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Acilis Konusmalari

09:30-12:40

Sunucu: Senanur CINAR

Moderator: Prof. Dr. Dincay KOKSAL| EFAK
Baskani

09:30-09:40
Prof. Dr. Cemil OZTURK EPDAD Yonetim Kurulu
Baskani

09:40-09:50
Prof. Dr. Mahmut SELVI
Gazi Universitesi GaziEgitim Fakiiltesi Dekant

09:50-10:00
Prof. Dr.Selahiddin OGULMUS| EFDEK Bagskan

10:00-10:10
Prof. Dr. Musa YILDIZ Gazi
Universitesi Rektorii

Opening Speeches

09:30-12:40

Presenter: Ogr. Gor. Senanur CINAR
Modarator: Prof. Dr.DingayKOKSALHead of
EFAK

09:30-09:40
Prof.Dr.Cemil OZTURK Head of theBoard
EPDAD

09:40-09:50
Prof. Dr. Mahmut SELVI
Dean of Gazi University Faculty of Education

09:50-10:00
Prof. Dr. Selahiddin OGULMUS Head of EFDEK

10:00-10:10
Prof. Dr. Musa YILDIZ
Gazi University Rector



Cagrih Konusmacilar

10:10:10:40
Prof. Dr. Adnan BOYACI
MEB Ogretmen Yetistirme Genel Miidiirii

10:40-11:10
Prof. Dr. Burhanettin DONMEZ
MEB Talim ve Terbiye Kurulu Bagkani

11:10-11:40
Prof. Dr. Muzaffer ELMAS
Yiksekogretim Kalite Kurulu Bagkani

11:40:12:10
Prof. Dr. Mehmet SISMAN
Yiiksekogretim Kurulu Uyesi

12:10-12:40
Prof. Dr. Mustafa SAFRAN
MEB Bakan Yardimcisi

Ara: 12:40-14:00

Uluslararasi Akreditasyon Kuruluslarinin
Pandemi Deneyimleri

14:00:18:00
Moderator: Prof. Dr. Alipasa AYAS
ThsanDogramaci VakfiBilkentUniversitesi Dekani

14:00:14:30

Dr. Timur KANAPYANOV

Kazakistan- IAAR Uluslararast [s birligi Miidiir
Yardimcisi

“Ulusal ve Sinir 6tesi Kalite Giivencesi: JAAR’1n On
Yili”

14:30-15:00

Prof. Dr. Manasbek BABAKULOV
Kirgizistan -El Baasy Ajansinin Miidiirii

Pandemi Déneminde Yiiksekdgretim Akreditasyon
Kurumu "El Baasy" Ornegi

15:00-15:30

Prof. Dr. Andrei CHICIUC & Stela GUVIR
“Pandemi doneminde dis degerlendirme siradaki
ne?”Egitimve ArastirmaUlusal Kalite Giivencesi
Ajansi Baskani ve Halkla Iliskiler ve Uluslararast Is
birligi OfisiBaskani-ANACEC

Keynote Speakers

10:10-10:40
Prof. Dr. Adnan BOYACI

Teacher Training Development General Directorate

10:40-11-10
Prof. Dr. Burhanettin DONMEZ

Republic of Turkey MoNE, President of the Board of

Education

11:10-11:40
Prof. Dr. Muzaffer ELMAS
President of the Higher Education Quality Board

11:40-12:10
Prof. Dr. Mehmet SISMAN
Higher Education Council Member

12:10-12:40
Prof. Dr. Mustafa SAFRAN
MEB Deputy Minister of MoNE

Break: 12:30-14:00

Experience Sharing of National Accreditation

Organisations

14:00:18:00

Modarator: Prof. Dr. Alipasa AYAS
ThsanDogramaciFoundationBilkentUniversityof
Dean

14:00:14:30
Dr:Timur KANAPYANOV
Kazakhstan-IAAR Deputy Director of International

Cooperation“Nationaland Cross-BorderQuality
Assurance: 10 years of [AAR “

14:30-15:00

Prof. Dr. Manasbek BABAKULOV

The Example of Higher Education Accreditation
Agency Director of El Baasy

"ElBaasy" Duringthe Pandemic Period Kyrgyz
Republic

15:00-15:30

Prof. Dr. Andrei CHICIUC & Stela GUVIR
ANACECNational President Agency forQuality
Assurance in Education and Research Head ofthe
Public Relations and International Cooperation
Office “The external evaluation during the pandemic.
What's next. ”



15:30-16:00

Prof. Dr. Biljana VOJVODIC &Duska
RADMONAVIC Sirp Cumhuriyeti
Yiiksedgrenim Ajansi “Yiksekogretim
Kurumlarinin Kalite Giivence Mekanizmasi
Olarak Siralanmasi1”

16:00-16:30

Naim GASHI

Kosova Akreditasyon Ajans1t Miidiiri-KAA
“Kosova Cumhuriyetinde Pandemi Déneminde Dig
Degerlendirme Zorluklar1”

16:30-17:00

Lala ABASOVA

“Azerbaycan'da yiiksek 6gretimde kalite glivencesi
i¢in pandemininkatalizeettigiolumluetkilerve
yarattig1 zorluklar” Azerbeycan- Egitimde
Kalite Gilivence Departmani

17:00-17:30
Lasha Margishvili

LEPL Ulusal Egitimde Kalite Gelistirme
Merkezi

Tartisma 17:30-18:00

15:30-16:00

Prof. Dr. Biljna VOJVODIC &Duska
RADMONAVIC Agency for Higher Educationof
TheRepublicof Srpska “Ranking Of Higher
Education Institutions As Quality Assurance
Mechanism”

16:00-16:30

Naim GASHI

Director Kosovo Accreditation Agency-KAA
Challenges of the external evaluation process in HEI’s
during the pandemic time in the Republic of Kosovo

16:30-17:00

Lala ABASOVA

Positive effects and challenges catalysed by the pandemic
forquality assurance inhighereducation in Azerbaijan-
Department of Quality Assurance in Education

17:00-17:30
Lasha Margishvili
LEPL National Center for Educational Quality Enhancement

Discussion 17:30-18:00
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Ulusal Akreditasyon Kuruluslarinin Pandemi Pandemic Experiences Of National Accreditation Bodies
Deneyimleri
10:00-12:00 10:00-12:00

Moderatér: Prof. Dr. Mahmut SELVI
Gazi Universitesi Gazi Egitim Fakiiltesi Dekani

10:00-10:30
Prof. Dr. Rifkt HAZIROGLU
VEDEK Yonetim Kurulu Bagkant

“Pandemi Siireci 2021 Etkinlikleri”

10:30-11:00

Prof. Dr. Meryem Seckin OZDEN
ECZAKDER Yo6netim Kurulu Bagkani
“Covid-19SalginiGolgesindeEczacilik
Egitiminde Akreditasyon”

11:00-11:30

Dog Dr. Dilek OZMEN

HEPDAK Genel Sekreteri

“HEPDAK 2020-2021 Y1li Program Degerlendirme ve
Akreditasyon Deneyimleri”

11:30-12:00

Prof. Dr. Halis AYDEMIR IAA
Yonetim Kurulu Bagkani

“Pandemi Dénemi {AA Uygulamalar1”

Modarator: Prof. Dr. Mahmut SELVI
Dean of Gazi University Faculty of Education

10:00-10:30

Prof. Dr. Rifki HAZIROGLU

Headof theBoard VEDEK

“2021 Activities during the Pandemic Period”

10:30-11:00

Prof. Dr. Meryem SECKIN OZDEN

Head of the Board ECZAKDER
“Accreditation in Pharmacy Education in the
Shadow of the Covid-19 Outbreak”

11:00-11:30

Dog. Dr. Dilek OZMEN

Secretary General of HEPDAK

“HEPDAK 2020-2021 Program Evaluation and
Accreditation Experiences”

11:30-12:00
Prof.Dr. Halis AYDEMIR
Head of the BOARD IAA “Pandemic Period IAA Activities”



Ara 12:00-13:00

13:00-13:30

Prof. Dr. Ismail KARACA

ZAK Baskani

“Tarimsal Ogretimin175.Y1linda Akreditasyon”

13:30-14:00

Prof. Dr. Sacide VURAL

ILEDAK Yénetim Kurulu Baskani
“Tiirkiye nin Avrupa Yiiksekogretim

Projesi AlaninaKatilimive Program Akreditasyonu”

Ogretmen Yetistirme Programlarinin
Akreditasyonunda Kurumsal Deneyimler

14:00-17:00

Moderator: Prof. Dr. Ayhan YILMAZ Hacettepe
Universitesi

EPDAD Mevzuat Komisyonu Bagkan1

14:00-14:30

Prof. Dr. Jazlin EBENEZER
WayneStateUniversitesi'ndeFenBilimleri Egitimi ve
Miifredat Caligmalari Profesorii
“OgretmenKaliteGiivencesiGiiciiniizde: Bilim, Ruh
ve Hikaye”

14:30-15:00

Prof. Dr. Ufuk SIMSEK

Atatiirk Universitesi Kazim Karabekir Egitim
Fakiiltesi Dekani

15:00-15:30

Prof. Dr. Cetin SEMERCI

Bartin Universitesi Egitim Fakiiltesi Dekani
“Tiirkiye’nin Bir Devlet Universitesinde Bazi

Programlarla Ilgili Akreditasyon Deneyimleri: Odak Grup

Goriismesi”

15:30-16:00
Prof. Dr. Sadegiil AKBABA-ALTUN
Baskent Universitesi Egitim Fakiiltesi Dekani

16:00-16:30
Prof. Dr. Sedat UCAR
Dean of Cukurova University Faculty of Education

Break 12:00-13:00

13:00-13:30
Prof. Dr. Ismail KARACA Head of ZAK

“Accrediitation on the 175th Year Of Agricultural Education”

13:30-14:00

Prof. Dr. Sacide VURAL Head
of the Board ILEDAK
“Turkey'sParticipationinthe EuropeanHigher Education
Project Area and Program Accreditation

The Institutional Experiences in The
Accreditation of Teacher Education

14:00-17:00

Modarator: Prof. Dr. Ayhan YILMAZ Hacettepe
University

EPDAD Legislation Commission President

14:00-14:30

Prof. Dr. Jazlin EBENEZER
ProfessorofScienceEducationandCurriculum Studies
at Wayne State University

“Teacher Quality Assurance is within Your Power:
Science, Spirit, and Story

14:30-15:00

Prof. Dr. Ufuk Simsek

Dean of Atatiirk University Kazim Karabekir
Faculty of Education

15:00-15:30

Prof. Dr. Cetin SEMERCI

Dean of Bartin University Faculty of Education
“Accreditation Experiences Regarding Some
Programsina State University of Turkey: Focus Group
Interview”

15:30-16:00
Prof. Dr. Sadegiil AKBABA ALTUN
Dean of Baskent University Faculty of Education

16:00-16:30
Prof. Dr. Sedat UCAR

Cukurova Universitesi Egitim Fakiiltesi Dekan “Turkey's

Participation in the European Higher



16:30-17:00

Prof. Dr. Yilmaz GECIT

Recep Tayyip Erdogan Universitesi Egitim
Fakiiltesi Dekani

Ulusal Akreditasyon Kuruluslarimin
Pandemi Deneyimleri

17:00-17:30

Prof. Dr. Muharrem TUNA
TURAK Yo6netim Kurulu Bagkan
“Turizm Egitiminde Akreditasyon”

16:30-17:00

Prof. Dr. Yilmaz GECIT

Dean of Recep Tayyip Erdogan Faculty of
Education

Pandemic Experiences Of National Accreditation
Bodies

17:00-17:30

Prof. Dr. Muharrem TUNA Head

of the Board TURAK
“Accreditation in Tourism Education
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ITEAC Bildiri Programi

Birinci Oda | 1. Oturum 14:00-16:30
Oturum Baskant: Emine Ozlem YIGIT

14:00-14:30

Sosyal Bilgiler Ogretmen ve Ogretmen Adaylarinin
Egitim Kalitesiyle lgili Beklentileri

Seval NACI- Tugba KAFADAR

14:30-15:00

Sosyal Bilgiler Ogretmenlerinin Dergiye Kars1 Bakis
Agist ve Derslerde Dergi Kullanma Durumlari
Giilden AKSU, Aysenur TEMEL

15:00-15:30

Social Information Course Book Subject,
Achievement and Evaluation of Visuals in Terms of
Financial Literacy

Biisra ELCICEGI, Veysi AKTAS, Ahmet TOKMAK

15:30-16:00

Evaluation of Media Literacy Textbook in Terms of
Financial Literacy

Biisra ELCICEGI, Veysi AKTAS, Ahmet TOKMAK

16:00-16:30

Examination of the 4th Grade Social Studies Text
Book according to Alternative Assessment and
Evaluation Methods

Kiibra KOC, Aysegiil CELIK

Ikinci Oda | 2. Oturum 14:00-16:30
Oturum Baskani: Hayati AKYOL

14:00-14:30

Tarih Ogretmenligi Progranmi Lisansiistii Egitim Siireclerinin
Incelenmesi

Necmettin GOK

14:30-15:00

Overview Of History Teaching Through Last three
Undergraduate Programs

Ahmet VURGUN

15:00-15:30

Egitim Fakiiltelerinde Kalite Giivence Sistemlerinin
Yaklasimlar A¢isindan Ulkeler Aras1 Karsilagtirmasi Giilizar
GUZEL, Ramazan SAG

15:30-16:00
Mekteb-i Niivvab ve Koy Enstitiilerin Ortak Kaderi Yar ALI,
Erhan VATANSEVER

16:00-16:30

Pandemi Siirecinde Sosyal Bilgiler Ogretmenlerinin Uzaktan
Egitim Siireci Deneyimlerine Dair Fenomenolojik Bir
Calisma

Yasemin SAGLIK, Filiz Yilmaz



Uciincii Oda | 3. Oturum 14:00-16:30
Oturum Bagkani: Ahmet AKKAYA

14:00-14:30

Gogmen Ogrencilerin Bulundugu Siniflardan Fakiilte
Siralarma... Nitelikli Tiirk¢e Egitiminin Gereklilikleri
Yusuf UYAR

14:30-15:00

Gogmen Ogrenciler ve Ogretmen Yetistirme
Programlari: Tiirkge Ogretmenlerinin Degerlendirme
ve Onerileri

Ahmet BALCI, Kadir Kaan BUYUKIKIZ, Yusuf
UYAR

15:00-15:30

Mentoring Matters: Exploring the Needs Pre- service
Language Teacher Education

Gizem Mutlu GULBAK, Sumru AKCAN

15:30-16:00
Using Jigsaw Teaching Strategy to Improve

Communication Skills
Hiilya AKDEMIR

16:00-16:30

Nitelikli Program, Nitelikli Ogretmen: Tiirkge
Ogretmenlerinin Ogretmen Yetistirme Programlarina
Iliskin Degerlendirme ve Onerileri Kadir Kaan
BUYUKIKIiZ, Ahmet BALCI

Besinci Oda | 5. Oturum 14:00-16:00
Oturum Baskani: Muhlise COSGUN OGEYIK

14:00-14:30

RPD ve Ingilizce Ogretmenligi Program Ciktilarinin
[zlenmesi: Yeditepe Universitesi Ornegi

Burcu DOK, Yelkin DIKER, Zeynep KOCOGLU, Naz
PACALI

14:30-15:00

Pre-Service EFL Teachers' Perceptions and Reflections
Regarding their Teaching Dispositions Giilten Geng,
Dingay Koksal

15:00-15:30

Paradigms in Education and the Teaching Profession
and Their Reflections on the Teacher Training
Programs

Dingay KOKSAL, Nurcihan Yiiriik

15:30-16:00

Reflective Practices on Teacher Education: A
Workshop on Multiculturalism for Inclusive
Instruction

Tuba ARABACI ATLAMAZ

Doérdiincii Oda | 4. Oturum
Oturum Bagkani: Neslihan AVCI

14:00-14:30

Examination of The Teaching Practice Program for Pre-
Service Primary School Teachers in Germany Hiilya
AKDEMIR, Birsel AYBEK

14:30-15:00

Tiirkiye'deki Okul Oncesi Ogretmenligi Lisans
Programlarinin Ogretim Elemanlar1 Agisindan Incelenmesi
Musa BARDAK, Nihat TOPAC

15:00-15:30

Reflections of Pre-service Preschool Teachers Related to the
Practicum Experience During Pandemic

Seyda KARAN

15:30-16:00

Okul Oncesi Ogretmenlerinin Smiflarinda Cocuklara
Okumay Tercih Ettikleri Masal Kitaplarindaki iletisim
Engelleri

Bengii TURKOGLU

16:00-16:30

Kanit Temelli Ogrenme Modeliyle Uyarlanmis Bir
Mikrodgretim Uygulamasi ve Siif Ogretmeni Adaylarmin
Goriisleri

Tugay KACAK

Altinc1 Oda| 6. Oturum 14:00-16:30
Oturum Bagkani: Necdet KARASU

14:00-14:30
Ozel Yetenekli Ogrencilerin Ideal Ogretmen Algis1 Seval
TOPCU, Cemil OZTURK

14:30-15:00

Ozel Egitim Ogretmen Adaylar1 Yetkinlik Envanteri
Gelistirme Caligmasi

Zuhar RENDE BERMAN

15:00-15:30

Ozel Egitim Ogretmenligi Programinda “Tasarim Odakli
Diistinme” Uygulamasi: Duyusal/Duyugsal Coziimleme
Zuhar RENDE BERMAN

15:30-16:00

MEB Miifredatinda Yer Alan Degerler Kapsaminda
Ortadgretim Ogrencilerinin Instagram Paylasimlarima fliskin
Gortisleri

Aykut UZUN, Ahmet KATILMIS

16:00-16:30

Teacher Candidates' Turkish Sign Language (TSL) Education
Experiences in Covid-19 Process

Necla ISIKDOGAN UGURLU, Pelin PISTAV AKMESE,
Nilay Kayhan



Yedinci Oda | 7. Oturum
14:00-16:00
Oturum Baskani: Feral OGAN BEKIROGLU

14:00-14:30

Biyoloji Ogretmen Adaylarina Gére Ideal Bir Biyoloji
Ogretmeninde Olmasi Beklenen Yeterliklerin
Belirlenmesi

Izel ASLAN, Sefa Merve KILICASLAN, Mehmet
YILMAZ, Ferhat KARAKAYA

14:30-15:00

Biyoloji Ogretmen Adaylarinin Pandemi Siirecinde
Uygulamali Derslere Yonelik Goriiglerinin
Belirlenmesi

izel ASLAN, Ayca TURKSAL, Zeynep YILMAZ,
Ferhat KARAKAY A, Meryem SELVI, Mehmet
YILMAZ

15:00-15:30

The Effects of Scratch Integration on Pre-service
Physics Teachers' Computational Thinking Skills
Fatma CANER, Feral OGAN BEKIROGLU,

15:30-16:00

What is a Teacher Doing in Mathematics Lessons in
Primary School in the Covid-19 Period?

Alper YORULMAZ

Sekizinci Oda | 8. Oturum 14:00-16:00
Oturum Baskani: Fatma HAZIR BIKMAZ

14:00-14:30

An Investigation of Pre-service Teachers' Readiness for E-
learning

Serap Nur DUMAN, Giircii ERDAMAR

14:30-15:00 _
Nijer Ogretmen Yetistirme Sisteminin Incelenmesi Tugba
YAMAN, Ali Bako OUSMANE

15:00-15:30
Accreditation in Higher Education from the Perspective of

Teacher Candidates whose Programs are Accredited
Nilay KAYHAN, Kiibra DEMIROZ

15:30-16:00

Accreditation Process of Teacher Education Programs:
Opinions and Experiences of Academics Burak CESUR,
Alper YETKINER

16:30-17:00

Kapanis Oturumu-Closing

Session

Prof. Dr. Cemil OZTURK
Prof. Dr. Mahmut SELVI
Prof. Dr. Dingay KOKSAL

Prof. Dr. Fatma HAZIR BIKMAZ
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Prof. Dr. Cemil OZTURK
Chairman of EPDAD Administrator Board, Turkey
EPDAD Yonetim Kurulu Baskani

V Association for Evaluation and
Accreditation of Teacher Education Programs

SUNUS

Sayin Bakan Yardimcisi, Sayin Yiiksekogretim Kalite Kurulu Baskani, Sayin
Yiiksekogretim Kurulu Yiiriitme Kurulu Uyesi, Sayin Talim ve Terbiye Kurulu Baskani, Sayin
Rektor, Saym Dekanlar, Saymn Kalite Kuruluslar1 Yetkilileri, Degerli Bilim Insanlari,
Saygideger Egitimciler, Sevgili Ogrenciler! V. Uluslararas1 Ogretmen Egitimi ve Akreditasyon
Kongresi’nin acilis térenine hos geldiniz. Sizleri EPDAD adina saygi ve sevgiyle
selamliyorum.

Degerli katilimcilar!

