum Ceriteria Evaluation Form was used
as a data collection tool. At the end of the study, the students were asked to
fill in a form consisting of 9 open-ended questions and make evaluations
after 5 virtual museum visits. A comprehensive assessment was tried to be
made by using a separate form for each museum visited for each student
in the study group. The theme and subcoding were created by analyzing
the obtained data with the content analysis method.

When the research data were examined, it was seen that the teacher
candidates evaluated the virtual museums as an impressive course material
in the teaching process. They stated that the convenience of transportation
and time is the biggest advantage of virtual museums. In addition, they
emphasized that the biggest problem experienced during virtual tours was
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the difficulties in the design use of virtual museum pages, internet access
and access speed were a problem.

The most important disadvantage emphasis on the use of virtual
museum was that the sense of life was not felt sufficiently. Statements of
“It is much more different to go and see and feel that environment” are
frequently encountered in the evaluation. It was clearly stated that the
museum atmosphere and the museum trip preparation process could
not be felt during the virtual museum implementation process.Other
disadvantages are the lack of opportunity to examine the works closely,
the loss of pixels by the zooming operations performed in the virtual
environment, or the loss of clarity.

In line with the answers given by the working group;

« In terms of design and usability, the most suitable museum in terms
of ease of use is Anadolu University Turkish World Museum, and the most
inconvenient museum is Rahmi Ko¢ Museum,

o All museums were deemed sufficient in terms of appropriateness of
the duration of the trip, but some museums should be visited for longer
than average,

» The museum, which is considered to be “extremely realistic” in
terms of realism, is Anadolu University Turkish World Museum, the most
artificial is the Rahmi Ko¢ Museum,

o In terms of visual quality, all museums are mostly identified as high
quality,

« Anadolu University Turkish World stands out in terms of knowledge
competence,

« 3 museums, which are expressed without any problems in terms of
usage difficulty, stand out,

« The most disadvantageous museum in terms of feeling and lack of
feeling is the Museum of Republic of Ankara.

o It has been determined that Rahmi Ko¢ Museum is not instructive
in terms of teaching.

Keywords: Social Studies, virtual museum, teacher candidates.
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Ozet

Sosyal Bilgiler dersi yapist geregi birden fazla disiplini igeriginde
barindiran disiplinleraras: bir derstir. Dersin programlanma sekli de
yillar igerisinde yapisina uygun olarak degismis disiplinlerarasi bir sekilde
yeniden programlanmustir. Sosyal bilgiler dersinin dirik yapist degisen
Ogretim programlarina da yansimistir. Kullanilan modeller, yontem ve
teknikler zenginlesmis, okul dis1 6gretim ortamlarinin etkisi arttirilmigtir.
Kazandirilmas: gereken beceri ve deger setleri ile ilgili belirsizlikler degisen
Ogretim programlart ile netlige kavusturulmaya ¢alisilmistir. Gergeklesen
bu doniisiim akademik anlamda farkli galigmalar yapilabilmesi igin kaynak
ve konu olusturmustur. Egitim 6gretim siirecinin 6gretmen merkezli
yapisinin degismesi ile birlikte 6gretim yontemleri kapsaminda farkl
duyulara hitap eden ¢aligmalar 6nemli hale gelmistir. Bu siirecte sadece
sinif iginde yapilan 6gretimin bazi becerileri kazandirabilme konusunda
yetersiz olabilecegi anlagilmigtir. Ogrencilere yasant: zenginligi olusturmanun,
birden fazla duyuya hitap etmenin 6nemi ortaya ¢ikmistir. Sonug olarak
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zaman ve diger faktorler kapsaminda ekonomik yontemler gelistirme
hedefi egitim 0gretim ¢aligmalarinin odag: haline gelmis ve bakanlik
seviyesinde Ar-Ge ¢alismalar yiiriitiilmeye baslamustir. Yapilan ¢alismalar
ile birlikte, egitim 6gretim siirecinin 6nemli bir ortami olarak kabul edilen
miizelerin, ulagilabilirlik anlaminda teknolojik gerekli diizenlemelerle birlikte
sanal ortama aktarilmasi saglanmaya ¢alisiimistir. Sanal miizelerle ilgili
alanda tasarim, kullanighlik, gercekgilik, yeterlilik, 6greticilik baglaminda
degerlendirme olmamasi, 6grencilerin farkindalik, ilgi ve bilgi diizeylerinin
diisitk olmasi bu ¢aligmanin ortaya ¢ikis motivasyonunu olusturmustur.
Calisma ile belirlenen miizelere yonelik uygulama yapilmasi ve sanal
miizeler ile ilgili avantaj, dezavantaj, kullanim zorluklari, uygulama siiresi
gibi faktorler baglaminda degerlendirme yapilmasi hedeflenmistir.

Arastirmada nitel veri yontemlerinde dokiiman analizi yontemi
kullanilmistir. Dokiiman analizi farkli ortamlar {izerinde basili hale
getirilmis ya da elektronik materyal ortam olarak hizmet eden belgelerin
incelenmesine ve analiz edilmesi dayali sistematik bir yontemdir.

Galigma grubu olarak devlet iiniversitesinde Sosyal Bilgiler Ogretmenligi
lisans bolimiinde egitim goren 48 dgrenci belirlenmistir. Sosyal bilgiler
Ogretimi i¢in miizelerin kullaniminin derse yonelik becerilerin gelistirilmesi
tizerindeki etkilerinden dolay 6zellikle bu boliim 6grencileri ¢aligma grubu
olarak tercih edilmistir.