Bildiginiz gibi Covid-19 kiiresel salgini, milyonlarca insanin 6liimiine neden olmus;
hayatta kalanlara ise sosyal mesafe birakma ve maske kullanma gibi yeni kurallarin oldugu
farkli bir yasam bi¢imi dayatmistir. Salginin daha fazla yayilmasini engellemek i¢in, kalabalik
insan gruplarinin bir arada olmasmi gerektiren faaliyetler durdurulmus/otelenmistir.
Hiikiimetler onleyici bir tedbir olarak sokaga ¢ikmayi yasaklama kararlari almis; {iretim
faaliyetleri smirlanmistir. Bu kapsamda alman Onlemlerden biri de {lkelerin egitim
sistem/modellerini doniistiiren uzaktan 6gretim uygulamalarina bagvurulmasi olmustur. Bugiin
itibariyla tilkelerin ¢ok biiyiik bir kisminda uzaktan 6gretim yiliz yiize egitimin yerini almig
bulunmaktadir. Bu deneyim egitim sistemleri i¢in oldugu kadar kalite/akreditasyon kuruluslar
icin de uzaktan 6gretim yontem ve teknolojilerinin kesfedilmesine dair bir firsat olmustur. Son
tahlilde uzaktan 6gretim ve degerlendirmenin birgok dezavantajinin yaninda kayda deger
avantajlarmin da oldugu goriisii genis bir destek bulmustur. YOK yaptig1 bir agiklamada
bundan sonra yiiksekdgretimde yiiz yiize egitim ile uzaktan dgretimin bir arada kullanildig:
karma (hibrit) egitim yaklasimmin uygulanabilecegini agiklamistir. S0z konusu
dezavantajlarindan arindirilmast -ki bu yakin gelecekte miimkiin gériinmiiyor- kaydiyla bu
yonelim, kalite kuruluslar tarafindan da benimsenmistir.
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YOKAK ve isbirligi icinde oldugu uluslararas1 ve esdeger kalite kuruluslari, bazi
cekinceleri olmakla beraber, uzaktan degerlendirme ve akreditasyona olumsuz bakmamaktadir.
Aksine bu beklenmedik duruma uyumlanmak i¢in miimkiin olan tedbirleri alarak bizzat
yurittiikleri tiim faaliyetlerde uzaktan O6gretim yontem ve teknolojilerinden faydalanmaya
baslamistir. Program akreditasyonu yapan EPDAD ve diger kalite kuruluslar1 da aymi yolu
izlemistir. Bu siiregte ulusal/uluslararasi ¢at1 kuruluslar ve ulusal ajanslar, 6rnek bir isbirligi ve
dayanisma sergilemislerdir. Bu baglamda EPDAD, YOKAK ve iiyesi oldugu CEENQA (the
Central and Eastern European Network of Quality Assurance Agencies in Higher Education)
tarafindan yapilan egitim faaliyetleri, ulusal ajanslar i¢in 6nemli bir yol isareti olmustur.

EPDAD’m resmi egitim ve bilim organizasyonu olan ITEAC’1n temel amaglarindan
biri, kalite giivencesi Kkiiltiiriinlin yayilmasi, dis degerlendirme ve akreditasyon bilincinin
olugsmasi i¢in uluslararasi bir zemin olusturmaktir. Gegen yil oldugu gibi ITEAC 2021 de bu
amacin gerceklesmesine onemli katkida bulunmaya adaydir. Gazi Universitesi Gazi Egitim
Fakiiltesi ile isbirligi i¢inde diizenledigimiz bu Kongrede, ¢ok sayida ulusal ve uluslararasi
kurulus temsilcileri kurumsal deneyimlerini paylasacaktir. Bunun yani sira EPDAD’dan dis
degerlendirme ve akreditasyon hizmeti alan 6gretmen egitimi programlarini yiiriiten birimlerin
temsilcileri, degerlendirme siirecinde gorev alan ekip baskanlar1 ve degerlendiricileri, 6grenci
temsilcileri de deneyimlerine ait raporlarin1 sunacaktir. Cagrili konugmaci olarak katilacak
Wayne State University College of Education 6gretim iiyesi Prof. Dr. Jazlin EBENEZER,
kurumunun CAEP ile dis degerlendirme ve akreditasyon yolculugunu anlatacaktir. Program
sorumlularinin bu siirecte yasadigr deneyimlerin 6nemi ortadadir. Sunumda anlatilacaklarla
EPDAD akreditasyonu deneyimini yasayanlarin anlatacaklarini karsilagtirmak ¢ok Ogretici
olacaktir.

ITEAC 2021’in bizi mutlu eden 6zelliklerinden biri de Tiirkiye’de yiiksekdgretimde
kalite giivencesi ve 0gretmen egitimi akreditasyonu ile ilgili iist diizey yetkililerin etkinligimizi
onurlandirmalaridir.  YOKAK Bagkam1 Prof. Dr. Muzaffer ELMAS, bundan 6nceki
kongrelerimizi de tesrif ettigi gibi bu kongremizde de bizi yalniz birakmamistir. Yapacaklari
konusmada Tiirkiye’de kalite giivencesi ve akreditasyonla ilgili son gelismeleri anlatacaktir.
Ulkemizde akreditasyon sisteminin uluslararas1 bir gelismislik diizeyine ulasmasinda biiyiik
rolii olan Sayin Baskanin sdyleyecekleri, yabanci kuruluslarin temsilcileri i¢in de faydali
olacaktir. YOK Yiiriitme Kurulu iiyesi Prof. Dr. Mehmet SISMAN’da YOK iin bu alana yaptig
katkilar1 agiklayacaktir. Tiirkiye’de Ogretmen egitiminin asli paydaslarindan biri ve
ogretmenlerin yaklasik %90’1n1 istihdam eden kurulus olan MEB’i temsilen katilacak Bakan
Yardimecis1 Prof. Dr. Mustafa SAFRAN, Bakanligin alanda yapilan ¢aligmalara nasil baktigin
ve neler bekledigini anlatacaktir. Keza Talim ve Terbiye Kurulu Baskani Prof. Dr. Burhanettin
DONMEZ de MEB’in akademik beyni olan Kurulun, 6gretmen egitiminde kalite konusuyla
ilgili goriislerini yansitacaktir.

Genel itibariyla bakildiginda ITEAC 2021, Covid-19 kiiresel salgininin ABD’den
Kirgizistan’a kadar uzanan cok genis bir cografyada yiiksekdgretim sistemlerini nasil
doniistiirdiigiinii, kalite giivencesi ve akreditasyon uygulamalarinin bundan nasil etkilendigini
kayda gecirmek bakimindan son derecede 6nemlidir. Buna paralel olarak 6gretmen yetistirme
sistemi ve Ogretmen egitimi programlarinin akreditasyonunda meydana gelen gelismeler de
yapilacak sunumlarla kayit altina alinacaktir. Ayrica Tiirkiye’de faaliyet gosteren kalite
kuruluslarinin alanlarindaki gelismeleri ortaya koyan raporlari da ayr1 bir 6éneme sahiptir.
Kisaca bu sunumlar adi gegen tilkelerin yiiksekogretim, kalite glivencesi, 0gretmen yetistirme,
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dis degerlendirme ve akreditasyon ¢aligsmalar1 i¢in ulusal ve uluslararasi literatiire de degerli bir
katk1 saglayacaktir kanaatindeyim.

ITEAC 2021°de en onemli eksikligin alana dair 6zgiin bildirilerin sayisinin azligi
oldugu sOylenebilir. Bunda uzaktan 6gretim ortaminin arastirmacilarin aragtirma gelenegine
yabanci olmast 6nemli bir rol oynamistir. Bununla beraber az da olsa saha izleme ¢aligsmasinin
sunulacak olmasi son derece degerlidir. Yakin gelecekte benzer arastirmalarin artmasi
dilegimizdir.

ITEAC 2021’in gerceklesmesinde pek ¢ok kisi ve kurumun/kurulusun katkisi
bulunmaktadir. Bu y1l kongre ortagimiz Gazi Universitesi Gazi Egitim Fakiiltesi’dir. Basta
Rektdr Prof. Dr. Musa YILDIZ ve Dekan Prof. Dr. Mahmut SELVI olmak iizere, Yiiriitme
Kurulu Es Baskanlari Prof. Dr. Dingay KOKSAL (EPDAD - EFAK Baskani) ve Dog. Dr. Yasin
UNSAL (Gazi Egitim Fakiiltesi)’a, Kongre moderatdrii ve g¢evirmen Senanur CINAR’a,
EPDAD Idari ve Mali Isler Miidiirii Safak OGUZ’a, EPDAD merkez ofis personeli Nese
GURBULAK, Caglar ACAR, Pinar OZTURK ile yukarida adi1 yazilan/yazil(a)mayan tiim
katilimcilara tesekkiir ederim.

EPDAD giiclinii 6gretmen egitimi programlart degerlendirme ve akreditasyon
stireclerinde istisnai bir 6zveri ile ¢alisan kurul ve komisyon iiyelerinden almaktadir. Sayis1 500
civarina ulasan bu idealist akademisyenlere ve 6grenci temsilcilerine, heniiz geng bir kalite
kurulusu olan EPDAD’a verdikleri katkilar ve destekler icin tesekkiir ediyor, saygilar
sunuyorum.

ITEAC 2021’in egitim ve bilim diinyasi i¢in faydali olmasini dilerim.
Saygilarimla.

Prof. Dr. Cemil OZTURK
EPDAD Yo6netim Kurulu Bagkan1 & Kongre Es Bagkani
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Prof. Dr. Mahmut SELVI, Tiirkiye
Dean of Gazi University Faculty of Education
Gazi Universitesi Gazi Egitim Fakiiltesi Dekam

1975 yilinda Mersin’in Silifke ilgesinde dogdu. Ilkokulu Silifke’de, ortaokul ve liseyi
Manisa’nin Salihli ilgesinde tamamladi. 1993 yilinda Gazi Universitesi Gazi Egitim Fakiiltesi
Biyoloji Egitimi Boliimiinii kazandi. 1997 yilinda mezun oldu. 1998 yilinda Kirikkale iline
ogretmen olarak atandi. Kirikkale’de yaklasik olarak 1,5 y1l 6gretmenlik yaptiktan sonra 1999
yilinda Gazi Egitim Fakiiltesi Biyoloji Anabilim Dali’na arastirma gorevlisi olarak atandi. 2000
yilinda “Kadmiyum Kloriir (CdCI2.H20) Metal Tuzunun Su Kurbagalari (Rana ridibunda
Pallas, 1771) Uzerindeki Akut Toksik Etkisinin Arastirilmasi ve Davrans Degisimlerinin
Incelenmesi” baslikl1 yiiksek lisans tezini tamamladi. 2005 yilinda ise “Agiza Uygulanan
Yabanct Maddelerin Kan ve Kalp Dokusuna Etkilerinin Incelenmesi” isimli doktora
calismasmi tamamladi. 2008 yilinda Gazi Universitesi Gazi Egitim Fakiiltesi Fen Bilgisi
Egitimi A.B.D’na Yardimci Dogent olarak atandi. 2009 yilinda “Hayvan Fizyolojisi ve
Ekofizyoloji” alaninda Dogentlik unvanini aldi. 2014 yili kasim ayinda profesor linvani ald.
2016-2017 yillar1 arasinda Gazi Egitim Fakiiltesi Dekan Yardimcisi olarak gorev yapti. 17
Agustos 2020 tarihinden itibaren Gazi Egitim Fakiiltesi Dekani olarak gérev yapmaktadir. Evli
ve iki ¢ocuk babasidir.

24



I T E AC ITEAC 2021
ABSTRACTS BOOK

International Teacher Education
and Accreditation Congress

Prof. Dr. Selahaddin OGULMUS, Tiirkiye
Head of EFDEK
EFDEK Baskani

1961 yilinda Kahramanmaras’ta dogdu. Ankara Universitesi Egitim Bilimleri Fakiiltesi
Egitimde Psikolojik Hizmetler Béliimiinden mezun oldu (1983). Ankara Universitesi Sosyal
Bilimler Enstitiisii Egitimde Psikolojik Hizmetler Anabilim Dalinda Yiiksek Lisans (1986) ve
Doktora (1991) yapt1. 1985-1990 yillar1 arasinda Van Yiiziincii Y1l Universitesinde Arastirma
Gorevlisi olarak calistr. 1990 yilinda Ankara Universitesi Egitim Bilimleri Fakiiltesi Egitimde
Psikolojik Hizmetler Boliimiinde Arastirma gorevlisi olarak goreve basladi. Ayni boliimde
1992°de Yardimci Dogent, 1996’da Dogent, 2002 yilinda Profesér oldu. 1998 yilinda
TUBITAK Bursu ile Ohio State Universitesinde (ABD) misafir 6gretim eleman1 olarak
bulundu, 2002-2003 &gretim yilinda Tiirkiye-Kirgizistan Manas Universitesi Fen-Edebiyat
Fakiiltesinde 6gretim iiyesi ve Dekan Yardimcisi olarak gorev yapti. 2006-2012 yillar1 arasinda
Ankara Universitesi Egitim Bilimleri Fakiiltesi Dekan Yardimcilig1 gérevinde bulundu. Ulusal
ve Uluslararas1 bir¢ok toplantida Diizenleme Kurulu Uyesi ve Danisma Kurulu Uyesi; Ulusal
ve Uluslar arasi bilimsel dergilerde alan editdrii ve hakem olarak gorev yapti. Vandalizm
(Tahripgilik) ve Onlenmesi, Okullarda Siddet ve Onlenmesi, Kisileraras1 Sorun Cozme
Becerileri ve Egitimi, Catisma Cozme Egitimi, Egitimde Giidiilenme (Motivasyon), 21.
Yiizy1lda Egitim konularinda arastirma ve yaymlar1 vardir. Ankara Universitesi Politik
Psikoloji Arastirma ve Uygulama merkezi Danisma Kurulu Uyesi ve Ankara Universitesi
Cocuk Kiiltiirii Arastirma ve Uygulama Merkezi Merkez Kurulu Uyesidir. Tiirk Egitim
Dernegi, Kariyer Danismanlig1 ve Insan Kaynaklarini Gelistirme Dernegi, Aii-EBF Mezunlar
Dernegi iiyesidir. Egitimde Psikolojik Hizmetler Boliimii Bagkanligi ve Farabi Programi
Fakiilte Koordinatorliigiiniin yani1 sira, Ankara Universitesi Universite Yasamina Uyum
Programi1 (UYUM101 Programi) Koordinatorliigii gorevini yiiriitmektedir.
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Prof. Dr. Musa YILDIZ, Tiirkiye
Rector of Gazi University
Gazi Universitesi Rektorii

20 Temmuz 1967, Samsun dogumlu. Samsun Merkez Imam-Hatip Lisesi (1984), Gazi
Egitim Fakiiltesi Arap Dili Egimi Anabilim Dal1 (1988) mezunu. 1988-94 yillar1 arasinda
Emniyet Genel Miidiirliigiinde calisti. Gazi Universitesi Sosyal Bilimler Enstitiisiinde “Necib
Mahfliz’un Hayat1, Eserleri ve Kisa Hikayeleri” adli teziyle (1992) yiiksek lisansini tamamladi.
1994°’te Gazi Egitim Fakiiltesi Arap Dili Egitimi Anabilim Dalinda aragtirma gorevlisi oldu.
1996 yilinda Kahire Universitesinde arastirmalarda bulundu. Gazi Universitesi Sosyal Bilimler
Enstitiistinde “Necib Mahfiiz’un Sembolik Romanlar1” baglikli teziyle (1998) doktora
programii tamamladi ve aym yil 6gretim gorevlisi kadrosuna atandi. GU’de 2001 yilinda
yardimci dogent, 2002 yilinda dogent oldu. 2007 yilinda profesorliik unvanini aldi. Nisan 2010-
Kastm 2011 tarihleri arasinda Gazi Universitesi Egitim Bilimleri Enstitiisii  Miidiir
Yardimciligi, Agustos 2012-Eyliill 2013 arasinda Egitim Bilimleri Enstitiisiic Miidiirliigii
gorevlerinde bulundu. Eyliil 2013-Eyliil 2014 arasinda Hoca Ahmet Yesevi Uluslararast Tiirk-
Kazak Universitesi Tiirkiye tarafinin Rektorliigii gorevine atandi. Ocak 2015-Mayis 2015
arasinda Amerika’da bilimsel arastirmalarda bulundu. Prof. Dr. Musa Yildiz, 2015-2020 yillar1
arasinda Ahmet Yesevi Universitesi Miitevelli Heyet Baskanlig1 gorevini yiiriitmiistiir.
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Prof. Dr. Burhanettin DONMEZ, Turkey
Republic of Turkey MoNE, President of The Board of Education
MEB Talim Terbiye Kurulu Baskani
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1959 yilinda Tokat’ta dogdu. Ilkokul, ortaokul ve liseyi Tokat’ta okudu. Lisans (1983)
ve yiiksek lisans (1986) egitimini Ankara Universitesi Egitim Bilimleri Fakiiltesi Egitim
Yonetimi Teftisi ve Planlamasi bdliimiinde, doktora (1992) egitimini ise indnii Universitesinde
ayn1 alanda tamamladi. Memuriyete 1978 yilinda basladi. 10 yi1l kadar Milli Egitim Bakanligi
merkez ve tagra teskilatinda memur, 6gretmen ve yonetici olarak ¢alisti. 1987 yilinda 6gretim
elemani olarak iiniversiteye intisap etti. 30 yili askin bir siiredir 6gretim iiyesi olarak Inonii
Universitesinde ¢alismaktadir. Bu siire i¢inde anabilim dali baskanlig1, boliim baskanligi, dekan
yardimeiligi, enstitli miidiirliigii, fakiilte dekanlig1 gibi cesitli idari gorevlerde bulundu. Egitim
Fakiiltesi Dekanlar Konseyinde (EFDEK) iki donem iiye, bir donem Baskanlik goérevlerini
yiiriittii. Yiiksekogretim Kurulu Ogretmen Yetistirme Calisma Grubunda gorev yapti. Egitimle
ilgili ¢esitli sempozyumlara ve panellere katilmis, ¢ok cesitli konferanslar vermistir. Ortak
yazar1 ve/veya editorii oldugu sekiz kitabi olan Prof. Dr. Burhanettin DONMEZ ’in ulusal ve
uluslararasi dergilerde ¢ok sayida makalesi bulunmaktadir. Evli ve iki ¢ocuk babasidir.
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Prof. Dr. Muzaffer ELMAS, Turkey
President of Turkish Higher Education Quality Council
Yiiksekogretim Kalite Kurulu (YOKAK) Baskani

/ Yiksekogretim
‘ Kalite Kurulu

1956 yilinda Giresun’da dogdu. 1980 yilinda Istanbul Teknik Universitesi (ITU) insaat
Fakiiltesini bitirdi. Ayn1 liniversitede, 1983 yilinda Yiiksek Lisans ve 1988 yilinda Doktora
egitimini tamamladi. 1980 yilinda Sakarya Devlet Mimarlik ve Miihendislik Akademisi’nde
Asistan olarak goreve baslad1.1988 yilinda ITU Sakarya Miihendislik Fakiiltesi Insaat
Miihendisligi Boliimii’'nde Yardime1 Dogent, 1994 yilinda Dogent ve 2000 yilinda Profesor
unvanint aldi. 2002 yilinda bagladigr Rektdr Yardimeiligi gorevinde “iiniversitede stratejik
planlama, kalite, egitim 6gretim ve yatirimlar” alaninda ¢aligmalar yapti. 2010 yilinda ayni
{iniversiteye rektdr olarak atandi. Bu siire icinde Yiiksekogretimde Kalite, Universitelerde
Kurumsal Degerlendirme ve Akreditasyon siireglerini ulusal ve uluslararast alanda
kolaylastiracak Universite Yonetim Sistemi kurulmasina onciiliik etti. Bu siirede calistig
kurumda Tiirkiye miikemmellik 6diilii, EFQM Excellence Award, Global Excellence Award
odiil siireclerini, EUA IEP ve YOKAK 1n dis degerlendirme siireglerini ve ulusal/uluslararasi
akreditasyon ajanslari ile 50’ye yakin program akreditasyon siireclerini yonetti. Ayrica AFAD
Deprem Danigsma Kurul Uyesi, YOK Mesleki Yeterlilikler Kurumu Uyesi, Universitelerarasi
Kurul Egitim Komisyonu Baskan1 ve Tiirkiye Bilimsel Akademisi Asil Uyesidir.
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Prof. Dr. Mehmet SISMAN, Turkey
Turkish Council of Higher Education, Executive Board Member
YOK Yiiriitme Kurulu Uyesi

P28

COUNCIL OF HIGHER EDUCATION

He was born in Sivrihisar, Eskisehir in 1951. He completed his elementary education in
Glinyiizli/Gecek village and his secondary and high school education in Eskisehir.
He received his B.A. from the department of Turkish Language and Literature, Faculty of
Literature at Atatlirk University in 1976. He received his M.A. in educational sciences at
Anadolu University in 1986 and his Ph.D. at Hacettepe University in 1993. He became an
assistant professor in 1993, associate professor in 1997 and professor in 2003 in the Division
of Educational Administration, Supervision, Planning and Economics.
He worked as a teacher at Eskigehir Training Institute and some high schools between 1976 and
1986. After working in the Open Education Faculty at Anadolu University between 1986 and
1995 and in the Faculty of Science and Literature and Faculty of Education at Eskisehir
Osmangazi University between 1995 and 2003, he worked at Manas University between 2003
and 2005. Upon his return, he began his duty in the Faculty of Education at Eskisehir
Osmangazi University. He was assigned as a CoHE member from the Inter-university Council
on 13 February, 2012 and as an Executive Council member on 6 March, 2016. Then, he was
reassigned as a CoHe member by Recep Tayyip Erdogan on 27 February, 2016 and was ed as
an Executive Council member on 17 March, 2016.
Besides being an academic member, he has also served as a board member, senator, head of a
department, vice dean, dean and vice rector. He took part in various projects in the state
institutions and organizations, notably Ministry of National Education, and private institutions
along with the in-service trainings and seminars.
He took part as an editor, member of editors board member, member of editorial board and
member of arbitration committee for numerous academic journals. He wrote articles published
in national and foreign journals, declarations presented in various national and international
scientific meetings, various books and articles published in popular magazines. Some of the
books he wrote, coauthored and became an editor of are; Introduction to Teaching, Introduction
to Teaching Profession, Organization Culture, Organizations and Cultures, Leadership of
Education, Looking for Excellence in Education, Turkish Education System and School
Management, Education Economy and Planning, Classroom Management, Total Quality
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Management in Education, School Ceremonies, Headmaster as a Person, History of Education.
Prof. SISMAN is married and has four children.
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Prof. Dr. Mustafa SAFRAN, Turkey
MEB Deputy Minister of MoNE, MEB Bakan Yardimcisi

T.C. MiLLi EGiTiM BAKANLIGI

1958 yilinda Kastamonu'da dogmustur. 1979 yilinda Atatiirk Universitesi, Edebiyat
Fakiiltesi, Tarih Boliimiinden mezun olmustur. 1985 Yilinda Ankara Universitesi, Sosyal
Bilimler Enstitiisiinde yiiksek lisansini tamamlamistir. 1989 Yilinda Ankara Universitesi,
Sosyal Bilimler Enstitlisiinde doktorasini vermistir.
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Dr. Timur KANAPYANOV
Kazakhstan-IAAR Deputy Director of International Cooperation
Kazakistan- IAAR Uluslararasi Is birligi Miidiir Yardimcis

)

OR INDEPENDENT AGENCY FOR
ACCREDITATION AND RATING

(

His major fields of interest are quality assurance of higher education institutions,
parliamentary development in new democracies, post-communist and post-Soviet legislative
studies, and democratisation. His published articles have appeared in the international journals
Cing Continents, Man in India, Mediterranean Journal of Social Sciences and other Kazakh
scientific journals. He has more than 15 publications related to the education and QA. He has
exclusive copyrights to accreditation standards.
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Prof. Dr. Manasbek BABAKULOV
Kyrgyz Republic -Director of El Baasy
Kirgizistan -El Baasy Ajansinin Miidiirii

Professional Skills:

e 22 years of experience in educational organizations: Director of zoo-veterinary
technical college and professor on the subject of "Parasitology" - 8 years, Head of the
Department in university - 6 years, Dean of the faculty - 4 years, Head of educational
and inspection department - 4 years.

e 17 years of experience in public service of which 2 years head of veterinary section in
regional station struggling against animal diseases, 3 years senior veterinarian in the
station on struggle against animal diseases, 4 years director of the regional veterinary
laboratory, 1 year director of the regional breeding station and 7 years main specialist
in State Inspection working with licensing and accreditation of educational
organizations under Ministry of Education and Science of Kyrgyz Republic.

e Skills in organization of private veterinary services and attraction of private
veterinarians to implement government programs with purpose to fight against
infectious animal diseases.

e Participated in the elaboration of Sustainable Development Strategy of Kyrgyz
Republic. Experience in the development of state educational standards of training areas
and specialties at the level of bachelor, secondary and primary professional educations
including retraining and advanced training of specialists.

e 5 years of experience in international projects: Helvetas -2 years, Department for the
implementation of agricultural projects, Ministry of agriculture and melioration of the
Kyrgyz Republic - 2 years, International Fund for Agricultural Development (project
for livestock and it’s market development) - 1 year.

e Experience in the working up of techniques and order in licensing and accreditation of
educational programs and organizations.
e Experience in writing books, guidelines, educational modules.
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Prof. Dr. Andrei CHICIUC
President ANACEC National Agency for Quality Assurance in Education
Ulusal Kalite Giivencesi Ajans1 Baskani

G\,

Stela GUVIR

Research Head of the Public Relations and International Cooperation Office
Halkla iliskiler ve Uluslararas: Is Birligi Ofisi Baskani-rANACEC

G,
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Prof. Dr. Biljana VOJVODIC
Director of the Agency for Higher Education of The Republic of Srpska
Sirp Cumhuriyeti Yiiksekogrenim Ajans1 Miidiirii

AHERS

Agency for Higher Education
of Republic of Srpska

Duska RADMANOVIC
Agency for Higher Education of The Republic of Srpska
Sirp Cumhuriyeti Yiiksekogrenim Ajansi

AHERS

Agency for Higher Education
of Republic of Srpska
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Naim GASHI

Director General of Kosovo Accreditation Agency-KAA
Kosova Akreditasyon Kurumu Yoneticisi-KAA

Agjencia e Akreditimit e Kosovés
Kosovo Accreditation Agency
Agencija za Akreditovanje Kosova

Kosovo Accreditation Agency (KAA), was established in March 2008 as the Agency
that guarantees the quality of work educational and scientific research at the Institution of
Higher Education in Kosovo. The Kosovo Accreditation Agency is an independent authority,
which accredits and re-accredits public and private educational institutions for a limited period
of time.

Mr. Gashi is expert in those fields:

Higher Education System;

Vocational Education Sector;

Public Finance;

Media and Public Relations.

Gashi has worked as assistant professor of economics in several institutions of higher education
in Kosovo, has been a member of the Board of Public Broadcasting (RTK) in Kosovo and
Chairman of the Audit Committee, also has worked on dozens of local and international
projects, etc.
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Dr. Lala ABASOVA
Head of Quality Assurance Department in Education Azerbeijan The Education QA
Agency
Azerbeycan- Egitimde Kalite Giivence Departmam Baskam1 TKTA

Summary of Professional Qualifications

o Professional expertise in quality assurance issues in education and trained senior
specialist on accreditation of higher education institutions in accordance to Bologna
process and requirements of European Higher Education Area (EHEA) and European
Standards and Guidelines (ESG).

o Professional expertise as a national monitor on result-oriented monitoring of EU funded
projects’ (TACIS, Twinning) implementation/management in terms of relevancy and
quality of project design, efficiency/effectiveness of its implementation,
impact/sustainability of project results; and developing the recommendations for project
management to ensure the effective project implementation;

o Extensive expertise in management of international and local project and units,
including EU funded project cordinating the entire EU technical support and assistance
projects implementation in Azerbaijani public administration institutions; and
supervision of reforms and institutional development of humanitites and social science
area in higher education institution as an adviser to vice-rector and head of department
(more than 50 faculty members).

e Good evaluation expertise of EU funded program on democratization in South
Caucasus; OSI gender program applications; and international donors’ activities on
supporting human rights defenders;

e Long-term comprehensive research experience in local and international academic
institutes, and teaching expertise of interdisciplinary courses in the fields of Law,
Political philosophy and theory, Human Rights and Democratization, Religion and
Politics, Social Anthropology, in local universities;

o Substantial skills in interviewing, briefing, report writing; presentation and conduct of
training;
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o Valid knowledge of and extensive up-to-date experience in analyzing political
developments, economic-social reforms and democracy records in Azerbaijan, and the
geopolitical situation in the region of Middle East, Caspian /Black / Baltic Seas, CIS
and GUAM countries in the light of energy security issues;

o Extensive expertise in daily reviewing of local/regional and subject related information
sources and substantial skills in writing short and comprehensive news digests and
analytical reports and notes;

e Very good experience of communication/discussions via interviews/briefings the EU
project managers and local beneficiaries - state officials including deputy ministers,
high rank ministry, court, prosecutor, and presidential office officials, parliament MPs;
civil society and media representatives on project related issues.

o Substantial knowledge of functioning of government structures;

o Excellent management skills in organizing/scheduling events (trainings, conferences);
recruiting technical specialists upon the project needs;

e Valuable experience of OSCE Short Term Observer on local elections in Albania,
February 2007.

e Membership in extensive worldwide networks of various professional programs.

o Extensive expertise of working and long-term well-established relations with
Azerbaijani civil society (NGOs, political parties, independent experts, academia and
university faculty) and international donors (OSI, CoE, OSCE, IREX, ACCELS, US
and EU MS embassies);

Education

1. PhD candidate, The History of Philosophy, 20 century Islamic Philosophy on Reforming the
Religious Thought and Law, BSU, Azerbaijan

2. MA on the Theory and Practice of Human Rights- 2001-2002, Human Rights Center, The
University of Essex, UK.

3. Bachelor/ Master degrees in Law- 1993-1998, Law department, Baku State University Baku,
Azerbaijan

4. Honor Bachelor/Master Degrees in Oriental Studies- 1986-1991, Oriental Studies
department, Baku State University.
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Lasha Margishvili
LEPL National Center for Educational Quality Enhancement
LEPL Ulusal Egitimde Kalite Gelistirme Merkezi

Q

NATIONAL CENTER FOR
EDUCATIONAL QUALITY
ENHANCEMENT

Lasha Margishvili- holds BA and MA degree in Law from LEPL Ivane Javakhishvili
Thilisi State University, is a doctoral student of the law department at the University. Under
the Doctoral Educational Programs Grant of LEPL Shota Rustaveli National Science
Foundation, he was sent to the Great Britain at Queen Mary University of London to conduct a
scientific research.

Lasha Margishvili has many years of experience in the field of quality assurance in
higher education. In particular, since 2011 he has been working on various positions at the
LEPL- National Center for Educational Quality Enhancement. Also, since 2012 he has been
engaged in academic activities with the status of an invited lecturer.

Lasha Margishvili has participated in local and international conferences on quality
assurance in higher education. Mr. Margishvili has been a speaker and a session moderator
at several conferences and fora. He is an author of several scientific publications. Mr.
Margishvili has been awarded with the medal of Ivane Javakhishvili Tbilisi State University,
also the diploma of Georgian National Academy of Sciences and certificate from International
Association for Medical Education (AMEE).

Lasha Margishvili currently holds the position of Deputy Director of the Center and his
scope of activity includes the following services: Higher Education Quality Assurance
Department, Qualifications Development Department, Educational services development
department, Legal Department.
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Prof. Dr. Rifki HAZIROGLU, Tiirkiye
Head of the Board VEDEK
VEDEK Yonetim Kurulu Baskani

Akademik Unvanlar (Universitesi-Fakiiltesi ve Tarih)

Yiiksek lisans: Ankara Universitesi Veteriner Fakiiltesi, 1981

Doktora: Patoloji Anabilim Dah Ankara Universitesi Veteriner Fakiiltesi, 1987
Dogentlik: Patoloji Anabilim Dah Ankara Universitesi Veteriner Fakiiltesi, 1989
Profesérliik: Patoloji Anabilim Dali Ankara Universitesi Veteriner Fakiiltesi, 1995
Halen: Ankara Universitesi Veteriner Fakiiltesi Patoloji Anabilim Dah Bagkan1 2005

Kazanilan Odiiller

1. 1992 yilt WYETH NUTRITIONAL V. BILIMSEL ARASTIRMA YARISMASI "
Farelerde Aflatoksin B1'in Kwashiorkor Patogenezi Uzerine Etkisi "

Akademik ve Idari Gorevleri-Tarihleri

Ankara Universiteli Ogretim Uyeleri Dernegi, Sayman Uyeligi 1989
Veteriner Fakiiltesi Dergisi Baseditorliigii 2002- 2010

Veteriner Patoloji Demegi Bagkani 2005

Ankara Universitesi Veteriner Fakiiltesi Dergisi Sahipligi 2009-2015
Ankara Universitesi Veteriner Fakiitesi Dekanligi 2009-2015

RANEE S e

Uyesi Oldugu ve Gorev Ustlendigi Ulusal ve Uluslararasi Kuruluslar:

1. Veteriner Hekimligi Egitim Kurumlar ve Programlart Degerlendirme ve Akreditasyon
Dernegi (VEDEK)-Y 6netim Kurulu Bagkani

2. European Association of Establishments for Veterinary Education (EAEVE), Avrupa
Veteriner Hekimligi Egitim Kurumlari Birligi -Yonetim Kurulu Uyesi 2009-2015

3. Veteriner Patoloji Demegi, Dernek baskanm
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Prof. Dr. Seckin OZDEN, Tiirkiye
Head of the Board ECZAKDER
ECZAKDER Baskam

1946 yilinda Yozgat-Akdagmadeni'nde dogdu. 1967 yilinda Ankara Universitesi
Eczacilik Fakiiltesinden mezun oldu, ayn1 y1l asistan olarak goreve basgladi. 1972°de Farmasatik
Kimya kiirsiistinden doktora derecesini, 1978 yilinda dogent unvanini aldi. 1986 yilinda
Karadeniz Teknik Universitesi Fen Edebiyat Fakiiltesi Kimya Béliimiine Profesoér olarak
atand1. 1990-1993 K.T.U Fatih Egitim Fakiiltesi Dekanli1 gérevini yiiriitti. 1994 yilinda
Ankara Universitesi Eczacilik Fakiiltesinde tekrar goreve basladi. 1996-2008 yillar1 arasinda
ayni fakiiltenin Dekanlik gérevini yiiriittii. 2000-2008 yillarinda Universitelerarasi Kurul Tip
Saglik Egitim Konseyi Eczacilik Fakiilteleri Dekanlar Sozciisti olarak ¢alisti. 2001 yilinda Tiirk
Kodeksi komisyon iiyeligine atandi. 2011 yilinda Ulusal Eczacilik Egitimi Akreditasyon
Kurulu (ECZAK)’nda ¢alismaya basladi. Kasim 2013’de emekli oldu. Halen Eczacilik Egitimi
Programlarin1 Degerlendirme ve Akreditasyon Dernegi (ECZAKDER) Bagkan Yardimcisi ve
ECZAK Bagkani olarak gorev yapmakta ve Lokman Hekim Universitesi Eczacilik Fakiiltesi
Farmasotik Kimya AD 0Ogretim iiyeligi gorevini siirdiirmektedir. Ulusal ve uluslararasi
dergilerde yayimlanmis makale ve bildirileri bulunan Ozden’in Bioorganic and Madicinal
Chemistry (2005)’de yayinlanan bir makalesi ELSEVIER tarafindan 2005-2008 yillar1 arasinda
en fazla atif alan makale ddiiliine layik goriilmiistiir.

41



I T E AC ITEAC 2021
ABSTRACTS BOOK

International Teacher Education
and Accreditation Congress

Doc. Dr. Dilek OZMEN, Tiirkiye
Secretary General of HEPDAK
HEPDAK Genel Sekreteri

IR ekt

EPDAK

2013

Hacettepe Universitesi Hemsirelik Yiiksekokulundan mezun oldu. Mesleki yasamina
Dokuz Eyliil Universitesi Hastanesinde hemsire olarak basladi. Daha sonra Dokuz Eyliil
Universitesi Hemsirelik Yiiksekokulunda Arastirma Gorevlisi ve Ogretim Gérevlisi olarak
calist1. 2000 yilindan beri de Manisa Celal Bayar Universitesi Saglik Bilimleri Fakiiltesi
Hemsirelik Boliimii Halk Sagligi Hemsireligi Anabilim Dalinda 6gretim iiyesi olarak gorev
yapmaktadir. 2010 yi1linda Dog. Dr. unvani alan Ozmen HEPDAK Y6netim Kurulu Genel
Sekreteri, degerlendiricisi ve YOKAK degerlendiricisi gérevlerini yiiriitmektedir.
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Prof. Dr. Halis AYDEMIR
Head of the BOARD iAA
IAA Yénetim Kurulu Baskan

AV iLAHIYAT
AKREDITASYON
AJANSI

1974 yilinda Erzurum’da dogdu. 1995 yilinda istanbul Teknik Universitesi, Elektrik
Elektronik Fakiiltesi Elektrik Miihendisligi boliimiinden mezun oldu. 1998 yilinda Bursa
Uludag Universitesi, Sosyal Bilimler Enstitiisii Hadis dalinda yiiksek lisansini, 2004 senesinde
doktorasmi verdi. 2008 yilinda Dogent olan Aydemir, 2014 yilinda Dumlupmar Universitesi,
Ilahiyat Fakiiltesi Hadis Anabilim Dalina profesdr olarak atandi. 2015-2020 yillar1 arasinda
DPU Islami Ilimler Fakiiltesinin Dekanligin1 yiiriittii. Bu siire zarfinda Rektdr Yardimeilig
gorevini de ifa etti. 5 Ekim 2020 tarihinde Din Isleri Yiiksek Kurulu Uyeligi gorevine baslad.
[lmi calismalarini; olasilik merkezli rivayet sistemi analizleri, sarkiyatcilik, Kur’an-1 Kerim
arastirmalart ve tahkik konularinda siirdiirmektedir. Evli ve ii¢ ¢ocuk babasi olan Aydemir,
Hafiz olup, Arapga ve Ingilizce bilmektedir.
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Ege Universitesi, Ziraat Fakiiltesi, Bitki Saglig1 Boliimii’nden 1981°de Lisans, 1982°de
Yiiksek Lisans derecesini almistir. 1990 yilinda Cukurova Universitesi, Ziraat Fakiiltesi, Bitki
Boruma Boéliimiinde Doktora ¢alismalarini tamamlamistir. Ayni iiniversitede 1992 yilinda
Entomoloji Anabilim Dali’nda Yardimci Dogent, 1993 yilinda Dogent ve 1999 yilinda Profesor
unvanlarii almistir. 2000 yilinda Siileyman Demirel Universitesi Ziraat Fakiiltesi’ne “Dekan”
olarak, 2004 yilinda Siileyman Demirel Universitesi’ne Rektdr Yardimcisi olarak atanmistir.
Siileyman Demirel Universitesi Ziraat Fakiiltesi Bitki Koruma Béliimiinde 2008-2012 yillari
arasinda Bolim Baskanligi, 2012-2015 yillar1 arasinda Entomoloji Ana Bilim Dali Bagkanlig:
gdrevini yiiriitmiistiir. 2018 y1linda Kadrolarin Isparta Uygulamali Bilimler Universitesi, Tarim
Bilimleri ve Teknolojileri Fakiiltesi, Bitki Koruma Boliimii’ne aktarilmasi sonucu bu Boliimde
caligmaya devam etmektedir. Yaymnlanmis 7 kitab1 ile birlikte verdigi bilimsel eser sayisi
306°dir. 2011 yilinda baslayan ilk ZIDEK kurulus asamasindan itibaren gerek kurucu iiyelik
gerekse yonetim kurulu iiyeligi gorevini yiiriitmiistiir. 2016 yilindan itibaren ZIDEK ZAK
baskani olarak gorev yiiriitmektedir.
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Prof. Dr. Sacide VURAL
Head of the Board ILEDAK
ILEDAK Yénetim Kurulu Baskani
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ILETISIM ARASTIRMALARI DERNEG|

Prof. Dr. Sacide Vural, Ankara Universitesi Egitim Fakiiltesi Psikolojik Danisma ve
Rehberlik boliimiinti bitirdikten sonra aynmi Fakiilte’nin Egitim Psikolojisi alaninda ytiksek
lisansin1 tamamladi. Ankara Universitesi Siyasal Bilgiler Fakiiltesi’nde Siyaset Bilimi ve Kamu
Yonetimi alaninda doktora derecesini alan Vural, Yiiksek lisans ve doktora egitimi siirecinde
Televizyon program yapimcisi ve yonetmeni olarak Film-Radyo-Televizyon ile Egitim
Merkezinde ¢alismasini siirdiirmiis ve sayilarca televizyon programi iiretmis, 1984 yilindan
itibaren de Anadolu Universitesi’ne bagli o zamanki adiyla Agikdgretim Fakiiltesi, simdiki
adiyla Iletisim Bilimleri Fakiiltesi, Iktisadi ve Idari Bilimler Fakiiltesi ve Egitim Fakiiltesi’nde
Ogretim gorevlisi ve 6gretim liyesi olarak calismalarina devam etti.