Caligma grubundan sanal olarak ulagimi bulunan 8 miize igerisinden
kendi belirleyecekleri 5 miize igin uygulama yapmalar1 istenmistir. Se¢im
i¢in belirlenen 8 miize yurtiginde fiili hizmet veren miizeler olup sosyal
bilgiler 6gretimi kapsaminda iliskili olabilecek miizeler belirlenmistir.

Anadolu Medeniyetleri Miizesi, Harbiye Askeri Miizesi, Anadolu
Universitesi Tiirk Diinyas1 Miizesi, Cumhuriyet Miizesi, Gobeklitepe,
Kurtulus Savas1 Miizesi, Rahmi Kog Miizesi, Troya Miizesi ¢alisma grubunun
aralarindan se¢im yapacaklari 5 miize olarak belirlenmistir.

Calismada veri toplama araci olarak Sanal Miize Kriterlere Gore
Degerlendirme Formu kullanilmugtir. Ogrencilerin ¢aligma sonunda 5 sanal
miize ziyareti sonrasi agik uglu 9 sorudan olusan formu doldurmalar1 ve
degerlendirmelerde bulunmalar1 istenmistir. Calisma grubunda bulunan
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her 6grenci igin ziyareti yapilan her miizeye ayr1 form kullandirilarak
kapsamli bir degerlendirme yapilmaya ¢alisiimistir.

Elde edilen veriler igerik analiz yontemi ile incelenerek tema ve alt
kodlamalar olusturulmustur.

Arastirma verileri incelendiginde 6gretmen adaylarinin sanal miizeleri
ogretim siirecinin etkileyici bir ders materyali olarak degerlendirdikleri
goriilmiistiir. Ulasim ve zaman konusundaki kolayligin ise sanal miizelerin
en bilyiik avantaji oldugunu belirtmislerdir. Ayrica sanal turlar esnasinda
yasanan en biiyiik problemin sanal miize sayfalarinin tasarimsal kullanimina
yonelik zorluklar oldugunu, internet erisiminin ve erisim hizinin sorun
olduguna yonelik vurgularda bulunmuslardir.

Sanal miize kullanimina y6nelik yapilan en 6nemli dezavantaj vurgusu
ise yasant1 hissiyatinin yeterince hissedilmedigi yoniinde olmustur. “Gidip
gorerek o ortami hissetmek ¢ok daha bagka” ifadelerine degerlendirmede
sik¢a rastlanmigtir. Miize atmosferinin ve miize gezisi hazirlig1 siirecinin
sanal miize uygulamas: siirecinde hissedilemedigi agik¢a belirtilmistir.
Eserleri yakindan inceleme imkaninin olmayisi, sanal ortamda yapilan
yakinlastirma islemlerinin piksel kaybina neden olmas, ya da netlik kaybi
gibi konular ise belirtilen diger dezavantajlardir.

Caligma grubunun verdigi cevaplar dogrultusunda;

Tasarim ve kullanighlik baglaminda kullanis kolaylig: agisindan en
uygun miizenin Anadolu Universitesi Tiirk Diinyas1 Miizesi, en elverissiz
miizenin ise Rahmi Kog¢ Miizesi oldugu,

Gezi siiresi uygunlugu agisindan tiim miizeler yeterli goriilmiis ancak
bazi miizelerin ortalamadan daha uzun siirelerle ziyaret edilmesi gerektigi,

Gergekgilik agisindan “agir gergekei” bulunan miize Anadolu Universitesi
Tiirk Diinyas1 Miizesi, en yapay ise Rahmi Kog¢ Miizesinin oldugu,

Gorsel kalitesi olarak tiim miizelerin ¢ogunlukla yiiksek kalite olarak
tespit edildigi,

Bilgi yeterliligi agisindan Anadolu Universitesi Tiirk Diinyasi Miizesinin
one ¢iktig,
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Kullanim zorlugu agisindan sorunsuz olarak ifade edilen 3 miizenin
one ¢iktig,

Duygu ve hissiyat eksikligi acisindan en dezavantajhh miizenin Cumhuriyet
Miizesi oldugu,

Ogreticilik agisindan Rahmi Kog Miizesbnin dgretici olmadigi yoniinde
tespitler yapilmigtir.

Aragstirma bulgular: 1 tema, 9 kod ve toplam 36 alt kod ile igerik
analizine tabi tutularak degerlendirme islemi tamamlanmugtir.

Anahtar Kelimeler: Sosyal Bilgiler, sanal miize, 6¢retmen adaylar.
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Abstract

Covid-19 disease, which broke out in the city of Wuhan, China and
which has taken hold of a lot of people in the world since then in a very
short time has notably affected the health and also education globally and it
was declared Global Pandemic on the 11th of March by the World Health
Organization. (WHO, 2020). All of the schools around the world were shut
down and education has been continuing as online and distance-learning.
According to the data by UNESCO (2020) and UNICEF (2020), with the
suspension of the face to face education, the education of around 1,6 billion
students has been interrupted. The Council of Higher Education (YOK) in
Turkey suspended the face to face education on 16.03.2020 and then started
distance learning applications rapidly on 23.03.2020, 30.03.2020 and 6.04.2020
at universities (YOK, 2020). Apart from the Bachelor Degree programs at
universities, postgraduate studies also continued as distance learning. The
experiences which the postgraduate students have gone through is of course
quite important. Therefore, determining the views related to distance learning
and receiving their possible opinions and suggestions of the postgraduate
students who continue their degree studies as distance learning during the
pandemic causes the problem status of this research.