1993 yilinda Gazi Universitesi Iletisim Fakiiltesi’'nde Radyo, Televizyon ve Sinema béliimiinde
dogent, sonra profesor olarak akademik ¢alismalarini siirdiiren Prof. Dr. Sacide Vural iletisim
alaninda yazdig1 ve yayimladig1 kitaplarinin yani sira gesitli akademik dergilerde yayimlanmis
makaleleri, bildiri kitabinda yayimlanmis bildirileri vardir. Prof. Dr. Sacide Vural, akademik
calismalarini Istanbul Gelisim Universitesi’nde siirdiirmektedir.
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Prof. Dr. Muharrem TUNA
Head of the Board TURAK
TURAK Yonetim Kurulu Baskani
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— £~ Akademisyenleri
W Dernegi

1972 yilinda Kilis’te dogdu. 1994 yilinda Gazi Universitesi Ticaret ve Turizm Egitim
Fakiiltesi Turizm Isletmeciligi Egitimi Boliimiinii bitirdi ve bir yil sonra ayni fakiilteye
aragtirma gorevlisi olarak atandi. Yiiksek lisans ve Doktora derecelerini Gazi Universitesi
Sosyal Bilimler Enstitiisii Turizm Isletmeciligi Anabilim Dalinda tamamladiktan sonra,
calistig1 fakiiltede Yardimci Dogentlige yiikseldi. 2002-2008 yillar1 arasinda Gazi Universitesi
Sungurlu Meslek Yiiksek Okulu’nun miidiirliigiinii yapt1 ve iiniversite senato tiyeligini ytirtittii.
Bu siire zarfinda ABD’de Michigan State Universitesinde alt1 ay siireyle doktora sonrasi
caligmalarda bulundu ve 2008 yilinda yine ayni {iniversitede Dogentlik unvanin1 kazandi. Bu
kurumda 6gretim iiyeliginin yaninda dekan yardimciligi, anabilim dali bagkanlig1 ve ¢esitli
akademik gorevleri de yiiriiten Dr. Tuna, 2014 yilinda Gazi Universitesi Turizm Fakiiltesi
Turizm Isletmeciligi Boliimiine Profesor olarak atand.

Prof. Dr. Muharrem TUNA, 2015 yilinda kurulusu gergeklestirilen Turizm
Akademisyenleri  Derneginin  (TUADER) yonetim  kurulu  baskanligi ~ gorevini
yuriitmektedir. TUADER, Turizm Egitimi Degerlendirme ve Akreditasyon Kurulu (TURAK),
yiiksekdgretim  turizm programlarinin  akreditasyonu konusunda YOK tarafindan
yetkilendirilmistir.

Prof. Dr. Muharrem TUNA, turizm isletmeciligi, yonetim, strateji, orgiitsel davranis,
kalite gibi konularda bilimsel ¢alismalar yiiriitmekte olup Ingilizce bilmektedir.
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Prof. Dr. Jazlin EBENEZER
Professor of Science Education and Curriculum Studies at Wayne State University
Wayne State Universitesi’nde Fen Bilimleri Egitimi ve Miifredat Calismalar1 Profesorii

PANENNG
NV
Degrees and Certifications

e The University of British Columbia, Canada, Doctorate in Science Education, 1991
Dissertation: Students' conceptions of solubility: A teacher-researcher collaborative
study Dissertation supervised by Dr. Gaalen L. Erickson, Professor of Science
Education

e Western Washington University, U.S.A., Master's in Education (Physical Science),
1981 Master’s Thesis: Science curriculum-decision making in British Columbia

Thesis supervised by Dr. Willard Brown, Associate Professor of Physics

e Western Washington University, U.S.A., Bachelor of Arts in Education (Physical

Science), 1977

e Madurai University, India, Bachelor of Science, Special (Hons) Chemistry, 1971
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Prof. Dr. Ufuk SIMSEK, Tiirkiye
Dean of Atatiirk University Kazim Karabekir Faculty of Education
Atatiirk Universitesi Kazim Karabekir Egitim Fakiiltesi Dekani

Atatirk
Universitesi

Prof. Dr. Ufuk Simsek 1978 yilinda Erzurum’da dogdu. Ik orta ve yiiksekdgrenimini
ayn1 ilde tamamladi. 1996 yilinda Atatiirk Universitesi Kazim Karabekir Egitim Fakiiltesi Siif
Ogretmenligi Béliimiine girdi. 2000 y1linda bu programdan mezun olarak ayni yil Erzurum ili
Narman ilgesine smif dgretmeni olarak atandi. 2002 yilinda Atatiirk Universitesi Sosyal
Bilimler Enstitiisiine, Kazim Karabekir Egitim Fakiiltesi Ilkogretim Boliimii Sosyal Bilgiler
Egitimi Anabilim Dali’nda gérevlendirilmek iizere aragtirma gorevlisi olarak atandi. 2002
yilinda yiiksek lisansin1 2008 de ise doktorasini tamamlayan Simsek, 2014 yilinda sosyal
bilgiler egitimi alaninda dogent {invani2019 yilinda ise profesér unvanini almistir. Halen
Atatiirk Universitesi Kazim Karabekir Egitim Fakiiltesinde 6gretim iiyesi ve dekan olarak gorev
yapmaktadir. Cok sayida uluslararas1 ve ulusal makale bildiri ve kitap boliimii yazar1 olan
Simsek evli ve 2 ¢ocuk babasi olup iyi derecede Ingilizce bilmektedir.
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Prof. Dr. Cetin SEMERCI
Dean of Bartin University Faculty of Education
Bartin Universitesi Egitim Fakiiltesi Dekani

Prof. Dr. Cetin Semerci, 1966 yilinda dogmus, lisansin1 1989 yilinda Hacettepe
Universitesi’nde Egitimde Olgme ve Degerlendirme programimi béliim birincisi olarak
bitirdikten sonra lisansiistii egitimini Firat Universitesi'nde Egitim Programlari alaninda
tamamlamistir. 1994 yilinda YOK/Diinya Bankas1 Endiistriyel Egitim Projesi gergevesinde
Ingiltere’nin Huddersfield Universitesi’nde bulunmustur. 2009 yilinda dogent, 2014 yilinda
profesdr unvanini almistir. 1990 yilinda arastirma gérevlisi olarak Firat Universitesi’nde goreve
baslamig, yine burada Bolim Baskanligi ve Sosyal Bilimler Enstitiisii Midiir yardimciligi
gdrevlerini yiiriitmiistiir. Bartin Universitesi’nde dort y1l Egitim Bilimleri Enstitiisii Miidiirliigii
yapmis ve 2016 yilindan beri Egitim Fakiiltesi Dekanlik gorevini silirdiirmektedir. Simdiye
kadar 20 yiiksek lisans ve 8 doktora 6grencisi yetistirmistir. Yayimlanmis 150 civarinda yayini
ve bir¢ok projesi bulunmaktadir. Caligma alanlar1 program degerlendirme, program gelistirme,
Olcme ve degerlendirmedir. Evli ve iki ¢ocuk babasidir.
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Prof. Dr. Sadegiil AKBABA ALTUN
Dean of Baskent University Faculty of Education
Baskent Universitesi Egitim Fakiiltesi Dekani

A~ BASKENT
<€ ONIVERSITESI

Prof. Dr. Sadegiil AKBABA ALTUN 1991 yilinda ODTU Egitim fakiiltesi Egitim
Bilimleri Boliimii Psikolojik Danisma ve Rehberlik Programinda lisan derecesini, 1993 yilinda
yine ODTU Sosyal Bilimler Enstitiisii Egitim Yonetimi ve Denetimi Bilim Dalinda yiiksek
lisansini tamamlamustir. 1997 yilinda Ankara Universitesi Sosyal Bilimler Enstitiisii Egitim
Yonetimi ve Planlamasi Anabilim Dalinda birinci doktorasini ve 1999 yilinda Cincinnati
Universitesinde Egitim Programlar1 ve Ogretimi Bilim dalinda ikinci doktorasini
tamamlamistir. Prof. Dr. Sadegiill AKBABA ALTUN 2014-2015 yillar1 arasinda Northeastern
Universitesinde misafir 6gretim iiyesi olarak bulunmustur. Prof. Dr. Sadegiil AKBABA
ALTUN1993-2005 yillar1 arasinda AIBU Egitim Fakiiltesinde, 2005 yilindan giiniimiize kadar
da Baskent Universitesi Egitim Fakiiltesinde gorev yapmaktadir. Prof. Dr. Sadegiil AKBABA
ALTUN egitim ve okul ydnetimi, liderlik, kaos, kriz ydnetimi, afet yonetimi, BIT’in egitime
entegrasonu gibi konularini caligmaktadir.
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Dr. Ugar, lisans egitimini 1994 yilinda Hacettepe Universitesi Egitim Fakiiltesinde Fizik
Ogretmenligi Anabilim Dalinda tamamladi. Milli Egitim Bakanligina bagli degisik okullarda
bes yil 6gretmenlik yaptiktan sonra Milli Egitim Bakanlig1 bursu ile 2002 yilinda yiiksek lisans
egitimini Missouri Universitesinde, 2007 yilinda ise doktora egitimini Ohio Eyalet
Universitesinde tamamlamistir. 2007 y1lindan beri Cukurova Universitesi Egitim Fakiiltesinde
gorev yapmakta olup ayn1 zamanda Egitim Fakiiltesi Dekanlig1 gorevini de siirdiirmektedir.
Fen egitimi ve girisimcilik egitimi alanlarinda ¢alismalar yiirtitmektedir.
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Prof. Dr. Yilmaz GECIT
Dean of Recep Tayyip Erdogan Faculty of Education
Recep Tayyip Erdogan Universitesi Egitim Fakiiltesi Dekani

Ik, orta ve lise 6grenimini Erzurum’da tamamladiktan sonra 1997 yilinda Marmara
Universitesi Atatiirk Egitim Fakiiltesi Cografya Ogretmenligi Béliimiinden mezun oldu. 1997-
2009 yillar1 arasinda Milli Egitim Bakanligina bagl c¢esitli kurumlarda 6gretmenlik ve
idarecilik yapti. Bu siire igerisinde ayni zamanda Marmara Universitesi Sosyal Bilimler
Enstitiisiinde “Pasinler Ovas1 ve Cevresinin Iklimi” baslikli tezi ile yiiksek lisansi, Egitim
Bilimleri Enstitiisiinde ise “Cumbhuriyetten Giintimiize (1923-2005) Lise Cografya Miifredat
Programinin incelenmesi” baslikli tezi ile doktora programimi tamamladi. 2009 yilinda Rize
Universitesi Egitim Fakiiltesinde Ogretim Uyesi olarak gorev baslamis olup 2020 yilinda ayni
fakiilteye dekan olarak atanmistir. Cografya ve sosyal bilgiler egitimi alanlarinda ¢alismalar
yapmaktadir.
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Reflections of Pre-service Preschool Teachers Related to the
Practicum Experience During Pandemic

Seyda, KARAN
Fatih Sultan Mehmet Vakif University, Istanbul, Turkey, sucar@fsm.edu.tr

ABSTRACT: This study was conducted as a phenomenological case study investigating pre-service
preschool teachers' reflections on the practicum experience with the Covid-19 Pandemic.
Reflective thinking ability is one of the Ministry of National Education (MoNE) quality
standards for in-service and pre-service teachers' personal and professional development
(MEB, 2017). Moreover, the 2013 National Early Childhood Education Program underlines
the importance of teachers' self-reflection (MEB, 2013). Reflection here refers to a reflection
skill that reaches a critical self-reflection level rather than a routine act of thinking. This type
of thinking is also conceptualized as reflective thinking in the relevant literature, and there
are varying levels of reflective thinking (Weber, 2013; Taggart & Wilson, 2005; Dewey,
1910; Schoén, 1987).

For pre-service teachers, reflective thinking practices pave the way for them to act more
consciously in the actions they are involved in (Bubnys, 2019; Snead & Freiberg, 2019).
Practicum supervisors understand how pre-service teachers perceive their acts and beliefs as
a phenomenon during the practicum experience, depending on the level and content of
reflection. Thus, the pre-service teachers' reflective thoughts, who have been attending
practicum under Covid-19 conditions since March 2020, might be a significant resource for
the educators to understand pre-service teachers' professional development. However, the
literature investigating the pre-service teachers' reflections on practicum experience with the
Covid-19 Pandemic is limited (Kim, 2020; Perrotta & Bohan, 2020; Ghazi-Saidi et al., 2020).
The data gathered by reflections have the potential to represent the picture of being a pre-
service teacher under this particular case.

2020 Fall term was the second education period carried at the expense of the Covid-19
Pandemic in Turkey after the first covid case in March 2020. Under these extraordinary
global conditions, being a pre-service teacher bounds the participants of this study as a
specific case (Merriam, 2009). The participants of this phenomenological case study were
eight pre-service preschool teachers enrolled in a foundation university in Istanbul/Turkey.
As part of Teaching Practicum Course I, these participants attended practicum experience in
an independent public preschool in Uskiidar/Istanbul. Due to the policy level restrictions of
Covid-19, these participants attended the practicum with a hybrid model that the first four
weeks were conducted as face-to-face in the school.

In contrast, the remaining eight weeks were completed with a synchronic online practicum
via the Educational Informatics Network (EBA). For investigating this study, participants'
consent was taken with ethical considerations. Data sources are participants' reflections on
weekly practicum journals (N = 81) and their self-reflection on their own practicum
experiences (N = 8). While the students were free about their weekly practicum journals'
content and structure, the supervisor provided a semi-structured framework for self-reflection
on their practicum experience. Data were analyzed with thematic analysis with MAXQDA,
and the codes were checked by researcher in different time periods. Analysis results provide
information on both students' level of reflective thinking based on the rubric of Taggart and
Wilson (2015) and how they make sense of their experiences during the Covid-19 pandemic.
According to the preliminary results, the most reflected areas on weekly practicum journals
are planning, evaluating practices, and being a pre-service teacher during the Covid-19
Pandemic. For the self-reflection on their practicum experience under the supervision of the
course instructor, the most reflected area is the difficulties of the online learning environment,
restricting their communication, interaction with children, and classroom management
ability. In both data sources, the most used reflection level is technical in all participants. The
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times mostly contextual and dialectical reflections coincide with the reflections on the first
weeks of the online practicum period after the fourth week. These reflections usually focus
on the critics of the education policies taken by MoNE for covid-19, which were considered
barriers to developing necessary skills for becoming a teacher.

Even though there are various limitations for implementing teaching practicum courses
during the Covid-19 process, there need to be accommodations in implementing the course
to adapt the course for new-normal. For instance, online group discussions on the weekly
journeys of pre-service preschool teachers, recording the online practicum experiences, and
reflecting on them with both course instructor and practicum school supervisor's
contributions might contribute to making reflections in contextual and dialectical levels.

Keywords: Covid-19 Pandemic, Pre-service Preschool Teachers, Reflection
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Okul Oncesi Ogretmen Adaylarinin Pandemi Sirasinda Staj
Deneyimine Iliskin Yansitmalar

Seyda, KARAN
Fatih Sultan Mehmet Vakif Universitesi, Istanbul, Tiirkiye, sucar@fsm.edu.tr

OZET: Bu calisma, okul oOncesi dgretmen adaylarinin Covid-19 Pandemisi ile uygulama
deneyimine iligkin yansimalarint aragtiran fenomenolojik bir vaka calismasi olarak
yapilmistir. Yansitict diisiinme yetenegi, hizmet i¢i ve 6gretmen adaylarinin kisisel ve
mesleki gelisimlerine yonelik Milli Egitim Bakanligi (MEB) kalite standartlarindan
biridir (MEB, 2017). Ayrica, 2013 Ulusal Erken Cocukluk Egitimi Programu,
Ogretmenlerin 6z yansitmalarinin 6nemini vurgulamaktadir (MEB, 2013). Burada
yansitma, rutin bir diisiinme eyleminden ziyade elestirel bir kendini yansitma diizeyine
ulasan bir yansitma becerisini ifade eder. Bu diisiinme tiirii, ilgili literatiirde yansitici
diisiinme olarak kavramsallagtirilmistir ve farkli diizeylerde yansitict diigiinmeler vardir
(Weber, 2013; Taggart ve Wilson, 2005; Dewey, 1910; Schon, 1987).

Ogretmen adaylar1 igin yansitici diisiinme uygulamalari, yaptiklar1 eylemlerde daha
bilingli hareket etmelerinin 6niinii agmaktadir (Bubnys, 2019; Snead & Freiberg, 2019).
Uygulama danigmanlari, yansima diizeyine ve igerigine bagli olarak, uygulama deneyimi
sirasinda &gretmen adaylarinin eylem ve inanglarimi bir fenomen olarak nasil
algiladiklarini anlarlar. Dolayistyla Mart 2020'den bu yana Covid-19 kosullarinda staja
devam eden 6gretmen adaylarinin yansitici diislinceleri, 6gretmen adaylarinin mesleki
gelisimlerini anlamalari i¢in egitimciler i¢in 6nemli bir kaynak olabilir. Ancak, 6gretmen
adaylarinin Covid-19 Pandemisi ile uygulama deneyimine iligkin yansimalarini aragtiran
literatiir sinirlidir (Kim, 2020; Perrotta ve Bohan, 2020; Ghazi-Saidi ve digerleri, 2020).
Aslinda, yansitmalarla ilgili toplanan veriler, bu 6zel durumda &gretmen adayr olma
resmini temsil etme potansiyeline sahiptir.

2020 Giliz donemi, Mart 2020'deki ilk covid vakasmin ardindan, Tirkiye'de Covid-19
Pandemisine ragmen gergeklestirilen ikinci egitim donemi oldu. Bu olaganiistii kiiresel
kosullar altinda 6gretmen aday1 olmak, bu ¢alismanin katilimeilarini 6zel bir vaka grubu
olarak ¢ercevelendirmektedir (Merriam, 2009). Bu fenomenolojik vaka calismasinin
katilimcilari, Istanbul/Tiirkiye'de bir vakif {iniversitesine kayith sekiz okul oncesi
ogretmeni adayidir. Ogretmenlik Uygulamas1 1 dersi kapsaminda, bu katilimcilar
Istanbul/Uskiidar'da bagimsiz bir devlet anaokulunda uygulama deneyimine katildilar.
Bu katilimcilar, Covid-19'un politika diizeyindeki kisitlamalart nedeniyle ilk dort hafta
okulda yiiz yiize olarak yiiriitiilen, ardindan ¢evrimici uzaktan egitim yoluyla siirdiiriilen
hibrit bir modelle uygulamaya katildilar. Buna karsilik, kalan sekiz hafta, Egitim Bilisim
Ag1 (EBA) lizerinden senkronize bir ¢evrimigi uygulama ile tamamlandi.

Bu ¢alisgmanin arastirilmasi i¢in, etik hususlar dikkate alinarak katilimcilarin onamlari
almmustir. Veri kaynaklari, katilimeilarin haftalik staj giinliikleri hakkindaki diisiinceleri
(N = 81) ve kendi staj deneyimleri iizerine kendi yansimalaridir (N = 8). Ogrenciler
haftalik staj giinliiklerinin icerigi ve yapis1 hakkinda 6zgiirken, danigman staj deneyimleri
hakkinda 6z yansitma i¢in yar1 yapilandirilmis bir ¢cerceve sagladi. Veriler MAXQDA ile
tematik analiz ile analiz edilmis ve kodlar arastirmaci tarafindan belli araliklarla yeniden
kontrol edilmistir. Analiz sonuglari 6grencilerin, hem Taggart ve Wilson'in (2015)
rubrigine dayali olarak yansitici diisiinme diizeylerine hem de Covid-19 pandemisi
sirasinda deneyimlerini nasil anlamlandirdiklarina dair bilgiler saglamaktadir.

On sonuglara gore haftalik uygulama giinliiklerinde en gok yansitilan alanlar Covid-19
Pandemisi sirasinda planlama, uygulamalar1 degerlendirme ve dgretmen adayi olmak
meselesini kapsamaktadir. Universite danismam gozetiminde gergeklesen uygulama
deneyimlerine iliskin 6z yansitmalarda en ¢ok yansitilan alanlar ¢evrimigi 6grenme
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ortaminin zorluklari, iletisimlerini kisitlamalari, cocuklarla etkilesimleri ve sinif yonetimi
meseleleridir. Her iki veri kaynaginda da tiim katilimcilarda en ¢ok kullanilan yansitma
diizeyi Teknik seviyedir. Cogunlukla baglamsal ve diyalektik yansitmalar, dordiincii
haftadan sonraki ¢evrimici staj doneminin ilk haftalarindaki yansitmalarla ortiismektedir.
Bu yansitmalar genellikle 6gretmen olmak igin gerekli becerilerin gelistirilmesinin
oniinde engel olarak goriilen covid-19 i¢in MEB tarafindan alian egitim politikalarina
yonelik elestirilere odaklanmaktadir.

Covid-19 siirecinde &gretmenlik uygulama derslerinin  uygulanmasinda  ¢esitli
simirlamalar olsa da, dersin yeni normale uyarlanmasi i¢in dersin uygulanmasinda
diizenlemeler yapilmasi gerekmektedir. Ornegin, okul &ncesi 6gretmen adaylarmin
haftalik yolculuklar1 {izerine ¢evrimi¢i grup tartigmalari, ¢evrimi¢i uygulama
deneyimlerinin kaydedilmesi ve hem ders Ogretmeni hem de uygulamali okul
miifettisinin  katkilartyla bu deneyimlerin yansitilmasi, baglamsal ve diyalektik
diizeylerde yansitma yapilmasina katkida bulunabilir.

Anahtar Kelimeler: Covid-19 Pandemisi, Okul Oncesi Ogretmen Adaylari, Yansitma
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Gifted Students’ Perception of Ideal Teacher

Seval TOPCU
Republic of Turkey Ministry of National Education, Elazig, Turkey, bermazli23@gmail.com

Prof. Dr. Cemil OZTURK

Marmara University, Istanbul, Turkey, cozturk@gmail.com

ABSTRACT: This research aims to reveal the ideal teacher perception of gifted students. Within the scope
of the research, answers were sought to the questions of the characteristics that gifted
students want to see in the ideal teacher and the visual perceptions of the most drawn figures
in the pictures that the students draw about the ideal teacher. The study, which was designed
for this purpose, was carried out with the qualitative research method. The study group of
this research, which aims to reveal gifted students’ perception of the ideal teacher, consisted
of 63 gifted students who study at the Science and Art Center in A province in the Eastern
Anatolia region. The research was conducted with the 4%-grade students of the DESTEK
(SUPPORT) group in the Science and Art Center in the 2019-2020 academic year. 29 male
students and 34 female students participated in the research. The convenience sampling
method, one of the purposeful sampling methods, was used to determine the study group. In
the study, an interview form developed by the researcher following the qualitative research
method was used as a data collection tool. In the interview form, gifted students were asked
to write their thoughts about the ideal teacher and draw a picture of the teacher. The first part
of the form, which consisted of two parts, included students’ personal information and the
second part included three open-ended questions about the ideal teacher according to gifted
students. In the development of the form, the opinions of two academicians who are experts
on the subject were taken and the draft form was given its final shape after the feedback
received. Research data were collected by the researcher. The content analysis method was
used in the analysis of the data. Content analysis, which is defined as a systematic technique
in which some words in a text are summarized into smaller categories with coding made
according to certain rules, is one of the most important techniques used in social sciences. It
is a technique used in the examination of pictures, visuals, television programs and shots. In
this study, the content analysis method was used to organize the answers given by the
students to the open-ended questions in the data collection tool in a logical way, to reveal the
relationships between the concepts, and to understand the pictures drawn by students. In the
study, the information obtained from the data collection was first read by the researcher
several times and attaining a holistic perspective was aimed. The data were then coded. The
coding of the data was based on words and phrases, after the coding process, categories and
themes were created by the researcher. In the last stage, the data were rearranged according
to the codes and themes; frequency tables were created and the findings were evaluated. The
findings were supported by direct quotes of participants and were conveyed directly. The
coding of the research for the reliability of content analysis was carried out separately by two
different researchers and the themes were created together by comparing the coding.
According to the findings obtained from the analysis of the research data which aimed to
reveal the gifted children’s perception of the ideal teacher, the most common concepts that
were used by gifted children while expressing their opinions on the ideal teacher are “love”,
“justice”, “not being angry”, “a teacher who assigns less homework”, “a teacher who teaches
well”, “all-knowing”, “fun” and “hair”. In addition, according to the findings obtained from
the analysis of the research data which aimed to reveal the gifted children’s perception of the
ideal teacher, three themes were found; “attitude and behaviour”, “professional competence”
and “personal characteristics”. It is seen that the most striking feature among the features
that students want the ideal teacher to have is a surreal feature. Students stated that they
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would like to see the love and the self-control value in the ideal teacher. Students’ choice of
drawing a female teacher when they were asked to draw the ideal teacher is remarkable.
Emphasising the fun, facilitating and entertaining teacher characteristics with physical
characteristics is also remarkable. It was observed that the findings of the ideal teacher
perceptions of gifted students were compatible with the teacher efficacy framework.

Keywords: Education, Teacher, Gifted Student
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OZET: Bu arastirma, 6zel yetenekli ogrencilerin hayalindeki ideal 6gretmen algisim ortaya
cikarmayr amaglamaktadir. Arastirma kapsaminda 06zel yetenekli Ogrencilerin ideal
ogretmende gérmek istedikleri 6zelliklerin ve 6grencilerin ideal 6gretmenle ilgili ¢izdikleri
resimlerde en cok c¢izilen figiirlerle gorsel algilarinin neler oldugu sorularina cevap
aranmistir. Bu amag¢ dogrultusunda tasarlanan c¢aligma nitel aragtirma yontemi ile
yiiriitiilmiistiir.  Ozel yetenekli &grencilerin ideal &gretmen algisini ortaya ¢ikarmayi
amaglayan bu arastirmanin c¢aligma grubu, Dogu Anadolu Bolgesindeki A ilinde bulunan
Bilim ve Sanat Merkezine devam eden 63 o6zel yetenekli dgrenciden olusturmaktadir.
Arastirma 2019-2020 Egitim Ogretim yilinda Bilim ve Sanat Merkezine devam eden
DESTEK grubu 4. Sinif 6grencileriyle yiiriitiilmiistiir. Arastirmaya katilan 6grenciler 29
erkek 34 kiz grenciden olusmaktadir. Caligma grubunun belirlenmesinde amagh 6rnekleme
yontemlerinden kolay ulasilabilir durum 6rneklemesi kullanilmigtir. Caligsmada veri toplama
aract olarak arastirmaci tarafindan nitel arastirma ydntemine uygun olarak gelistirilen
goriigme formu kullanilmistir. Goriisme formunda, 6zel yetenekli 6grencilerden hayalindeki
ideal dgretmenle ilgili diisiincelerini yazmalar1 ve bu 6gretmeni ¢izmeleri istenmistir. Iki
boliimden olusan formun birinci boliimiinde dgrencilerin kisisel bilgilerine, ikinci bolimde
ogrencilerin hayalindeki ideal 6gretmenle ilgili iki ag¢ik u¢lu olmak iizere toplam 3 soruya yer
verilmistir. Formun gelistirilmesinde konuyla ilgili uzman olarak iki akademisyenin goriisii
almmis ve alinan geribildirimler sonrasinda taslak forma son sekli verilmistir. Aragtirma
veriler arasgtirmaci tarafindan toplanmistir. Verilerin analizinde igerik analizi yontemi
kullanilmustir. Belirli kurallara bagh olarak yapilan kodlamalarla bir metin igerisindeki bazi
kelimelerin daha kiigiik kategorilerle 6zetlendigi sistematik bir teknik olarak tanimlanan
icerik analizi sosyal bilimlerde kullanilan en 6nemli tekniklerden biridir. Metinler iizerinde
yapildig1 gibi resim, gorsel, televizyon programlari ve g¢ekimlerin incelenmesinde de
kullanilan bir tekniktir. Bu arastirmada veri toplama aracindaki acik uglu sorulara
ogrencilerin verdigi cevaplarin mantiklt bir sekilde diizenlenmesi, kavramlar arsindaki
iligkilerin ortaya konulabilmesi ve 6grencilerin ¢izdigi resimlerin anlagilmasi igin igerik
analizi yontemi kullanilmistir. Arastirmada veri toplama aracindan elde edilen bilgiler 6nce
arastirmact tarafindan birka¢ kez okunarak biitiinciil bir bakis acist elde edilmeye
caligilmigtir. Akabinde veriler kodlanmistir. Verilerin kodlanmasinda kelime ve kelime
gruplart temel alinmistir. Kodlama isleminin sonrasinda arastirmaci tarafindan kategori ve
temalar olusturulmustur. Son asamada ise veriler kodlara ve temalara goére yeniden
diizenlenmis, frekans tablolar1 olusturularak bulgular yorumlanmistir. Bulgular,
katthmeilarm  dogrudan alintilartyla  desteklenerek — aktarilmustir. Igerik  analizinin
glivenirligine yonelik aragtirmanin kodlamalar1 iki ayri arastirmaci tarafindan ayri ayri
yapilmis ve kodlamalar karsilastirilarak temalar birlikte olusturulmustur. Ozel yetenekli
ogrencilerin hayalindeki ideal 6gretmen algisim1 ortaya ¢ikarmayi amaglayan arastirma
verilerinin analizinden elde edilen bulgulara gore, 6zel yetenekli 6grenciler, ideal 6gretmene
iliskin gorislerini belirtirken en fazla “sevgi”, “adalet”, “ kizgin olmamak”, “ az 6dev veren”
, “ dersi iyi anlatan”, ““ her seyi bilen”, *“ eglenceli” ve “ sa¢” kavramlarint kullanmislardir.
Ayrica 6zel yetenekli 6grencilerin ideal dgretmen algisina iliskin goriislerinin analizinden
elde edilen bulgulara gore “tutum ve davranig”, “mesleki yeterlik” ve “kisisel 6zellikler”
olmak {izere ii¢ temaya ulagtlmistir. Ogrencilerin ideal 6gretmende bulunmasini istedikleri
ozellikler arasinda en fazla dikkat ¢eken 6zelligin gergekiistii 6zelliklere sahip &gretmen
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oldugu goriilmektedir. Ogrenciler ideal 6gretmende en fazla sevgi ve 6zdenetim degerini
gormek istediklerini belirtmislerdir. Ogrencilerin hayalindeki &gretmenle ilgili ¢izdikleri
resimlerde genellikle bayan 6gretmen tercihi dikkat ¢ekicidir. Fiziksel 6zelliklerle eglenceli,
kolaylastiric1 ve eglenceli 6gretmen ozelliklerinin vurgulanmasi ayrica anlamlidir. Ozel
yetenekli Ogrencilerin ideal 6gretmen algilariyla ilgili elde edilen bulgularin &gretmen
yeterlik ¢ergevesiyle uyumlu oldugu gorilmistiir.

Anahtar Kelimeler: Egitim, Ogretmen, Ozel Yetenekli Ogrenci,
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ABSTRACT: E-learning is one of the educational applications that we come across with information and
technology shaping the educational processes. E-learning is conceptually an educational
application that includes virtual learning, internet-based learning and online learning
applications. In this respect, it can be said that e-learning requires specific knowledge and
skills. It is seen that e-learning applications are frequently preferred at different levels of
education from primary education to higher education in recent years. E-learning has a
widespread use, especially as it reduces training costs and allows flexibility to the learner.
The readiness of learners in the e-learning process also affects the learning process. In the e-
learning process, learners' readiness for computer self-efficacy, internet self-efficacy, online
communication self-efficacy, self-directed learning, learner control and motivation towards
e-learning affect learning success. In this study conducted with this aspect, it was aimed to
reveal the readiness of teacher candidates towards e-learning experienced in the distance
education process. The research was carried out in mixed research model. In the quantitative
dimension of the study, the University Students' Readiness for E-learning Scale was applied
to prospective teachers. In the quantitative dimension of the research, a scale was applied to
prospective teachers. 92 pre-service teachers from different grade levels and departments
answered the scale. There were 32 teacher candidates from the Department of Basic
Education, 31 from the Science and Mathematics Education Department, and 29 from the
Turkish and Social Sciences Education Department. 27 of the pre-service teachers are fourth
grade, 31 third grade and 34 second grade students. In the qualitative dimension of the study,
interviews were conducted. The interviews were conducted with twelve pre-service teachers
from different departments. The quantitative findings of the study were analyzed by SPSS.
Considering the e-learning readiness averages of the teacher candidates, it was seen that the
lowest average was in the motivation towards e-learning. In other dimensions of e-learning,
it has been determined that teacher candidates' readiness is high. Based on the quantitative
findings, it was determined that pre-service teachers' readiness for e-learning differed
significantly according to departments, but not according to grade level. It has been found
that pre-service teachers in the Basic Education Department have higher readiness than other
departments in Internet self-efficacy and online communication self-efficacy. In the self-
directed learning dimension, it was determined that the teacher candidates in the Basic
Education department were more positive than the Turkish and Social Sciences Education
department. At the same dimension, it was understood that the pre-service teachers in the
Science and Mathematics Education department had a high level of readiness compared to
the Turkish and Social Sciences Education department. In the learner control dimension, it
was found that the readiness of the teacher candidates in the Basic Education Department
was more positive than the Turkish and Social Sciences Education department. In the
dimension of motivation towards e-learning, it was determined that the teacher candidates in
the Turkish and Social Sciences Education department were higher than the Basic Education
department. In the same dimension, it was understood that the pre-service teachers in the
Science and Mathematics Education department had higher readiness compared to the
Turkish and Social Sciences Education department. The analysis of the interviews with
teacher candidates continues. Based on all the findings, it is estimated that pre-service
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teachers' readiness for e-learning did not change significantly during undergraduate
education. However, the departments of the teacher candidates seem to be effective in the e-
learning process.

Keywords: E-learning, readiness, teacher candidate.
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ABSTRACT: Bilgi ve teknolojinin egitim siireclerini sekillendirmesi ile karsimiza ¢ikan egitim
uygulamalarindan biri e-6grenmedir. E-6grenme kavramsal olarak sanal dgrenme, internet
tabanli 6grenme ve ¢evrimici 6grenme uygulamalarini da kapsayan bir egitim uygulamasidir.
Bu yoniiyle e-6grenmenin kendine 6zgii bilgi ve beceri gerektirdigi soylenebilir. E-6grenme
uygulamalarinin son yillarda ilkdgretimden yiiksekdgretime egitimin farkli kademelerinde
siklikla tercih edildigi goriilmektedir. Ozellikle egitim maliyetlerini diisiirmesi, dgrenene
esneklik tanimasi yoniiyle e-6grenme yaygin kullanim alanma sahiptir. E-6grenme siirecinde
6grenenlerin hazirbulunusluklar1 da dgrenme siirecini etkilemektedir. E-6grenme siirecinde
Ogrenenlerin bilgisayar 6zyeterligi, internet 6zyeterligi, ¢evrimici iletisim dzyeterligi, kendi
kendine Ogrenme, Ogrenen kontrolii ve e-Ogrenmeye yonelik motivasyon ile ilgili
hazirbulunusluklart 6grenme basarisini etkilemektedir. Bu yoniiyle yapilan bu aragtirmada,
O0gretmen adaylarinin uzaktan egitim silirecinde deneyimledikleri e-6grenmeye yonelik
hazirbulunusluklarini ortaya koymak amacglanmigtir. Arastirma, karma aragtirma modelinde
gerceklestirilmistir. Arastirmanin  nicel boyutunda &gretmen adaylarma Universite
Ogrencilerinin  E-6grenmeye Hazir Bulunuslugu Olgegi uygulanmustir. Farkli  smif
diizeylerinden ve bolimlerden 92 Ogretmen adayr Olgegi yanitlamistir. Temel Egitim
bdlimiinden 32, Fen ve Matematik Egitimi boliimiinden 31 ve Tiirk¢e ve Sosyal Bilimler
Egitimi boliimiinde 29 6gretmen aday1 arastirmada yer almigtir. Ogretmen adaylarinin 27’si
dordiincii siif, 31°1 Giglincii sinif, 34’4 ikinei sinif 6grencisidir. Arastirmanin nitel boyutunda
ise goriismeler gerceklestirilmistir. Gorligmeler farkli boliimlerden on iki 6gretmen adayi ile
gerceklestirilmistir. Arastirmanm nicel bulgular1 SPSS ile analiz edilmistir. Ogretmen
adaylarmin e-6grenme hazirbulunusluk ortalamalarina bakildiginda en diisiik ortalamanin e-
O0grenmeye yonelik motivasyon boyutunda oldugu gorilmiistir. E-6grenmenin diger
boyutlarinda ise dgretmen adaylarinin hazirbulunusluklarinin yiiksek oldugu belirlenmistir.
Nicel bulgulara dayali olarak &gretmen adaylarmin e-6grenmeye hazirbulunusluklarinin
boliimlere gore anlamli farklilik gosterdigi ancak sinif diizeyine gore anlamli bir farklilik
gostermedigi belirlenmistir. Internet 6zyeterligi ve ¢evrimici iletisim dzyeterliginde Temel
Egitim boliimiindeki 6gretmen adaylarmin diger boliimlere gore hazirbulunusluklarinin
yiiksek olduguna ulagilmistir. Kendi kendine 6grenme boyutunda Temel Egitim boliimiindeki
6gretmen adaylarinin Tiirk¢e ve Sosyal Bilimler Egitimi boliimiine gore daha olumlu olduguna
belirlenmistir. Ayn1 boyutta Fen ve Matematik Egitimi bdlimdeki 6gretmen adaylarinin
Tiirkce ve Sosyal Bilimler Egitimi boliimiine gore hazirbulunusluklarmin yiiksek oldugu
anlasilmistir. Ogrenen kontrolii boyutunda da Temel Egitimi boliimiindeki 6gretmen
adaylarmin Tiirk¢e ve Sosyal Bilimler Egitimi boliimiine gore hazirbulunusluklarinin daha
olumlu olduguna ulagilmistir. E-6grenmeye yonelik motivasyon boyutunda ise Tiirkge ve
Sosyal Bilimler Egitimi boliimiindeki 6gretmen adaylarinin Temel Egitim boliimiine goére daha
yiiksek oldugu belirlenmistir. Ayn1 boyutta Fen ve Matematik Egitimi boliimiindeki 6gretmen
adaylarinin Tiirk¢e ve Sosyal Bilimler Egitimi boliimiine gore hazirbulunusluklarinin daha
yiiksek oldugu anlasilmistir. Ogretmen adaylariyla yapilan goriismelerin analizine ise devam
edilmektedir. Elde edilen tiim bulgulara dayali olarak, 6gretmen adaylarinin lisans egitimi
boyunca e-6grenmeye yonelik hazirbulunugluklarinin 6nemli bir degisiklik gostermedigi
tahmin edilmektedir. Ancak 6gretmen adaylariin bdliimleri, e-0grenme siirecinde etkili
goriinmektedir.
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ABSTRACT: The Classroom Teaching Program carried out in Turkey is revised periodically. With the
arrangements, it is aimed to solve the problems in practice. In Turkey, one of the greatest
problems in teacher training is observed to be the theory-practice balance. In contrast with
all studies, it seems that the same problems have been existed long since. For training
qualified teachers, it is indicated that teacher trainings systems should be developed by
considering successful countries’ practices. In this context, in this study, teaching practices
in place for pre-service primary school teachers in Germany were examined. it is thought that
the presentation of teaching practices in Germany that is successful in this regard will
contribute to the field for future studies.

This study is employing embedded case study methodology, one of the qualitative research
method patterns. Within the scope of this study, in selecting the country and university to be
studied the purposeful sampling method appropriate to the nature of the qualitative research
was employed. The study group consists of pre-service teachers (n = 6) and teaching staff (n
= 4) in Europa-Universitdt Flensburg, the only institution that trains primary school teachers
in Schleswig-Holstein State of Germany. Document collection and interview techniques were
used in the data collection process. In the research, “Interview Guide Approach” from
Patton’s interview types was used. The data obtained from the documents were supported by
the data obtained through interviews. Descriptive analysis was applied to the collected data;
In this way, it was aimed to present the program to the reader in detail using frequent direct
quotations.

According to the study results; it was determined that 1) Due to the fact that Germany is a
federal state, the provinces have an autonomous structure in the field of education; the
structure of the primary school teacher training program in Schleswig-Holstein Province
encompasses postgraduate education following graduate education and provides
specialization in two subject matter areas; the Primary School Teacher Training Program in
Europa-Universitit Flensburg was founded on the theory-practice balance, 2) The field
experiences carried out in Europa-Universitit Flensburg spread from the first year of teacher
training to the last year of training, 3) The teacher training semester is designed as a block
related wit university courses, 4) The executive stakeholders of the Teaching Practice
Program are composed of Europa-Universitdt Flensburg, Schleswig-Holstein, the Institute
for Quality Development at Schools Schleswig-Holstein and practice schools, and also all
internship procedures are handled by Zentrum fiir Lehrerinnen- und Lehrerbildung in Europa-
Universitit Flensburg, 5) The mentors working in the Teaching Practice Program are practice
teachers working in practice schools, and also the mentors and pre-service teachers are in
constant communication in practice schools, 6) The mentors are directly responsible for the
development of academic and professional identity of pre-service teachers , 7) Pre-service
teachers’ lecture assessments are made as reflective assessment, 8) Pre-service teachers have
to produce portfolio and scientific research in the process, 9) The Teaching Practice Program
is evaluated as Pass/ Fail and 10) Pre-service teachers think gained teacher identity in this
process. Under the headings of similar themes, the study findings are discussed integrally
accompanied by literature.
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ABSTRACT: Bu arastirmada, Almanya’da ilkokul o6gretmeni adaylari igin yiiriitiilen Ogretmenlik
uygulamalar1 incelenmistir. Tiirkiye’de yiiriitilen Smif Ogretmenligi Programi’nin belirli
araliklarla revize edildigi goriilmektedir. Yapilan caligmalara ragmen ayni sorunlarin uzun
yillardir devam ettigi acikca ortadadir. Nitelikli siif 6gretmenlerinin yetistirilebilmesi i¢in
bagarili ilkelerin uygulamalarinin degerlendirilmesi yoluyla ogretmen yetistirme
sistemlerinin gelistirilmesi gerektigi belirtilmektedir. Bu baglamda, bu konuda basar
gosteren Almanya’nin 6gretmenlik uygulamasi programimin incelenmesinin alana katki
saglayacagi diislinilmektedir.