What is aimed in this research is the evaluation of postgraduate distance
learning in regard to the opinions of the postgraduate students continuing their
studies at a postgraduate education institute of a state university. In the research,
case study analysis is adopted. Case study is defined as the description and
examination of a limited system deeply (Merriam, 2013). This research benefits
from the purposeful sampling method. As part of this method, it benefits from
the criterion sampling. Because the views of the postgraduate students in regard
to the distance learning postgraduate studies will be evaluated, as sampling,
the students are based on being at postgraduate level. The participants of the
research are composed of 15 postgraduate students attending their studies at a
postgraduate education institute of a state university and being in course period
and at dissertation stage. Being a teacher at the same time, the members of
the research team submitted their evaluations related to postgraduate distance
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learning in an online environment with three different focus groups consisted of
five people. The interviews conducted with each group lasted around 40 or 45
minutes. The data of the research was collected through semi-structured interview
form constituted by the researcher. The prepared questions were broached to the
expert opinion. The questions which were to be removed out of the form through
the feedbacks gathered from the expert opinions were removed and the form was
put the last touches on. A pilot interview was also conducted with another student
to examine the interview questions. The content validity of the interview form to
be used in the research after the pilot interview was determined and the questions
were considered fair enough. The data gathered from the interview was analyzed
according to the deductive validity analysis approach.

In the research in which 15 postgraduate students took place, it has been
determined that all of the postgraduate students are master degree students and
9 of them are in course period and 6 of them are at dissertation stage. It has also
been found out that all of the 15 students are teachers and they have experience
between 1 and 10 years and work in city and town centers. It has been designated
that the course stage students have around 3 distance learning courses and the
students at dissertation stage have online interviews with their supervisors instead
of participating in courses. It has now been detected that the courses were usually
conducted preparedly according to the reading texts usually determined before,
online discussions were made, that online courses were also effective in spite of
the fact that they did not carry the same effectiveness compared to the face to face
courses, the professional and personal characteristics of the lecturer giving the
lecture affected the process, the postgraduate students’ being teacher at the same
time made the process difficult, the lecturers and the supervisors gave insufficient
feedbacks in the process and overall evaluation was not carried at the end of the
term. Through students’ views, it has been unearthed that the distance learning
applications which were rather systematic at the very beginning became exposed
to some malfunctions later. Postgraduate students stated that both the lecturers
and the postgraduate students needed to be prepared concerning the possibility
of the courses being conducted as distance learning once more for the following
term or terms. Besides, it is proposed that the lecturers should not only form a
monotype learning environment, but also they must have a second plan with different
alternatives. Moreover, the postgraduate students state that this process should
not be only focused on academic progress, if needed, the lecturers also need to be
helpful for them in terms of personal support, motivation and overcoming stress.

Keywords: Distance learning, postgraduate education, postgraduate student.
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Ozet

Cin'in Wuhan kentinde ortaya ¢ikan ve kisa siirede diinyada bir¢ok
insani etkisi altina alan Covid-19 hastalig1 kiiresel diizeyde saglik basta
olmak iizere egitimi de 6nemli 6l¢iide etkilemis ve Diinya Saglik Orgiitii
tarafindan 11 Mart 2020de kiiresel pandemi ilan edilmistir (WHO, 2020).
Diinya genelinde okullar kapatilmis, 6gretime online ve uzaktan devam
edilmistir. UNESCO (2020) ve UNICEF (2020) verilerine gore ytiz yiize
egitime ara verilmesi ile birlikte yaklagik 1,6 milyar 6grencinin egitimi kesintiye
ugramustir. Tiirkiyede de Yiiksekogretim Kurulu (YOK) iiniversitelerde
16.3.2020 tarihinde 6gretime ara vermis ve ardindan 23.3.2020, 30.3.2020
ve 6.4.2020 tarihlerinde tiniversitelerde uzaktan 6gretim uygulamalar hizli
bir bicimde baglamigtir (YOK, 2020). Universitelerde lisans derslerinin
yani sira lisansiistii derslerde uzaktan 6gretim bi¢iminde devam etmistir.
Lisansiistii diizeyde 6grenimlerine devam eden 6grencilerin bu siiregte
yasadiklar1 da elbette ki olduk¢a 6nemlidir. Bu sebeple, pandemi siiresince
lisansiistii 6grenimlerine uzaktan devam eden lisansiistii 6grencilerin,
uzaktan ogretime iliskin goriislerinin belirlenmesi ve olas1 uzaktan egitim
stirecine iliskin goriis ve onerilerinin alinmasi bu arastirmanin problem
durumunu olusturmaktadir.