Bu aragtirma nitel aragtirma yontemi desenlerinden i¢ i¢e gegmis durum c¢aligmasidir. Bu
arastirma kapsaminda, incelenecek olan iilke ve iiniversite segilirken nitel aragtirmanin
dogasina uygun olan amagli Ornekleme yontemi kullanilmistir. Calisma grubunu,
Almanya’nin Schleswig-Holstein Eyaleti’nde ilkokul 6gretmeni yetistiren tek kurum olan
Flensburg Universitesi’nde &grenim géren dgretmen adaylari (n=6) ve dgretim elemanlari
(n=4) olusturmaktadir. Veri toplama siirecinde dokiiman toplama ve goriisme tekniklerinden
yararlanilmistir. Aragtirmada, Patton’in goriisme tiirlerinden “Miilakat Kilavuzu Yaklasimi”
kullanilmistir. Dokiimanlardan elde edilen veriler, goriismelerden elde edilen verilerle
desteklenmistir. Elde edilen verilere betimsel analiz yapilmis; bu sayede sik sik dogrudan
alintilar kullanilarak programin detayli bir sekilde okuyucuya aktarilmasi amaglanmistir.
Aragtirma sonuglarma gore; 1) Almanya’nin federal bir devlet olmasi nedeniyle eyaletlerin
egitim alaninda da O6zerk bir yapiya sahip olduklar;; Schleswig-Holstein Eyaleti’'nde
yiiriirliikte olan ilkokul 6gretmeni yetistirme programinin yapisinin, lisans egitiminden sonra
yiiksek lisans egitimini kapsadigi ve iki alanda uzmanlagmay:1 sagladigi; Flensburg
Universitesi’nde yiiriirliikte olan ilkokul Ogretmeni Yetistirme Programi’nin teori-pratik
dengesi iizerine kuruldugu, 2) Flensburg Universitesi’nde vyiiriitiilen alan deneyimlerinin
Ogretmen yetistirme egitiminin ilk yilindan baglayarak egitimin son yilina kadar yayildigi, 3)
Universite dersleriyle baglantili bir blok olarak tasarlandigi, 4) Ogretmenlik Uygulamasi
Programi’nin yiiriitiici paydaslarinin  Flensburg Universitesi, Schleswig-Holstein’daki
Okullarda Kalite Gelistirme Enstitiisii ile uygulama okullarindan olustugu ve tiim staj
islemlerinin Flensburg Universitesi biinyesindeki Ogretmen Egitim Merkezi tarafindan
yiiriitiildiigii, 5) Ogretmenlik Uygulamasi Programi’nda gdrev alan mentorlarin uygulama
okullarinda galisan uygulama 6gretmenleri oldugu ve uygulama okullarinda olduklari zaman
6gretmen adaylarinin mentorlariyla siirekli iletisim i¢inde olduklar1 6) Mentorlarin 6gretmen
adaylarinin akademik ve mesleki kimlik gelisiminden birebir sorumlu kisiler olduklari, 7)
Ogretmen adaylarinin anlattiklar ders degerlendirmelerinin yansitict degerlendirme seklinde
yapildigi, 8) Ogretmen adaylarmin, siirecte portfolyo ve bilimsel arastirma hazirlamak
zorunda olduklar;, 9) Ogretmenlik Uygulamasi Programi’nin Gegti/Kaldi seklinde
nitelendirilerek degerlendirildigi ve 10) Ogretmen adaylarinin bu siiregte dgretmen kimligi
kazandiklarmi diisiindiikleri belirlenmistir. Elde edilen bulgular, benzer temalar bir arada
verilerek biitiinciil bir sekilde tartisiimistir.

Anahtar Kelimeler: Ogretmenlik uygulamasi, Ogretmen Egitimi, Sinif 6gretmeni aday:

*Bu bildiri Hiilya Akdemir’in “Almanya’da Sinif Ogretmeni Adaylar I¢in Yiiriitiilen Ogretmenlik Uygulamasi Programiin
Incelenmesi” adli doktora tezinden tiretilmistir.
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Using Jigsaw Teaching Strategy to Improve Communication

SKkills

Dr. Hiilya AKDEMIR

Europe of University of Flensburg, Flensburg, Almanya, hullya.akdemir@gmail.com

ABSTRACT: Several studies show that effective communication is directly proportional to academic
success. At this point, teachers are supposed to have well-communication skills, especially
with their students. In this context, this study aimed to find out how collaborative learning
affects teacher candidates’ communication skills. Collaborative learning is the educational
approach of using groups to enhance learning through working together. Groups of two or
more learners work together to solve problems, complete tasks, or learn new concepts.
Collaborative learning in class involves students working in pairs or small groups to discuss
concepts or find solutions to problems. These include both face-to-face conversations. Thus,
the benefits of collaborative learning include the development of oral communication skills.
Because it is based on actively interact with others by sharing experiences.

In this study, Jigsaw Teaching Strategy, one of the collaborative learning strategies, is set on
work. Jigsaw is a cooperative learning strategy that enables each student of a "home" group
to specialize in one aspect of a topic. Students engaged in a part of a common task where
each individual depends on and is responsible from their own part and each other. In class,
Jigsaw Teaching Strategy activities are generally conducted in a step-by-step process. The
teacher divides students into groups of four or five students. Introduce the task then students
are separated into groups and each group study as a specialist on the part of a topic. Then,
students turn to their neighbors to explain what they learn on their part. Thus, the puzzle
about what the topic is about. During this time, all the parts of the topic are get together and
find out the big picture. Finally, call on a few students to share a summary of their tasks.
The study was an experimental study in point of aiming to determine how Jigsaw Teaching
Strategy affects teacher candidates’ communication skills. The research sample was
designated in terms of purposeful sampling. Criterion sampling was also put to use in this
study. Purposeful sampling is widely used in qualitative research for the identification and
selection of information-rich cases related to the phenomenon of interest. Although there are
several different purposeful sampling strategies, criterion sampling appears to be used most
commonly in implementation research. Likewise, criterion sampling was also put to use in
this study. The criterion was determined as taking the "Effective Communication" course for
the reason that the course focused on giving information to teacher candidates about effective
communication skills. Thus, the research sample was formed by 92 fourth-grade teacher
candidates who were studying at a Public University, Faculty of Education, the Department
of Primary School Teaching during the 2019-2020 Academic Year/ Fall Semester. The
research data was collected by using a communication scale.

At the end of the research process, the research data which was collected by the scale is in
the process of analyzing. The research data is subsequently analyzed, discussion and
conclusions will be written according to results.

Keywords: Jigsaw teaching strategy, Collaborative learning, Effective Communication.
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Iletisim Becerilerinin Gelistirilmesinde Jigsaw Tekniginin
Kullanilmasi

Dr. Hiillya AKDEMIR

Avrupa Flensburg Universitesi, Flensburg, Almanya, hullya.akdemir@gmail.com

ABSTRACT: Bircok c¢alisma etkili iletisimin akademik basariyla dogrudan baglantili oldugunu
gostermektedir. Bu noktada, dgretmenlerin &zellikle &grencileriyle iyi iletisime sahip
olmalar1 beklenmektedir. Bu baglamda, bu g¢alismada isbirlikli dgrenmenin 6gretmen
adaylarmin iletisim becerilerini nasil etkilediginin ortaya ¢ikarilmasi amaglanmustir. Isbirlikli
o0grenme, birlikte caligarak 6grenmeyi pekistirmek i¢in gruplarin kullanildigr bir egitim
yaklasimdir. Iki ya da daha fazla kisilik gruplar problemleri ¢6zmek, gérevleri tamamlamak
ya da yeni kavramlar1 6grenmek i¢in birlikte ¢alisir. Siniflardaki igbirlikli 6gretim, kavramlar
tartismak ya da problemlere ¢éztiimler bulmak icin dgrencilerin ikili ya da kiiclik gruplarla
calismasin1 kapsamaktadir. Yapilan bu ¢aligmalar yiiz yiize konusmalar1 icermektedir. Bu
sekilde, igbirlikli 6grenmenin faydalari sozlii iletisimin gelistirilmesini kapsamaktadir.
Ciinkii isbirlikli 6grenme, tecriibelerin paylasilarak digerleriyle aktif olarak etkilesim i¢inde
olmaya dayanmaktadir.

Bu caligmada, igbirlikli 6grenme stratejilerden birisi olan Jigsaw teknigi kullanilmistir.
Jigsaw “ev” grubunun her bir 6grencisine, konunun bir yoniinde uzmanlagmasi i¢in olanak
sunan bir isbirlikli 6grenme teknigidir. Ogrenciler, her bir bireyin kendilerinin ve digerlerinin
boliimlerinden sorumlu olduklart ortak bir gorevin parcasi olarak birbirleriyle baglantilidir.
Siniflarda, Jigsaw Ogretme teknigi etkinlikleri genellikle adim adim islenerek
yiiriitiilmektedir. Ogretmen 6grencileri dért ya da bes kisilik gruplara ayirir. Gorev tanimi
yapildiktan sonra &grenciler gruplara ayristirilir ve her bir grup konunun bir boliimiiniin
uzmani olarak calisir. Sonrasinda 6grenciler kendi boliimleriyle ilgili ne 6grendiklerini
aciklamak i¢in kendi “ev” gruplarina doner. Boylelikle konunun ne hakkinda oldugunu
bulmaya calisirlar. Bu siiregte, konunun tiim bdlimleri bir araya getirilir ve biiylik resim
ortaya ¢ikarilir. Son olarak, konularinin dzetini paylasmalari igin birkag 6grenci ¢agirilir.
Bu calisma, Jigsaw Ogretme tekniginin 6gretmen adaylarinin iletisim becerilerini nasil
etkiledigini belirlemeyi amaglamasi agisindan deneysel bir ¢aligmadir. Arastirma 6rneklemi
amagli 6rnekleme yontemine gore tasarlanmistir. Ek olarak, bu ¢alismada 6lgiit 6rneklem
kullanilmistir. Amachi 6rneklem genellikle ilgilenilen olguyla ilgili durumlarda zengin verili
vakalarin tespit ve sec¢imi i¢in nitel aragtirmalarda biiyiik 6l¢iide kullanilmaktadir. Bir¢ok
farkli amagli oOrnekleme stratejisi olmasina ragmen, oOlgiit Orneklemenin uygulama
arastirmalarinda ¢ok yaygin olarak kullanildig1 goriilmektedir. Ayni sekilde, 6l¢iit 6rnekleme
bu ¢aligmada kullanilmistir. Ders kapsaminda, 6gretmen adaylarina etkili iletisim hakkinda
bilgi verilmesine odaklanildigi igin odlgiit; “Etkili Iletisim” dersini almak olarak
belirlenmistir. Bdylelikle, arastirma 6rneklemi 2019-2020 Egitim-Ogretim Yili Sonbahar
Dénemi’nde bir devlet iiniversitesinin Simf Ogretmenligi Boliimii’'nde egitim gdéren 92
dordiinci smif O6grencisinden olusturulmustur. Arastirma verileri bir iletisim 0Olgegi
kullanilarak toplanmuistir.

Aragtirma  siirecinin  son durumunda, oOlgekle toplanilan arastirma verileri analiz
asamasindadir. Arastirma verileri analiz edildikten sonra tartisma ve sonu¢ boliimleri
sonuglara gore yazilacaktir.

Anahtar Kelimeler: Jigsaw gretme stratejisi, Isbirlikli 6grenme, Etkili iletisim.
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Overview of History Teaching Through Last Three

Undergraduate Programs

Dr. Ahmet VURGUN

Marmara University, Istanbul, Turkey, ahmet.vurgun@marmara.edu.tr

ABSTRACT: There is a long history of teacher training in Turkey. After the opening of Dariilmuallimin in
1848, the subject of teacher training and teacher schools occupied an important place in the
education system and policies. When it comes to the Republic period, it is seen that teacher
training in the education system has been gathered at three points as primary, secondary and
high school. The teacher resources of primary schools are primary teachers’ schools, village
institutes and two-year education institutes, the teacher resources of secondary schools are
education institutes, and the teacher resources of high schools are higher teacher schools and
universities. In 1982, all teacher training institutions in the country were gathered under
universities. Then, with a decision taken by YOK on 23 August 1983, education programs
were organized and a total of 20 teaching programs were determined. One of these programs
was history teaching. Thus, since 1869, the educators of the history course included in the
curriculum of the schools started to grow as graduates from the education faculties of
universities and science and literature faculties. In 1997, teaching programs were
reorganized, and history teaching became a department under the department of secondary
education social areas education. With this arrangement, it was decided that prospective
history teachers should take their field courses in the history department of science and
literature faculties in the first 3.5 years and teaching vocational knowledge and field
education courses in the education faculty or the relevant institute in the last 1.5 years. In
other words, the duration of the history teaching undergraduate program in education
faculties was increased to 5 years. Likewise, students of the faculty of science and literature
have taken vocational knowledge and field education courses for 1.5 years after graduating
from their faculties and have been entitled to become history teachers with a master's degree
without thesis. Thus, high school teaching reached the master's level without thesis. With
this regulation, the issue of training history teachers started to be carried out with mutual
cooperation between education faculties and science and literature faculties. After that, a new
regulation on teacher training was implemented in 2006-2007. Secondary education was also
affected by this regulation, and after the previous practice known as 3,5 + 1,5 years was
abandoned, teaching vocational knowledge and field education courses were distributed over
the years, and a five-year unified education was started in education faculties. It was decided
to continue the system applied for the graduates of science and literature faculties. In 2013,
an interesting development took place, and it was decided to select secondary school teachers
from graduates of science and literature faculties. In line with this decision, no students were
accepted to secondary education undergraduate programs in the 2013-2014 academic year.
However, this application was valid for one year, and with a new decision taken in 2014, it
was decided to re-admit students to secondary education undergraduate programs in
education faculties as of the 2014-2015 academic year. In addition, the student quota of
secondary education undergraduate programs in education faculties is limited to 20 students.
This practice has been continued since then. Education programs were also affected by this
whole process and changes were made in undergraduate programs in 1997, 2006, 2014 and
finally in 2018. In this study, it was aimed to examine the change in the courses in the history
teaching program through the last three undergraduate programs and to evaluate it in the
context of the development process of the field education. The data of the research, in which
document analysis, one of the qualitative research methods, is used, consists of the
undergraduate programs applied in the Marmara University Department of History Education
in 2006, 2014 and 2018. The obtained data were subjected to descriptive analysis and the
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findings were listed under the titles of field knowledge, field education, vocational
knowledge and general culture lessons.

Keywords: Teacher Training, History Teaching, Undergraduate Program.
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Son Ug Lisans Programi Uzerinden Tarih Ogretmenligine Bakis

Dr. Ahmet VURGUN

Marmara Universitesi, Istanbul, Tiirkiye, ahmet.vurgun@marmara.edu.tr

OZET: Tirkiye’de ogretmen yetistirmenin uzun bir gecmisi bulunmaktadir. 1848’de
Dariilmuallimin’in agilmasindan sonra dgretmen yetistirme konusu ve 6gretmen okullari,
egitim sistemi ve politikalarinda &nemli bir yer teskil etmistir. Cumhuriyet dénemine
gelindiginde, egitim sistemi icerisinde dgretmen yetistirmenin, ilk, orta ve lise olmak {izere
{ic noktada toplandig1 gériiliir. Ilkokullarm 6gretmen kaynagmi, ilkdgretmen okullari, kdy
enstitiileri ve iki yillik egitim enstitiileri, ortaokullarin 6gretmen kaynagini egitim enstitiileri,
liselerin 6gretmen kaynagini ise yiiksek dgretmen okullart ile {iniversiteler olusturmustur.
1982 yilinda gelindiginde ise iilke icindeki tim 6gretmen yetistiren kurumlar {iniversiteler
biinyesinde toplanmustir. Ardindan YOK tarafindan 23 Agustos 1983’te alinan bir kararla
Ogretim programlar1 diizenlenmis ve toplam 20 Ogretmenlik programi belirlenmistir. Bu
programlardan birini de tarih Ogretmenligi olusturmustur. Boylece 1869’dan itibaren
okullarin miifredat programinda yer alan tarih dersinin egitimcileri, {iniversiteler
biinyesindeki egitim fakiilteleri ve fen-edebiyat fakiiltelerinden mezun olarak yetismeye
baglamistir. 1997 yilinda, 6gretmenlik programlari tekrar diizenlenmis ve tarih 6gretmenligi,
ortaggretim sosyal alanlar egitimi boliimii altinda bir anabilim dali haline gelmistir. Bu
diizenlemeyle tarih 6gretmen adaylarinin alan derslerini ilk 3,5 yilda fen-edebiyat fakiilteleri
tarih bolimiinde, 6gretmenlik meslek bilgisi ve alan egitimi derslerini de son 1,5 yilda egitim
fakiiltesinde ya da ilgili enstitiide almalar1 kararlagtirilmistir. Yani egitim fakiiltelerindeki
tarih 6gretmenligi lisans programinin siiresi 5 yila ¢ikarilmistir. Ayni sekilde fen-edebiyat
fakiiltesi 6grencileri de fakiiltelerini bitirdikten sonra 1,5 yil boyunca meslek bilgisi ve alan
egitimi derslerini alarak, tezsiz yiiksek lisans derecesiyle tarih 6gretmeni olmaya hak
kazanmiglardir. Boylece lise dgretmenligi, tezsiz yiiksek lisans seviyesine g¢ikmistir. Bu
diizenlemeyle birlikte tarih 6gretmeni yetistirme meselesi egitim fakiilteleri ve fen-edebiyat
fakiilteleri arasinda karsilikli isbirligiyle yiiriitilmeye baslamigtir. Bundan sonra 6gretmen
yetistirme konusunda yeni bir diizenleme 2006-2007°de gergeklestirilmistir. Yapilan bu
diizenlemeden ortadgretim de etkilenmis ve 3,5+1,5 yil olarak bilinen dnceki uygulamadan
vazgecilerek 6gretmenlik meslek bilgisi ve alan egitimi derslerinin yillara dagitilmasiyla
egitim fakiiltelerinde bes yillik birlestirilmis egitime gecilmistir. Fen-edebiyat fakiiltesi
mezunlari i¢in uygulanan sistemin ise devamina karar verilmistir. 2013 yilinda ise ilging bir
gelisme yasanarak ortadgretim Ogretmenlerinin fen-edebiyat fakiilteleri mezunlarindan
secilmesine karar verilmistir. Bu karar dogrultusunda da 2013-2014 ders yilinda ortadgretim
lisans programlarma 6grenci alinmamistir. Ancak bu uygulama, bir yil gegerli olmus, 2014
yilinda alman yeni bir kararla egitim fakiiltelerindeki ortadgretim lisans programlarina 2014-
2015 ders yil itibariyle tekrar &grenci kabul edilmesine karar verilmistir. Ayrica egitim
fakiiltelerindeki ortadgretim lisans programlarinin 6grenci kontenjan1 20 ogrenciyle
simirlandirilmigtir. Bu uygulamaya o tarihten itibaren devam edilmektedir. Yasanan tiim bu
siirecten 0gretim programlari da etkilenmis ve 1997, 2006, 2014 ve son olarak 2018 yilinda
lisans programlarinda degisiklikler yapilmistir. Bu aragtirmada son ii¢ lisans programi
iizerinden tarih 6gretmenligi programindaki derslerde yasanan degisikligi inceleyip, alan
egitiminin gelisim siireci baglaminda degerlendirmek amaglanmistir. Nitel aragtirma
yontemlerinden dokiiman incelemesinin kullanildigi arastirmanin verilerini 2006, 2014 ve
2018 yillarinda Marmara Universitesi tarih egitimi anabilim dalinda uygulanan lisans
programlart olusturmaktadir. Elde edilen veriler betimsel analize tabi tutulmus ve bulgular
alan bilgisi, alan egitimi, meslek bilgisi ve genel kiiltiir dersleri bagliklari halinde
siralanmustir.
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An Investigation of the Graduate Education Processes of the

History Teaching Program

Necmettin GOK

Marmara University, Istanbul, Turkey, necmettin.gok@marmara.edu.tr

ABSTRACT: History education in Turkey, on the one hand while presenting the Ministry of Education and
textbooks in the schools, at the postgraduate level since the 1990s, with studies also began to
gain speed. In this context, Salih Ozbaran at Dokuz Eyliil University made some studies on
history teaching, especially the History Teaching and Textbooks Symposium, organized with
her initiatives in 1994, made serious contributions to the field. Another name that made
significant contributions to the development of history education in the graduate field in the
1990s is Mustafa Safran. Mustafa Safran worked hard on the problems of history teaching not
only with theoretical knowledge but also with field studies. The studies initiated by Mustafa
Safran on field education at Gazi University have been the basis for the development of
history education. Gazi University teaching program in history, the first doctorate degree in
history education in Turkey has grown scientists. Gazi University was followed by Dokuz
Eyliil, Marmara, Selcuk, Karadeniz Teknik, and Atatiirk University in the field of graduate
history education. Since the mid-1990s, students have been sent abroad to receive graduate
and doctorate education in the field of history education with YOK and the World Bank
within the scope of the National Education development project, especially names such as
Dursun Dilek, Ismail Hakki Demircioglu and Yiicel Kabapinar, who were sent to England
made contributions. history teacher at different universities in Turkey, there are currently 7
license training program. These are Gazi, Marmara, Dokuz Eylill, Necmettin Erbakan,
Atatiirk, Yiizlincli Y1l and Dicle Universities. These universities also carry out postgraduate
studies related to history education. These universities have completed graduate studies in
many academicians in our country a large number of serving as an educator in history in
university and training with the symposium date made with date range of training activities
in Turkey, it continues to grow rapidly. In this study, it is aimed to reveal the adventure,
learning processes and perceptions of students about the program since the opening of the
Marmara University history teaching graduate program. Thus, the location and history
education in graduate education in Turkey Marmara University, as well as new ideas and
developments related to the graduate's history education process will be put forward the
example of that would be on the agenda. The problem of our research is the examination of
Marmara University history education graduate education processes. Accordingly, "What are
the opinions of Marmara University history teaching graduate program students about the
graduate education process?" The answer to the question is sought. In addition, this study is
a case study of qualitative research designs. The study group of the research consists of
students enrolled in the graduate program of the history teaching program of Marmara
University. In this context, data were obtained by interviewing 21 students enrolled in any of
the history teaching graduate programs. Semi-structured interview form was used as the data
collection tool in the study. Semi-structured interview form was used as the data collection
tool in the study. The data obtained from the interviews held within the scope of the research
were subjected to content analysis with the help of Maxqda 12 package program. Based on
the research, it was seen that the participants made some judgments about the academic
program, academic staff and institute.

Keywords: Postgraduate Education, History Education, Institute of Educational Sciences
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Tarih Ogretmenligi Programi Lisansiistii Egitim Siireclerinin

Incelenmesi

Necmettin GOK

Marmara Universitesi, Istanbul, Tiirkiye, necmettin.gok@marmara.edu.tr

OZET: Tiirkiye’de tarih egitimi, bir yandan Milli Egitim Bakanligina bagli okullarda ve ders
kitaplartyla sunulurken, 1990’lardan itibaren yapilan ¢aligmalarla lisansiistii diizeyde de hiz
kazanmaya baslamistir. Bu baglamda, Dokuz Eyliil Universitesinde Salih Ozbaran, tarih
Ogretimine yonelik bazi caligmalarda bulunmus, ozellikle 1994 yilinda girisimleriyle
diizenlenen Tarih Ogretimi ve Ders Kitaplart Sempozyumu, alana ciddi katkilar saglamistir.
1990’1 yillarda tarih egitiminin lisansiistii alanda gelisimi noktasinda Snemli katkilar
saglayan bir diger isim ise Mustafa Safran’dir. Mustafa Safran, sadece teorik bilgilerle degil
saha caligmalariyla da tarih Ogretiminin sorunlar1 iizerinde emek sarf etmistir. Mustafa
Safran’in Gazi Universitesinde alan egitimiyle ilgili baslatig1 caligmalar, tarih egitiminin
gelisiminde temel teskil etmistir. Gazi Universitesi tarih 6gretmenligi programinda, tarih
egitimi alaninda Tiirkiye’de ilk doktorali bilim insanlar1 yetismistir. Gazi Universitesini
lisansiistii tarih egitimi alaninda Dokuz Eyliil, Marmara, Selguk, Karadeniz Teknik, Atatiirk
Universitesi takip etmistir. Yine 1990’11 yillarin ortalarindan itibaren tarih egitimi alaninda
YOK ve Diinya Bankasi ile Milli Egitimi gelistirme projesi kapsaminda yurtdisina yiiksek
lisans ve doktora egitimi almak amaciyla dgrenciler gonderilmis, ozellikle Ingiltere’ye
gonderilen Dursun Dilek, Ismail Hakki Demircioglu ve Yiicel Kabapmar gibi isimler tarih
ogretimine ciddi katkilar sunmugtur. Tiirkiye’de giiniimiizde 7 farkli iiniversitede tarih
Ogretmeni yetigtiren lisans programi vardir. Bunlar Gazi, Marmara, Dokuz Eyliil, Necmettin
Erbakan, Atatiirk, Yiiziincii Yil ve Dicle Universiteleridir. Bu iiniversitelerde ayni zamanda
tarih egitimiyle ilgili lisansiistii ¢alismalar yaptirilmaktadir. Bu iiniversitelerde lisansiistii
¢alismalarini tamamlayan pek ¢ok akademisyen iilkemizdeki ¢ok sayidaki iiniversitede tarih
egitimcisi olarak gorev yapmakta ve araliklarla yapilan tarih egitimi sempozyumlariyla
Tiirkiye’deki tarih egitimi ¢aligmalari, gelisimini hizla devam ettirmektedir. Bu arastirmada,
Marmara Universitesi tarih dgretmenligi lisansiistii programmnimn acgildig1 giinden bu yana
seriivenini, dgrenim siireclerini ve programa dair 6grencilerin algilarmi ortaya ¢ikarmak
amaglanmistir. Boylece hem tarih egitiminin Tiirkiye’deki lisansiistii egitimdeki yeri
Marmara Universitesi drneginden hareketle ortaya konulmus olacak hem de tarih egitimin
lisansiistii slireciyle ilgili yeni fikir ve gelismeler giindeme gelmis olacaktir. Arastirmamizin
problem durumunu, Marmara Universitesi tarih e@itimi lisansiistii egitim siireglerinin
incelenmesi olusturmaktadir. Bu dogrultuda “Marmara Universitesi tarih dgretmenligi
lisansiistii programi 6grencilerinin lisansiistii egitim siirecine dair goriisleri nelerdir?”
sorusunun cevabi aranmaktadir. Ayrica bu ¢alisma, nitel arastirma desenlerinden bir durum
calismasidir. Arastirmanin ¢alisma grubunu Marmara Universitesi, tarih 6gretmenligi
programu lisansiistiine kayitli 6grenciler olusturmaktadir. Bu kapsamda tarih 6gretmenligi
lisansiistii programlarindan herhangi birine kayitli 21 6grenci ile goriisme yapilmak suretiyle
veriler elde edilmistir. Arastirmada veri toplama araci olarak, yar1 yapilandirilmis goriigme
formu kullanilmistir. Arastirma kapsaminda yapilan miilakat goriismelerinden elde edilen
veriler Maxqda 12 paket programi yardimiyla igerik analizine tabi tutulmustur. Arastirmadan
hareketle katilimcilarin akademik program, akademik personel ve enstitii ile ilgili birtakim
yargilarda bulunduklar1 goriilmiistiir.
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Expectations of Social Science Teachers and Teacher Candidates
About Educational Quality

Dr. Seval NACI
Eyiiboglu Egitim Kurumlari, Istanbul, Turkey b.seval.naci@gmail.com

Assist. Prof. Dr. Tugba KAFADAR
Erciyes University, Kayseri, Turkey tugbakafadar@erciyes.edu.tr

ABSTRACT: In the globalizing world, developments in fields such as communication, transportation and
communication have enabled people to learn many things more easily and quickly, and have
increased the universal values that societies accept in common. These developments have
also been reflected in the field of education, and importance has been given to raising
individuals who are compatible with universal values and information society in education,
who provide opportunities for knowledge production, and who enable the creative use of
knowledge. Qualified teachers are needed to train individuals with these characteristics. Good
training of our teachers and graduating from their schools with the necessary professional
equipment will be effective in increasing the quality of education. Since it is thought that
there is a meaningful relationship between the quality of education and the quality of teachers,
efforts are made to train teachers well all over the world. Education faculties that train
teachers play an important role in this regard (Ozoglu, 2010). Teacher training institutions
organize their education programs according to these needs. The increase in the quality of
education depends on teacher, student, parents, school and school administration, various
educational tools and the increase in the quality of educational tools. The quality of the factors
increases the quality of education (Biiyiiksahin & Sahin, 2017). Among all these factors,
teacher education is seen as one of the most important elements that will increase the quality
of education. The concept of "quality assurance" has emerged in relation to increasing the
quality of teacher education and improving educational opportunities. Today, this concept
often comes to the fore in the context of openness, transparency, internationalization and
public accountability (Azar, 2011; Ozoglu, Giir & Altunoglu, 2013; Kaya & Selvitopu, 2017).
Especially in this period when distance education was started with the pandemic process,
quality in education has had a special importance. In this process, quality problems arise in
education and accreditation studies become more important (Tonbuloglu & Aydin, 2015). In
the distance education process, many factors that affect the quality of education, such as the
teacher, the educational equipment used, course materials, the applied methods and
techniques play a major role in increasing the quality of education. For this reason, teachers
should have experience for the tools, methods and techniques which were used and applied.
Experienced teachers in this field are needed for distance education to compensate the
advantages of face-to-face education and to enable students to grow in the best way possible.
The aim of the research is to reveal the expectations of social studies teachers and teacher
candidates about the quality of education. In this research, the phenomenology design was
preferred to investigate the expectations of social studies teachers and teacher candidates
from the quality in education. The study group of the research was determined according to
the easily accessible case sampling, one of the purposeful sampling methods. The data of the
research were collected by interview method. While collecting the research data, a two-part
google form including personal information, and opinions about the quality of education was
sent to the teachers and teacher candidates. The research data were analyzed with content
analysis.

When the research findings were examined, teacher candidates and teachers stated that they
generally received necessary education at universities and that they should also take
individual initiatives to update and improve themselves. In addition, teacher candidates and
teachers who have recently graduated from faculties mentioned that studies on quality
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standards in education are carried out in their faculties. Teachers who graduated from
education faculties years ago and who have been working for a long time stated that their
faculties do not include studies that will increase the quality of education. Furthermore, they
also reported that there were no accreditation studies in education faculties at that time. In
general, teachers and teacher candidates reported that they did not receive training on distance
education at the university. They stated that they started to learn the tools used in distance
education with the pandemic.

Keywords: Social studies, teacher, teacher candidates, quality education, quality assurance
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ABSTRACT: Kiiresellesen diinyada iletisim, ulagim, haberlesme gibi alanlarda gelismelerin yaganmasi
insanlarin bir¢ok seyi daha kolay ve hizli bir sekilde dgrenmelerini saglamis, toplumlarin
ortak kabul ettigi evrensel degerleri de artirmistir. Bu gelismeler egitim alanina da yansimis
olup egitimde evrensel degerlere ve bilgi toplumuna uyumlu, bilgi liretimi i¢in olanak sunan,
bilginin yaratict sekilde kullanimini saglayan bireyler yetismesine &nem verilmeye
baglanmistir (Karaca, 2008). Bu 6zelliklerdeki bireylerin yetismesi i¢in nitelikli 6gretmenlere
ihtiyag duyulmaktadir. Ogretmenlerimizin iyi yetismeleri, okullarindan gerekli mesleki
donanima sahip olarak mezun olmalar1 egitimde kalitenin artmasinda etkili olacaktir.
Egitimin kalitesi ile 6gretmenin kalitesi arasinda anlamli bir iligki oldugu diisiintildiiglinden
diinyanin her yerinde 6gretmenlerin iyi yetismesi icin calisiimaktadir. Ogretmen yetistiren
egitim fakiilteleri bu konuda énemli gorevler iistlenmektedir (Ozoglu, 2010). Ogretmen
yetistiren kurumlar egitim programlarini bu ihtiyaglara gore diizenlemektedir. Egitimde
kalitenin artmasi egitim araclarinin kalitesinin artmasina baglidir. Ogretmen, 6grenci, veli,
okul ve okul idaresi, ¢esitli egitim ara¢ geregleri, vb. faktorlerin niteligi egitimin kalitesini
artirmaktadir (Biiyliksahin & Sahin, 2017). Tiim bu faktorlerin arasinda 6gretmen egitimi
egitimde kaliteyi artiracak en onemli unsurlardan biri olarak goriilmektedir. Ogretmen
egitiminde kalitenin yiikselmesi, egitim olanaklarinin iyilestirilmesine iligkin olarak “kalite
giivencesi” kavrami ortaya ¢ikmistir. Giiniimiizde bu kavram genellikle agiklik, seffaflik,
uluslararasilagma ve kamusal hesap verebilme baglaminda giindeme gelmektedir (Azar,
2011; Ozoglu, Giir & Altunoglu, 2013; Kaya & Selvitopu, 2017). Ozellikle pandemi
siireciyle birlikte uzaktan egitime gegcildigi bu donemde egitimde kalite ayr1 bir 5neme sahip
olmustur. Bu siirecte egitimde nitelik sorunlar1 ortaya ¢ikmakta ve akreditasyon ¢aligmalari
daha da 6nemli hale gelmektedir (Tonbuloglu & Aydin, 2015). Uzaktan egitim siirecinde
6gretmen, kullanilan egitim arag geregleri, ders materyalleri, uygulanan yontem ve teknikler
gibi egitimde kaliteyi etkileyen bircok faktor egitimde kalitenin artirilmasinda biiyiik rol
oynamaktadir. Bu nedenle 6gretmenlerin kullanmis oldugu, uyguladig arag- gereg, yontem
ve teknikler konusunda gerekli donanima sahip olmalar1 gerekmektedir. Uzaktan egitimin
ylz yilize egitimin sagladig1 avantajlar1 telafi edebilmesi, 6grencilerin en iyi sekilde
yetigsmesine olanak sunulmasi i¢in bu konuda deneyimli 6gretmenlere ihtiyag¢ vardir.
Aragtirmanin amaci Sosyal Bilgiler 6gretmen ve 6gretmen adaylarinin egitim kalitesiyle ilgili
beklentilerini ortaya koymaktir. Bu calisma nitel arastirma tiirlerinden olgu bilim
(fenomenoloji) desenindedir. Arastirmada sosyal bilgiler 6gretmen ve 6gretmen adaylarinin
egitimde kaliteden beklentilerini derinligine arastirmak i¢in olgubilim deseni tercih
edilmistir. Aragtirmanin ¢aligma grubu amagli 6rnekleme yontemlerinden kolay ulasilabilir
durum oOrneklemesine gore belirlenmistir. Arastirmanin katilimcilarint sosyal bilgiler
Ogretmen ve Ogretmen adaylart olugturmustur. Arastirmanin verileri goriisme yontemi ile
toplanmistir. Aragtirma verileri toplanirken 6gretmenlere ve 6gretmen adaylarina kigisel
bilgiler ve egitim kalitesiyle ilgili goriisleri iceren iki bolimden olusan google form
gonderilmis ve iniversitelerin egitim fakiiltelerinden mezun olmus 6gretmen ve hala
iiniversitelerin egitim fakiiltelerinde 6grenimlerini siirdiiren 6gretmen adaylarindan sorulari
cevaplayarak goriislerini paylagmalar1 istenmistir. Arastirma verileri ise igerik analizi ile
analiz edilmistir.
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Aragtirmanin bulgularindan elde edilen verilere gore 6gretmen adaylarinin ve 6gretmenlerin
iiniversitelerde genel olarak gereken egitimi aldiklarindan ancak kendilerini giincellemek ve
gelistirmek icin bireysel girisimlerde de bulunmalar1 gerektiginden bahsetmigler ve hem
egitim fakiiltelerine hem de bireysel girisimleriyle ilgili neler yapilabilecegine yonelik
onerilerde bulunmuglardir. Bunun yaninda 6gretmen adaylari ve fakiiltelerden yakin
zamanda mezun olmus 6gretmenler genel olarak egitim gordiikleri fakiiltelerinde egitimde
kalite standartlar1 ile ilgili ¢alismalarin yapildigindan bahsetmislerdir. Egitim fakiiltelerinden
yillar 6nce mezun olan ve uzun siiredir gorevlerine devam eden Ogretmenler ise
fakiiltelerinde egitimde kaliteyi artiracak caligmalara bu kadar fazla yer verilmedigini
belirtmislerdir. Bunun yaninda o donemlerde egitim fakiiltelerinde akreditasyon
calismalarmin olmadigim da paylasmuslardir. Ogretmenlerin egitim fakiiltelerinde uzaktan
egitim ile ilgili egitim almadiklart; 6gretmen adaylarmin da uzaktan egitim ile ilgili yeterince
0zel olarak egitim almadiklar1 ancak pandemi ile birlikte uzaktan egitimde kullanilan arag
geregleri 6grenmeye basladiklarini ifade etmislerdir.

Keywords: Sosyal bilgiler, ogretmen, ogretmen adaylari, nitelikli egitim, kalite giivencesi
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ABSTRACT: Inorder to raise individuals who have the necessary qualifications and qualifications in higher
education institutions that play an important role in the 21st century, these institutions must
be constantly monitored, evaluated and their development supported. In this context,
accreditation and quality assurance studies in higher education institutions have gained
importance with the Bologna process since the beginning of the 2000s (Lamico and Jensen,
2003). Turkey systematically started quality assurance processes in higher education by being
included in the Bologna process in 2001, and finally, the Turkish Higher Education Quality
Council (YOKAK) was established in 2015 (Ayvaz, Kusak¢1 and Borat, 2016). In this
direction, quality assurance and accreditation studies have started to be carried out in higher
education.

The Association for Evaluation and Accreditation of Teacher Education Programs Faculties
(EPDAD), which was established in 2012, was authorized by YOKAK, which undertakes the
responsibility of recognizing and authorizing accreditation institutions, in order to evaluate
and accredit teacher education undergraduate programs. Although the accreditation process
is not obligatory for education faculties in Turkey, it is important to develop national level
program standards in teacher education, to evaluate them periodically in terms of compliance
with the standards, and to establish quality assurance systems in order to increase the quality
and efficiency of teacher-training education/educational sciences faculties and to form the
basis for their accreditation (Adigiizel and Saglam, 2009). Since 2018, 24 education faculties
have applied to EPDAD for the accreditation process and 78 undergraduate programs of these
faculties have been accredited (https://epdad.org.tr/icerik/akredite-edilen-programs). There
are education faculties and undergraduate programs that are still in the process of evaluation
and accreditation. Instructors, one of the most important stakeholders of this process, take an
active role in the program evaluation and accreditation process.

The aim of this study; The aim is to reveal the perspectives and experiences of the academic
staff working in the faculties of education/educational sciences and experiencing the
accreditation process regarding the accreditation process. Hosbun and Rudoph (2016) also
state that revealing accreditation experiences is important in terms of being a guide for
institutions applying for accreditation. In order to obtain information about the accreditation
phenomenon, the phenomenology design, which is one of the qualitative research designs,
was used in this study, since it was aimed to determine the views of the instructors by making
use of their experiences. Phenomenology studies focus on how individuals make sense of
experience (Patton, 2018). By choosing the phenomenology design, it is aimed to reveal and
interpret the individual perceptions and thoughts of people who share common experiences
through in-depth interviews (Fraenkel and Wallen, 2009). The participants of the research
consist of 17 lecturers working at three state and one foundation universities. 1 of the teaching
staff has the title of professor, 3 of them associate professor, 8 of them are doctoral faculty
members and 5 of them are research assistants. While determining the participants, maximum
variation sampling and criterion sampling method, which are among purposive sampling
methods, were used together. Teaching staff to be included in the study group; Maximum
diversity sampling was preferred because it was selected from accredited, non-accredited and
accredited programs and faculties. In addition, it is aimed to reach different data sources by
diversifying the academic staff according to their titles in terms of undertaking different
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duties and responsibilities in accreditation activities. The purpose of maximum diversity
sampling is to reflect the diversity of individuals who may be a party to the problem studied
on a small sample at the maximum level (Yildirinm and Simsek, 2013). The fact that the
instructors took part in the accreditation process was determined as the criterion of the study
group. The basic understanding in using the criterion sampling method is to examine the
situations that meet a predetermined set of criteria. The criterion or criteria mentioned here
can be determined by the researcher (Yildirim and Simsek, 2013). The data of the research
were collected with a semi-structured interview form. In order to ensure the content and
opinion validity of the data collection tool, the opinion of a subject area expert who has
scientific research on the accreditation process and a measurement and evaluation expert who
has a good command of the qualitative research method was sought. The interviews were
conducted face-to-face and online, and each interview lasted an average of 25-35 minutes.
Descriptive analysis method was used in the analysis of the obtained qualitative data.