Bu aragtirmada, bir devlet {iniversitesinin lisansiistii egitim enstitiisiinde
ogrenimlerine devam eden lisansiistii 6grencilerinin goriislerine gore uzaktan
lisansiistii 6gretimin degerlendirilmesi amaglanmistir. Aragtirmada durum
caligmasi deseni tercih edilmistir. Durum ¢alismasi, sinirl bir sistemin
derinlemesine betimlenmesi ve incelenmesi olarak tanimlanmaktadir
(Merriam, 2013). Bu arastirmada amagl 6rnekleme yonteminden
yararlanilmistir. Bu yontem kapmasinda da 6lgiit 6rnekleme tercih
edilmigstir. Lisansiistii 6grencilerin uzaktan lisansiistii 6gretime iliskin
goriisleri degerlendirileceginden 6l¢iit olarak 6grencilerin lisansiistii
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Ogretim almalar1 esas alimmustir. Aragtirmanin katihimecilaring, bir devlet tiniversitesinin
lisanstistii egitim enstitiistinde 6grenimlerine devam eden, ders ve tez déoneminde
olan 15 lisansiistii 6grencisi olusturmaktadir. Hepsi ayn1 zamanda 6gretmen olan
aragtirma grubu {iyeleri ile online ortamda 5er kisiden olusan 3 farkli odak grup
goriismesi ile uzaktan lisansiistii 6gretim siirecine iliskin degerlendirmeleri alinmustur.
Her grup ile yapilan goriismeler ortalama 40-45 dk stirmiistiir. Aragtirmanin verileri,
aragtirmaci tarafindan olusturulan yari yapilandirilmis goriisme formu araciligryla
toplanmustir. Hazirlanan sorular uzman goriisiine sunulmustur. Uzman goriislerinden
alian doniitlerle formdan ¢ikarilmasi gereken sorular ¢ikartilmis ve forma son hali
verilmistir. Gorlisme sorularinin sinanmasi igin bir bagka 6grenci ile pilot goriisme
yapilmistir. Pilot goriisme sonrasinda arastirmada kullanilacak goriisme formunun
icerik gecerligi saptanmis ve sorular yeterli goriilmiistiir. Goriismelerden alinan
veriler, timdengelimsel icerik analizi yaklasimina gére analiz edilmistir.

15 lisansiistii 6grencisinin yer aldig1 arastirmada, lisansiistii 6grencilerinin
hepsinin yiiksek lisans 6grencisi oldugu, 9unun ders, 6’sinin da tez asamasinda oldugu
belirlenmistir. 15 6grencinin hepsinin 6gretmen ve 1 ile 10 y1l arasinda tecriibelerinin
oldugu, il ve ile merkezlerinde 6gretmenlik yaptiklar: bilgisi edinilmistir. Ders
agamasinda olan 6grencilerin uzaktan ortalama 3 ders aldiklari, tez asamasinda
olan 6grencilerin ise ders almayip danigmanlari ile online goriismeler yaptiklar:
belirlenmistir. Derslerin genellikle daha 6nceden belirlenen okuma metinlerine
gore hazirlikli bir bigimde siirdiirtildiigii, online ortamda tartigmalar yapildig, yiiz
yiize yapilan derslerle ayni etkiyi tasimasa da online derslerin de etkili oldugu, dersi
veren 0gretim iiyesinin mesleki ve kisisel 6zelliklerinin siireci etkiledigi, lisansiistii
Ogrencilerinin ayni zamanda 6gretmen oluglarinin siireci oldukea zorlastirdig, ders
veren Ogretim tiyelerinin ve danigmanlarin siiregte yeterli doniit vermedigi, donem
sonunda genel bir degerlendirmenin yapilmadig: belirlenmistir. {lk baglarda daha
sistemli giden uzaktan 6gretim uygulamalarinin daha sonra bazi aksakliklara maruz
kaldig1 da 6grenci goriisleri ile anlagilmistir. Lisanstistii 6grencileri bir sonraki dénem
ya da donemler i¢in tekrar uzaktan 6gretim bigiminde derslerin yapilmasi ihtimaline
iliskin hem dersi veren 6gretim iiyelerinin hem de lisansiistii 6grencilerinin hazirlikh
olmalar1 gerektigini belirtmislerdir. Ayrica dersi veren 6gretim iiyelerinin sadece tek
tip ¢evrim i¢i 6grenme ortami olusturmamalar: farkl alternatifler ile birlikte ikinci
bir planlarinin olmasi gerektigi de 6nerilmistir. Ayrica lisantistii 6grenciler bu siirecin
sadece akademik ilerleme odakli olmamasini gerekirse 6gretim tiyelerinin kisisel
destek, motivasyon, stresle basa ¢ikma noktasinda da kendilerine yardimci olmalari
gerektigini belirtmislerdir.

Keywords: Uzaktan ogretim, lisansiistii egitim, lisansiistii 6grencisi.
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Abstract

Although the implications and effects of the global COVID-19 pandemic
on education are yet under discussion, the need to rapidly adapt to new
contexts of teaching and learning online has moved teacher education
programs and teacher educators to rethink new ways of teaching and
learning in the training of future teachers (Flores & Swennen, 2020)
including educating teachers for scenarios that are unpredictable. Before
the pandemic, there was a growth in the use of technology in teacher
education programs. The rapidly evolving language-technology interface
especially increased opportunities for second language learning and
teaching and opened a way to technology-mediated distance language
teaching (White, 2017). However, this unprecedented remote teaching
with pandemic might be the first online teaching and learning experience
for many teachers and teacher candidates. Pre-service teachers in their
final year of teacher education programs have also drastically experienced
the shift from face-to-face education to online language teaching in their
practicum courses. Teacher education programs have changed the content
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of practicum courses and created new opportunities for their prospective
teachers’ learning.

In this presentation, we would like to share one opportunity we created
for our student language teachers: the role of online e-portfolios in distance
education, and to report on their contributions to the teacher candidates
for their future careers. This presentation specifically describes how the
design and use of e-portfolios have transformed the learning journey and
teaching practices of teacher candidates in English Language Education
program at a foundation university in Turkey to becoming digitally
competent teachers. Prospective language teachers used these e-portfolios
for the duration of their coursework in the program and thereafter in order
to enhance their learning process with the transition from university to
graduate employment. These e-portfolios have turned into salient sources
for teacher candidates during pandemic where they showcased their
best practices as a professional, and for faculty and students to examine
the learning and personal growth of the student teachers through their
experiences in the program. The successful and continued implementation
of digital portfolios can help student teachers grow professionally through
development of an e-portfolio, which will give them the opportunity to keep
the digital story of their journey of becoming teachers of this digital age.

Keywords: COVID-19 pandemic, digital portfolio, online education



Ogretmen Adaylarinin Tecriibelerini
Dijtal Ortama Tasimasi

Dr. Ogr. Uyesi Zeynep BILKi
TED Universitesi, Ankara, Tiirkiye, zeynep.bilki@tedu.edu.tr

Dr. Ogr. Uyesi Pelin IRGIN
TED Universitesi, Ankara, Turkiye, pelin.irgin@tedu.edu.tr

Dr. Ogr. Uyesi Melike UNAL GEZER

TED Universitesi, Ankara, Tiirkiye, melike.gezer@tedu.edu.tr

Ozet

Kiiresel COVID-19 pandemisinin egitme etkilerinin ve ¢ikarimlarinin ne
olacagi hala tartisma konusuluyorken, yeni ¢evrimici 6gretme ve 6grenme
baglamlarina hizli adaptasyon ihtiyac1 6gretmen yetistirme programlarinin
ve Ogretmen egitimcilerinin gelecek nesil (Flores & Swennen, 2020) ve
beklenmedik senaryolara gore dgretmen yetistirmeye de kapsayan yeni
Ogretmen yetistirme 6gretim ve 6grenme yontemlerin diistinmelerine
neden olmustur. Pandemi dncesinde 6gretmen yetistirme programlarinda
teknoloji kullanimi artis gostermistir. Hizla gelisen dil-teknoloji arayiizii
ozellikle ikinci dil 6grenme ve 6gretimini arttirmis ve teknoloji-aracili
uzaktan dil 6gretimine yol agmustir. (White, 2017). Bu esi benzer gortilmemis
pandemi ile uzaktan egitim ve 6gretim pek ¢ok 6gretmen ve dgretmen
adayz icin ilk grenme ve gretme tecriibesi olmustur. Ogretmen yetigtirme
programlarinin son senesinde olan 6gretmen adaylari staj derslerinde yiiz
ylize egitimden ¢evrimici egitime gecis sert bir sekilde tecriibe etmislerdir.
Ogretmen yetistirme programlar staj derslerinin igerigini degistirmis ve
aday Ogretmenlerin 6grenmeler i¢in yen firsatlar sunmustur.

Bu sunuda biz 6gretmen adaylarimiz i¢in olusturdugumuz bir firsat,
gevrimici egitimde e-portfolyonun roliinii ve 6gretmen adaylarinin
gelecekteki kariyerlerine katkilarini paylagmak istiyoruz. Bu sunu 6zellikle
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e-portfolyo dizayni ve kullanimi 6grenme seriivenin ve Tiirkiyedeki bir
vakif {iniversitesinin Ingilizce 6gretmenligi programindaki 6gretmen
adaylarinin 6gretme uygulamalarini doniistiirdiigiinii agiklar.

Ogretmen adaylar1 bu e-portfolyolar1 programdaki ders galismalari
boyunca ve sonrasinda iiniversite hayatindan mezuniyet sonrasi is
hayatina geciste 6grenmelerine zenginlestirmek amagh kullanmiglardir.
Bu e-portfolyolar, 6gretmen adaylarinin profesyonel baglamda en yeni
orneklerin sunduklari ve 6gretim tiyeleri ve 6grencilerinin 6grenmeye ve
programdaki tecriibeleri dogrultusunda kisisel gelisimlerini inceleyebildikleri
temel bir kaynaga dontismistiir. Basarili ve siiregelen dijital portfolyo
kullanimi uygulamasi, 6gretmen adaylarinin dijital ¢agda 6gretmen
olma seriivenlerini besleyen e-portfolyo gelistirme yoluyla profesyonel
gelismelerine yardimci olabilmektedir.

Anahtar Kelimeler: COVID-19 pandemisi, dijital portfolyo, cevrimigi
egitim.
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Abstract

Ensuring student continuity of learning and building effective online
learning experiences are important indicators of educational quality in open
and distance education. Also, it is necessary to create actionable knowledge
for online learning design based on subjective and objective data and to
develop suggestions that support learning process of students. In the related
literature, it is emphasized that students have difficulty in following their
learning process due to insufficient level of online self-regulation skills and
this have resulted in inability to complete the course and drop-out from
the course. Therefore, interventions that increase students’ awareness of
the learning process and its context are needed. In this context, employing
artificial intelligence and machine learning techniques in the fields of
distance education and psychology has led to significant developments
in relevant areas and accelerated the generation of new knowledge to
increase the effectiveness of the online learning and teaching context. In
the last decade, studies in the field of learning analytics have used machine
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learning techniques and educational data mining methods for educational
purposes. The field of learning analytics contributes to the open and distance
education practices in terms of developing learning analytics dashboards,
intervention engines, recommender systems and applications to reduce rate
of students dropping out, support online learners in the context of formative
assessment, and improve online learning performance. However, there is a
need for advanced learning analytics dashboards that students can connect
online and view their learning process from anywhere at any time. In this
context, in this study, an artificial intelligence supported mobile learning
analytics dashboard entitled “MobilAnalitik” has been developed for open
and distance education students. Artificial intelligence techniques and
machine learning techniques were employed in order to make automated
interventions in the MobilAnalitik, which was previously developed its
descriptive version by the researchers. The indicators suggested in the self-
regulated learning model and the Social Comparison Theory have been
taken into consideration in the decision-making process regarding the
design and features of the MobilAnalitik. MobilAnalitik dashboard have
developed using the Apache Cordova framework on the Android operating
system and have been integrated with the Moodle learning management
system. It is expected that the artificial intelligence-supported learning
analytics dashboard will be used for the courses in the Moodle learning
management system, which is widely used worldwide. We hope that it
could meet the need to support the online learning process of students,
which emerged more clearly during the pandemic period.

Keywords: Learning analytics, learning panels, artificial intelligence,
open and distance learning
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Ozet

Ogrenci devamliliginin saglanmasi ve etkili 6grenme deneyimlerinin
gerceklestirilmesi, agik ve uzaktan egitimde kalitenin 6nemli gostergelerindendir.
Uzaktan 6grenme siirecine iliskin siibjektif ve objektif gercek verilere
dayali bilgi iiretilmesi ve 6grencilerin 6grenme siirecini destekleyici
oneriler geligtirilmesi gerekmektedir. Ilgili alanyazinda, ¢evrimigi 6z
diizenleme becerilerinin yeterli diizeyde olmamasindan dolay1 6grenme
stirecini takip etmekte zorlandig1 ve bu durumun dersi tamamlayamama
ve dersten kopma ile neticelendigi vurgulanmaktadir. Dolayisiyla
ogrencilerin 6grenme siirecine ve baglamina iligkin farkindaligini artirici
miidahalelere gereksinim duyulmaktadir. Bu baglamda uzaktan egitim ve
psikoloji alanlarinda yapay zekd ve makine 6grenmesi tekniklerinin ise
kogsulmasy, ilgili alanlarda 6nemli gelismelerin yasanmasini saglamistir ve
gevrimigi 6grenme/0gretim baglaminin etkililiginin artirilmasina déniik
yeni bulgularin iiretilmesini hizlandirmistir. Makine 6grenmesi ve egitsel
veri madenciligi tekniklerinin egitsel amaglarla ise kosuldugu 6grenme
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analitikleri alan1 kapsamindaki ¢aligmalar son 10 yildir devam etmektedir.
Ogrenme analitikleri alani; otomatiklestirilmis araglar, uygulamalar
ve paneller yardimiyla 6grencilerin dersi birakma oranlarini diisiirme,
bicimlendirici degerlendirme baglaminda &grencileri siire¢ boyunca
destekleme ve 6grencilerin 6grenme performansini artirma agisindan agik
ve uzaktan ogrenme uygulamalarina katki saglamaktadir. Bununla birlikte
ogrencilerin her an her yerden ¢evrim i¢i olarak baglanabilecegi 6grenme
analitikleri panellerine ihtiya¢ duyulmaktadir. Bu baglamda bu ¢aligmada,
acik ve uzaktan egitim 6grencilerine yonelik yapay zeka destekli bir mobil
O6grenme analitikleri paneli gelistirilmistir. Arastirmacilar tarafindan
daha once ilk tanimlayic1 diizeydeki versiyonu gelistirilen MobilAnalitik
adl1 6grenme analitikleri panelinin otomatiklestirilmis miidahaleler
yapabilmesi amaciyla yapay zeka teknikleri ve makine 6grenmesi teknikleri
ise kosulmustur. MobilAnalitik uygulamasinin tasarimi ve 6zelliklerine
iligkin karar alma siirecinde 6z diizenlemeye dayali 6grenme modelinde
oOne siiriilen gostergeler ve Sosyal Karsilagtirma Teorisi dikkate alinmistir.
MobilAnalitik paneli, Android isletim sistemi {izerinde Apache Cordova
cercevesi kullanilarak gelistirilmistir ve Moodle 6grenme yonetim sistemi
ile entegre durumdadir. Diinya genelinde yaygin olarak kullanilmakta olan
Moodle 6grenme yonetim sistemindeki dersler igin ilgili mobil panelin
kullanilmas1 beklenmektedir. Bununla birlikte ilgili panelin pandemi
doneminde daha da belirgin bir bigimde ortaya ¢ikan 6grencilerin ¢evrimici
Ogrenme siirecini destekleme ihtiyacini gidermesi umulmaktadr.

Anahtar Kelimeler: Ogrenme analitikleri, 6grenme panelleri, yapay
zekad, agik ve uzaktan 6grenme.
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Abstract

Videos have been widely used main learning materials in e-learning
environments, massive open online courses and flipped learning designs
due to their pedagogical advantages. It is an important question how to
support learners that in the process of learning with video, with the rich
multimedia elements and interaction opportunities offered by lecture videos
to learners. There are features such as playing, forward-rewind, stopping
the video, changing the speed of the video within the videos. In addition
to these, the feature of being customizable can be added based on the
reaction of the users. It is also possible to add interactive questions and
quizzes. The quizzes included in the videos are important tools that can be
used to improve the cognitive higher-level thinking skills of the learners,
to determine how much they understand the subject and to reveal where
they have difficulties. In addition to interactive in-video assessment, it is
necessary to record and analyze the interactions of learners with course
videos in order to design a learner-oriented and individualized learning
process. For this reason, it would be meaningful to design systems that
examine the extent to which learners understand the content in the learning
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process with video and give instant feedback, instead of environments
where videos are shared only as a learning resource and interaction for
video is limited to player features. At this point, it is known that quizzes
have been employed for learners who watch lecture videos. Conducting
the quizzes at the end of video lectures brings with it disadvantages such
as the inability to provide instant feedback to the students on the subject
they cannot understand and the risk of students disconnecting from
the learning process. Therefore, while learning a new topic with lecture
videos, it can be more beneficial to use in-video quizzes and questions to
simultaneously provide feedback and to identify the deficiencies of learners
and support the learning process.

In this study, an interactive and flexible e-learning platform with a simple
design with high ease of use has been designed by the researchers, where
in-video assessment can be conducted and learners’ interactions can be
followed up and instant feedback can be provided. The main purpose of the
video-based e-learning platform is to ensure the realization of an effective
formative assessment process by using in-video assessment interactions
and to increase learner performance. In the study, PHP, HTML and CSS
coding were applied at the interface development. JavaScript coding has
been used for feedbacks, quizzes applications and tracking interactions.
The e-learning platform has been developed in accordance with video-
based learning. Learners can follow the interaction data in the platform
and receive feedback on their learning performance with course videos.
Our efforts are still underway to develop the created video-based e-learning
platform as a more flexible environment.

Keywords: Learning with video, in-video assessment, design, open and
distance learning
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Ozet

Kisisel 6grenme alanlari, mobil cihazlar, elektronik ortamlar ve internet
tabanli paylasim sistemleriyle birlikte videolar daha da popiiler hale
gelmistir. Gelisen ve yayginlasan bilgisayar teknolojileri, egitsel videolarin
kalitesini artirarak erisilebilirligini kolaylastirmistir. Videolar, pedagojik
acidan sagladig1 avantajlar dolayisiyla e-6grenme ortamlarinda yaygin
olarak kullanilan ders materyalleridir. Internet iizerinden herkese agik
ders platformlarinda, ters-yiiz 6grenme tasarimlarinda temel 6grenme
kaynagi olarak videolar ise kosulmaktadir. Ders videolarinin 6grenenlere
sundugu zengin ¢oklu ortam Ogeleri ve etkilesim olanaklari ile birlikte
video ile 6grenme siirecinde 6grenenlerin nasil desteklenebilecegi 6nemli
bir soru olarak 6ne ¢ikmaktadir. Videolar igerisinde oynatma, ileri-geri
sarma, videoyu durdurma, videonun hizini degistirme gibi 6geler oldugu
gibi kullanicilarin tepkisine dayali olarak kisisellestirilebilir olma 6zelligi de
eklenebilmektedir. Ayrica etkilesimli sorular ve kisa sinavlar da ekleyebilmek
miimkiindiir. Videolar igerisine eklenen sorular, 6grenen bireylerin bilissel
tst diizey diisiinme becerilerinin gelismesini saglamak, anlatilan konuyu ne
kadar anladiklarini belirlemek ve nerelerde zorlandiklarini ortaya koymak
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i¢in kullanilabilecek 6nemli araglardir. Ders videolarinin sadece tek yonlii
iletisim saglamasi pasif 6grenme deneyimlerine neden olmaktadir. Sadece
izlenmekle kalmayip bireye karsilikli etkilesim olanagi sunan videolarin
e-0grenme platformlarinda giderek daha da yayginlasmasi 6ngoriilmektedir.
Igili alanyazinda aragtirmalar, etkilesimli ders videolarinin egitim alan
bireyleri harekete gecirerek ve deneyimleyerek 6grenmelerini sagladigini,
6grenme siiresini kisalttigini, bire bir 6grenmeyi destekledigini, egitim
maliyetini en aza indirgedigini, 6grenen motivasyonunu artirdigini ve
daha eglenceli bir ortam sunarak konunun daha kolay 6grenilmesini
sagladigini gostermektedir. Bunlarla birlikte ders videolarinin en 6nemli
katkilarindan biri, video i¢i degerlendirmeye olanak vermesidir. Ogrenme
performansinin artirilmasi ve 6grenme siirecinin desteklenmesi icin video
ile 6grenme siirecinin takip edilmesi, belirli araliklarla icerige yonelik
sinama yapilmasi ve 6grenenlere aninda, uygun geribildirim saglanmasi
onemlidir. Ogrenen merkezli, bireysellestirilebilir bir 6grenme siirecinin
gerceklestirilmesi i¢in 6grenenlerin ders videolar: ile etkilesimlerinin
kaydedilmesi ve analiz edilmesi gerekmektedir. Bu nedenle yalnizca
ogrenme kaynagi olarak videolarin paylasildig1 ve video igin etkilesimin
oynatici 6zellikleriyle sinirli kaldigi ortamlar yerine 6grenenlerin video ile
6grenim siirecinde igerigi ne derece anladigini sinayan, buna bagl olarak
anlik geribildirim verebilen sistemlerin tasarlanmasi anlamli olacaktir.
Bu noktada ders videolarini izleyen 6grenenlere yonelik kisa sinav (quiz)
uygulamalariin gergeklestirildigi bilinmektedir. Kisa sinavlarin ilgili
ders videosunun sonunda gerceklestirilmesi, 6grencilere anlayamadiklar1
konu ile ilgili aninda geribildirim saglayamama ve 6grencilerin 6grenme
stirecinden kopma riski gibi dezavantajlar1 beraberinde getirmektedir.
Dolaysiyla ders videolart ile yeni bir konuyu 6grenirken anindan sinama
yapilip geribildirim saglanabilmesi ve 6grenenlerin eksikliklerinin belirlenip
Ogrenme siirecinin desteklenmesi i¢in video i¢i kisa sinavlarin ve sorularin
kullanilmas1 daha yararli olabilmektedir.

Bu ¢aligmada video i¢i degerlendirmelerin yapilabildigi ve 6grenenlerin
etkilesimlerinin takibinin yapilip anlik geribildirim saglanabildigi, kullanim
kolaylig: yiiksek, sade bir tasarima sahip etkilesimli, esnek bir e-6grenme
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platformu tasarlanmugtir. Ilgili e-6grenme platformunun ana amaci, video
ici degerlendirme etkilesimlerini kullanarak etkili bir bi¢imlendirici
degerlendirme siirecinin ger¢eklesmesini saglamak ve 6grenen performansini
artirmaktadir. Calismada ara yiiz gelistirme noktasinda PHP, HTML ve
CSS kodlama uygulanmis olup; video igerisinde etkilesimlerin takibi,
anlik geri bildirim ve sinav uygulamalari i¢in javascript kodlama ise
kogulmustur. 1lgili 6grenme platformu, video tabanli 6grenmeye uygun
olarak gelistirilmistir. Ogrenciler, ilgili ortamdaki etkilesim verilerini
takip edebilmektedir ve ders videolar: ile 6grenme performanslarina
yonelik geribildirim alabilmektedir. Olusturulan video tabanli e-6grenme
platformunun en sik kullanilan 6grenme yonetim sistemlerinden biri olan
Moodle sisteminde kullanilabilir bir ara¢ olarak gelistirilmesi ¢alismalar1
halen devam etmektedir.

Anahtar Kelimeler: Ogrenme analitikleri, 6grenme panelleri, yapay
zekad, agik ve uzaktan 6grenme.
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EPDAD tries to fully implement the national and international principles
and principles set forth by YOKAK and EUA - ENQA. Teacher Education
Programs Evaluation and Accreditation Association, to increase the quality
of teacher training; supporting continuous improvement; improving
research and innovation; increasing the value of accreditation; to be a model
accreditation body; it tries to achieve strategic goals such as being a model
learning organization. Its educational philosophy is largely based on its
epistemology. Even after the proclamation of its own freedom of education
and its claim to be a science in itself, philosophy has continued to guide
education and to think about its applicability. Philosophy is perhaps one
of the most critical disciplines in method determination. It is seen that
institutions that have achieved certain standards in the education system
are generally based on a good educational philosophy. In this study, the
strengths and aspects of education philosophy understanding of education
faculties are evaluated within the scope of accreditation studies.

Keywords: Educational philosophy, accreditation, teacher training.
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EPDAD, YOKAK ve EUA - ENQA tarafindan ortaya konan ulusal ve
uluslararast ilke ve esaslari tiimiiyle uygulamaya ¢alismaktadir. Ogretmenlik
Egitim Programlar1 Degerlendirme ve Akreditasyon Dernegi, 6gretmen
yetistirmede kaliteyi artirmak; siirekli gelisimi desteklemek; arastirma
ve inovasyonu gelistirmek; akreditasyonun degerini artirmak; model bir
akreditasyon kurulusu olmak; model bir 6grenme organizasyonu olmak
gibi stratejik hedefleri gerceklestirmeye calismaktadir. Egitim felsefesi biiyiik
olciide onun epistemolojisine dayanir. Egitimin kendi 6zgiirliiglinii ilanindan
ve kendi bagina bir bilim olma iddiasindan sonra bile felsefe egitime yol
gostermeye ve onun uygulanabilirligi konusunda diisiinceler iiretmeye
devam etmistir. Felsefe metod belirlemede belki en kritik disiplinlerden
biridir. Egitim sisteminde belli standartlar1 yakalamis kurumlarin genellikle
iyi bir egitim felsefesini temel aldig1 goriilmektedir. Bu galigmada, egitim
fakiiltelerinin egitim felsefesi anlayislarinin giiclii yonleri ve gelismeye agik
yonleri akreditasyon ¢aligmalar1 kapsaminda degerlendirilmistir.

Anahtar Kelimeler: Egitim felsefesi, akreditasyon, 6gretmen yetistirme.
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