The findings obtained in this study were arranged according to the themes revealed by the
research questions and were presented considering the questions in the interview form. In
order to ensure the credibility of the research, data sources were diversified and expert
opinion was sought. In order to ensure the consistency of the findings, the data were coded
separately by two researchers. The percentage of agreement between coders was calculated
as 85%. According to the findings obtained from the research, while the lecturers define the
concept of accreditation; while using concepts such as quality, documentation, awareness and
evaluation; They also found definitions that express negativity in terms of themselves, such
as controlling, being controlled and being judged. While the accreditation process is seen as
effective in terms of revealing the aspects that are open to improvement and providing
qualifications in the dimensions of planning, implementation and evaluation in the teaching
process; It has been determined that there are negativities related to the fact that the process
is carried out mostly through documents and documents, the workload increases and there
are inconsistencies in the objectivity and evaluation standards of the evaluators. The
contributions of the accreditation process are classified in three areas: faculty, department
and teaching staff. Providing the opportunity to demonstrate their contributions to the faculty,
visibility among education faculties and the quality of work done; contributions to the
department, reviewing the current situation, eliminating the deficiencies and increasing the
possibility of qualified candidate students to choose the department; Contributions to the
instructor were determined as archiving documents, conducting the teaching process in a
systematic way and making self-evaluation. Faculty members experience problems due to
the increase in workload in the accreditation process, reflecting the subjective perspectives
of the evaluators to the process, and the lack of sufficient knowledge of the instructors about
the accreditation process. As a result of the research, suggestions have been developed such
as taking measures to eliminate negative perceptions of the accreditation process, making
structural and contextual arrangements that will increase the effectiveness of the accreditation
process, and working on the training, qualifications and selection criteria of the evaluator
candidates for more effective execution of the accreditation process.

Keywords: Accreditation, Teacher Training, Academics
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OZET: 21. yiizyilda 6nemli bir rol iistlenen yiiksekdgretim kurumlarinda gerekli yeterliklere sahip
ve ihtiya¢ duyulan nitelikteki bireylerin yetistirilebilmesi i¢in bu kurumlarin siirekli olarak
izlenmesi, degerlendirilmesi ve gelisimlerinin desteklenmesi gerekmektedir. Bu baglamda,
2000’li yillarin basindan itibaren Bologna siireci ile birlikte yiiksekdgretim kurumlarinda
akreditasyon ve kalite glivence ¢alismalart 6nem kazanmistir. (Lamico ve Jensen, 2003).
Tiirkiye de 2001 yilinda Bologna siirecine dahil olarak yiiksekdgretimde kalite giivence
stireclerini sistematik bir sekilde baslatmis ve nihayetinde 2015 yilinda Yiiksekogretim Kalite
Kurulu (YOKAK) kurulmustur (Ayvaz, Kusak¢t ve Borat, 2016). Bu dogrultuda,
yliksekogretimde kalite giivence ve akreditasyon ¢alismalar yiiriitiilmeye baslanmstir.
Akreditasyon kuruluslarinin taninmasi ve yetkilendirilmesi sorumlulugunu iistlenen YOKAK
tarafindan 6gretmen egitimi lisans programlarini degerlendirmek ve akredite etmek amaciyla
da 2012 yilinda kurulan Egitim Fakiiltelerini Degerlendirme ve Akreditasyon Dernegi
(EPDAD) yetkilendirilmistir. Tiirkiye’de egitim fakdilteleri i¢in akreditasyon siireci zorunlu
olmamakla birlikte Ogretmen yetistiren egitim/egitim bilimleri fakiiltelerinin kalite ve
verimliliklerini artirmak ve akreditasyonuna temel olugturmak amaciyla 6gretmen egitiminde
ulusal diizeydeki program standartlarmin gelistirilmesi, standartlara uygunlugu agisindan
belli araliklarla degerlendirilmesi ve kalite giivence sistemlerinin olusturulmasi 6nemli
goriilmektedir (Adiglizel ve Saglam, 2009). 2018’den bu yana 24 egitim fakiiltesi
akreditasyon siireci icin EPDAD’a bagvurmus ve bu fakiiltelerin 78 lisans programi akredite
edilmistir (https://epdad.org.tr/icerik/akredite-edilen-programlar). Halen degerlendirme ve
akreditasyon siireci devam eden egitim fakiilteleri ve lisans programlar1 bulunmaktadir. Bu
stirecin en dnemli paydaslarindan biri olan 6gretim elemanlari, program degerlendirme ve
akreditasyon siirecinde aktif bir gsekilde rol almaktadir.

Bu c¢alismanin amact; egitim/egitim bilimleri fakiiltelerinde gorev yapan ve akreditasyon
siirecini yagayan Ogretim elemanlarinin akreditasyon siirecine iligkin bakis agist ve
deneyimlerini ortaya ¢ikarmaktir. Hosbun ve Rudoph (2016) da akreditasyon deneyimlerinin
ortaya ¢ikarilmasinin, akreditasyona bagvuran kurumlar i¢in yol gdsterici olmasi agisindan
onemli oldugunu ifade etmektedir. Akreditasyon olgusuna yoénelik bilgiler elde etmek igin
O0gretim elemanlarinin goriislerinin, yasadiklart deneyimlerden faydalanilarak belirlenmesi
amaglandigindan bu arastirmada nitel arastirma desenlerinden biri olan olgubilim
(fenomenoloji) deseni kullanilmigtir. Olgubilim c¢alismalarinda bireylerin deneyimi nasil
anlamlandirildigma odaklanilir  (Patton, 2018). Olgubilim deseninin segilmesiyle,
derinlemesine goriismeler yoluyla ortak deneyimler paylasan kisilerin bir olguya iliskin
bireysel algilarimin ve diigiincelerinin ortaya cikartilmasi ve yorumlanmast (Fraenkel ve
Wallen, 2009) amacglanmaktadir. Arasgtirmanin katilimcilarini, ti¢ devlet ve bir vakif
{iniversitesinde gdrev yapan 17 &gretim elemani olusturmaktadir. Ogretim elemanlarinm 1°i
profesor, 3’1 dogent, 8’1 doktor 6gretim liyesi ve 5’1 arastirma gorevlisi unvanina sahiptir.
Katilimcilar  belirlenirken amagli  6rnekleme yontemlerinden maksimum ¢esitlilik
orneklemesi ve olgiit 6rnekleme yontemi birlikte kullanilmigtir. Calisma grubuna dahil
edilecek 6gretim elemanlar; akredite edilen, akredite edilmeyen ve akreditasyon siirecinde
olan program ve fakiiltelerden seg¢ildigi i¢in maksimum ¢esitlilik 6rneklemesi tercih
edilmistir. Ayrica akreditasyon faaliyetlerinde farkli gérev ve sorumluluklar iistlenmeleri
bakimindan Ogretim elemanlarinin unvanlarma gore cesitlendirilmesi ile farkli wveri
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kaynaklara ulasilmast hedeflenmistir. Maksimum cesitlilik 6rneklemesindeki amag kiiglik
bir 6rneklem iizerinde ¢alisilan probleme taraf olabilecek bireylerin ¢esitliligini maksimum
derecede yansitmaktir (Yildirrm ve Simsek, 2013). Ogretim elemanlarmin akreditasyon
siirecinde yer almis olmalari ise galisma grubunun 6lgiitii olarak belirlenmistir. Olgiit
ornekleme yonteminin kullanilmasinda temel anlayis, dnceden belirlenen bir dizi Sl¢iitii
kargilayan durumlarin incelenmesidir. Burada s6zii edilen 6lgiit ya da olgiitler arastirmact
tarafindan belirlenebilir (Yildirnm ve Simsek, 2013). Arastirmanin verileri, yari
yapilandirilmig goriisme formu ile toplanmistir. Veri toplama aracinin kapsam ve goriis
gecerligini saglamak amaciyla, akreditasyon siireci ile ilgili bilimsel arastirmalari olan bir
konu alani uzmanmin ve nitel arastirma yontemine hakim olan bir lgme ve degerlendirme
uzmaninin goriigiine bagvurulmustur. Goriismeler yiiz yiize ve online olarak gergeklestirilmis
ve her bir goriisme ortalama 25-35 dakika stirmiistiir. Elde edilen nitel verilerinin analizinde
betimsel analiz yontemi kullanilmistir.

Bu arastirmada elde edilen bulgular, arastirma sorularinin ortaya koydugu temalara gore
diizenlenmis ve goriisme formunda yer alan sorular dikkate alinarak sunulmustur.
Arastirmanin inandiriciligini saglamak amaciyla veri kaynaklari ¢esitlemesi yapilmis ve
uzman goriigiine bagvurulmustur. Elde edilen bulgularin tutarliligini saglamak amaciyla da
veriler iki arastirmaci tarafindan ayri ayri kodlanmigtir. Kodlayicilar arast uyusum yiizdesi
%85 olarak hesaplanmistir. Arastirmadan elde edilen bulgulara gore, 6gretim elemanlart,
akreditasyon kavramini tanimlarken; kalite, dokiimantasyon, farkindalik ve degerlendirme
gibi kavramlar kullanirken; denetleme, kontrol edilme ve yargilanma gibi kendileri agisindan
olumsuzluk ifade eden tanimlamalarda da bulunmustur. Akreditasyon siireci, iyilestirmeye
acik yonlerin ortaya konmasi ve dgretim siirecinde planlama, uygulama ve degerlendirme
boyutlarinda nitelik saglanmasi bakimindan etkili goriiliirken; siirecin daha ¢ok belge ve
dokiimanlar iizerinden yiiriitiilmesi, is yiikiinlin artmas: ve degerlendiricilerin nesnelliginde
ve degerlendirme standartlarinda tutarsizliklar bulunmasina iliskin olumsuzluklar oldugu
saptanmustir. Akreditasyon stirecinin katkilar1 fakiilte, ana bilim dali ve 6gretim elemani
olmak iizere {i¢ alanda siniflandirilmistir. Fakiilteye katkilari, egitim fakiilteleri arasinda
goriiniir olma ve yapilan islerin kalitesini kanitlamaya firsat saglanmasi; ana bilim dalina
katkilari, mevcut durumun gézden gegirilmesi, eksikliklerin giderilmesi ve nitelikli aday
ogrencilerin ana bilim dalini tercih etme olasiliginin artmasi; 6gretim elemanina katkilari ise
dokiimanlarin arsivlenmesi, 6gretim siirecinin sistematik bir sekilde yiiritiilmesi ve 6z
degerlendirme yapilmasi olarak belirlenmistir. Ogretim elemanlar1, akreditasyon siirecinde is
ylkiinlin artmasi, degerlendiricilerin 6znel bakis agilarini siirece yansitmalart ve 6gretim
elemanlarmin akreditasyon siireci hakkinda yeterli bilgi sahibi olmamasindan kaynakli
sorunlar yasamaktadir. Arastirma sonucunda akreditasyon siirecinin daha etkili
yiriitiilmesine yonelik akreditasyon siirecine yonelik olumsuz algilarini giderecek 6nlemlerin
alinmasi, akreditasyon siirecinin etkililigini artiracak yapisal ve igeriksel diizenlemelerin
yapilmasi ve degerlendirici adaylarmin egitimleri, yeterlikleri ve degerlendirme ekibine
secilme kriterlerine yonelik ¢aligmalar yapilmasi seklinde oneriler gelistirilmistir.
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ABSTRACT: Aims hearing impairment is defined as the individual who needs special education and
support education as a result of partial or total loss in auditory sensitivity according to the
Regulation on Special Education Services. Hearing impairment affects all areas of
development, primarily language development. Individuals with hearing impairment
communicate through auditory-verbal or sign language. Sign language is one of the methods
used by the deaf to communicate and the native language of children with congenital severe
and profound hearing loss. Sign language, a whole and inclusive language, consists of visual
symbols created by the head, hand, finger, face, mimics, and all body movements instead of
vocal symbols. Particularly visuality and face-to-face interaction are prominent in sign
language teaching. Turkish Sign Language course is a 3 ECTS course taken by the teacher
candidates who study in the special education teaching as a 2-hour theoretical course in the
3" semester. Therefore, it is inevitable for the parents in the early childhood period and for
the child's teachers in school life to be aware of sign language as a communication method.
Use of the sign language as a method by the students with hearing impairment in the school
period is related to the Turkish Sign Language (TSL) use competencies of the teachers. This
study has examined Turkish Sign Language course experiences of the teacher candidates who
study in special education teaching and will work with the students with special needs in the
scope of distance education.

Methodology: The study was designed in qualitative research method and the participants
were determined with the easily accessible sampling method. Semi-structured interviews
were conducted with 10 teacher candidates who study in a state university in Aegean Region
and took the TSL course in the 2020-2021 fall term 3™ semester through distance education.
A form including 12 interview questions, 7 of which are demographic, 5 of which are open-
ended was used as the data collection instrument. With the interview questions prepared by
taking the expert opinion, whether the participants have an individual with hearing
impairment in their close environment, whether they used TSL before distance education
process, TSL course duration, their opinions about the prerequisite skills or prerequisite
courses for the teacher candidates who will receive sign language education and their
opinions about the professional competences of the teachers who will work with the
individuals with special needs were examined, and their opinions about the relationship
between the TSL education they received with distance training and effective teaching were
analyzed.

The Major Findings: As the result of the content analysis, the data were described under
three main themes: "Opinions about the Roles and Responsibilities, Opinions about
Development of Effective Teaching Skills, Distance Training Practices and Right to
Education”. While giving TSL as an applied course is a prominent opinion among the
teachers, all 10 teacher candidates stated that application is limited both for TSL and other
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courses. Participants, stating that the individuals with hearing impairment became
disadvantaged in the distance education activities in terms of the effects of COVID-19, stated
that even the teachers who actively use TSL and include it in teaching had difficulty in
concretization, material use, interaction in front of the screen; they could watch videos related
to TSL but had limitations in using sign language mutually. Teacher candidates, responding
positively to increasing the preparations such as informative seminars-courses, stated that the
microteaching practices in which interaction is provided have been limited. Emphasizing
effective teaching, the participants stated that increasing the digital environment materials in
distance education, preparing subtitled books, videos, animations contribute to the equal
opportunities of the students with hearing impairment, that they supported their own sign
language competencies by examining the digital materials with TSL support prepared by
Ministry of National Education, Ministry of Health, non-governmental organizations, and
technology companies and drew attention to the importance of materials.

Keywords: Higher Education, Turkish Sign Language (TSL), teacher training, distance training.
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Ogretmen Adaylarinin Covid-19 Siirecinde Tiirk Isaret Dili
(Tid) Egitimi Deneyimleri
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OZET: Amac: Isitme yetersizligi, Ozel Egitim Hizmetleri Yonetmeligi’ne gore isitme
duyarliligindaki kismen veya tamamen kaybin sonucunda, 6zel egitim ile destek egitime
gereksinim duyan birey olarak tanimlanmaktadir. Isitme yetersizligi oncelikle dil gelisimi
olmak iizere tiim gelisim alanlarini etkilemektedir. Isitme yetersizligi olan bireyler
iletisimde isitsel sozel ya da isaret dili ile iletisim kurmaktadirlar. Isaret dili isitme
engellilerin iletisim kurarken kullandiklar1 yontemlerden biri olup, dogustan ileri ve ¢ok
ileri diizeyde igitme kayb1 olan ¢ocuklarin anadilidir. Tam ve kapsayici bir dil olan isaret
dilinde sessel semboller yerine, bas, el, parmak, yiiz, mimik, jest ve biitlin viicut hareketleri
ile yaratilan gorsel sembollere yer verilmektedir. Isaret dili 6gretiminde 6zellikle gorsellik
ile yiiz yiize etkilesim 6n plana c¢ikmaktadir. Tiirk Isaret Dili dersi o6zel egitim
6gretmenliginde okuyan 6gretmen adaylarinin 3. Yariyilda Alan Egitimi dersi olarak 2 saat
teorik olarak aldiklar1 3 AKTS’lik bir derstir. Dolayisiyla erken c¢ocukluk dénemde
ebeveynlerin, okul hayatinda ise cocugun 6gretmenlerinin isaret dilinin bir iletisim yontemi
olarak farkinda olmalar1 kaginilmazdir. Okul ¢aginda isitme yetersizligi olan 6grencilerin
egitiminde isaret dilinin bir yontem olarak kullanilmasi ise dgretmenlerin Tiirk Isaret Dili
(TID) konusma yeterlikleri ile iliskilidir. Bu c¢alismada, 6zel gereksinimleri olan
ogrencilerle calisacak 6zel egitim 6gretmenliginde okuyan 6gretmen adaylarinin, Tiirk
Isaret Dili dersine iliskin egitim-6gretim deneyimleri uzaktan ogretim baglaminda
incelenmistir.

Yontem: Calisma, nitel arastirma yonteminde desenlenmis arastirmanin katilimcilar1 kolay
ulasilabilir 6rneklem yontemi ile belirlenmistir. Ege Bolgesinde bir devlet {iniversitesine
devam eden 2020-2021 Giiz déneminde 3. Yariyil TID dersini uzaktan egitim yoluyla alan,
10 dgretmen aday1 ile yar1 yapilandirilmig goriigmeler gergeklestirilmigtir. Veri toplama
aract olarak 7’si demografik, 5’i acik uclu 12 goriigme sorusunun yer aldigi form
kullanilmistir. Uzman goriisii alinarak hazirlanan goriisme sorulari ile katilimeilarin yakin
cevresinde isitme engelli birey olup olmadifi, uzaktan egitim siireci ncesine TiD’
konusma durumlari, TID ders siiresi, isaret dili egitimi alacak bir gretmen adayi i¢in &n
kosul beceriler veya on kosul dersler hakkindaki goriisleri ile 6zel gereksinimi olan
bireylerle ¢alisacak O6gretmenlerin mesleki yeterliliklerine iliskin goriigleri irdelenmis;
uzaktan &gretimle aldiklar1 TID egitiminin etkili 6gretim ile iliskisine dayal goriisleri
incelenmistir.

Bulgular: Veriler igerik analizi sonucunda ‘‘Roller ve Sorumluluklara Iliskin Gériisler,
Etkili Ogretim Becerilerinin Gelisimine Yonelik Goriisler, Uzaktan Ogretim Uygulamalar
ve Egitim Hakki’’ olmak {izere ii¢ ana temada Ozetlenmistir. Ogretmen adaylarmin
goriislerinde TID’in uygulamali verilmesi gériisii one ¢ikarken, 10 dgretmen aday1 da
uzaktan egitimde gerek TID gerekse diger dersler agisindan uygulamalarin smirli oldugunu
belirtmislerdir. COVID-19’un etkisi baglaminda isitme yetersizligi olan bireylerin uzaktan
egitim faaliyetlerinde dezavantajli durumda kaldiklarini belirten katilimeilar, TID’i aktif
konusan ve 6gretimde yer veren 0gretmenlerin dahi ekran baginda somutlagtirma, materyal
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kullanimi, etkilesim kurabilme konusunda sinirlilik yasadiklarini, kendilerinin yalnizca
TID ile ilgili videolar izleyebildiklerini ama karsilikli TID kullanimi konusunda sinirlilik
yasadiklarmi belirtmiglerdir. Pandemi doneminde egitim Ogretimde akademik olarak
bilgilendirici seminer-kurs gibi hazirliklarin artmasini olumlu olarak karsilayan 6gretmen
adaylari, etkilesimin saglandigi mikrodgretim calismalarinin ise sinirh kaldigi yoniinde
goriis bildirmislerdir. Etkili 6gretim vurgusu da yapan katilimcilar, uzaktan dgretimde
dijital ortam materyallerinin artirilmasi, alt yazili kitaplar, videolar, animasyonlar
hazirlanmasinin da igitme yetersizligi olan 6grencilerin firsat esitligine katk: sagladigini,
kendilerinin de ¢ogu kez gerek Milli Egitim Bakanlig1 gerekse Saglik Bakanligi, diger sivil
toplum kuruluslar1 ve teknoloji firmalar1 tarafindan hazirlanan TID destekli dijital
materyalleri inceleyerek isaret dili yeterliklerini destekledikleri belirtmis ve materyallerin
onemine dikkat ¢ekmislerdir.

Anahtar Kelimeler:Yiiksekogretim, Tiirk Isaret Dili (TID), égretmen egitim, uzaktan égretim.
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ABSTRACT: The emergence of the new generation corona virus (Covid-19) epidemic, which has affected
the whole world, has also greatly affected education. Education has been given a different
direction in order to prevent the spread of this virus, which has a high risk of contagion, in
society. As in our country and many countries in the world, there has been a changeover from
face-to-face education to distance education. Distance education is defined in different ways
when the literature is examined. Usun (2006) defined distance education as a planned
educational technology application that allows for many variables such as individuality,
flexibility and independence, where various technological tools are used, and the
communication between the source and the receiver is interactive. On the other hand, Moore
and Kearsley (2012); defined distance education as a method in which teaching-learning
processes are planned, the teacher and student are in separate times and places, the content is
delivered online or in print, and the communication process between the teacher and the
student is comprehensive. Distance lessons during the epidemic have been a very important
experience for both teachers and students. However, the fact that students do not get enough
feedback, think that they cannot express themselves adequately, and realize the learning
process without practice through distance education and forget the concepts and subjects
quickly shows that this education model has disadvantages as well as advantages. Especially
in the practical lessons, in the process of learning by doing and experiencing, there are
problems due to the fact that the students cannot use the course materials effectively as in
formal education. In the distance education process, it is important to analyze, discuss and
transfer what happened in the applied courses to the next generations. For this reason, this
study aimed to determine the problems experienced by the biology teacher candidates during
the distance education process and to evaluate how they spend this process. In the research,
case study, one of the qualitative research designs, was used in order to investigate the subject
in depth and versatile. The study group of the research consist of 19 candidate teachers who
are in the last year of biology education at a state university in Ankara, determined by the
purposive sampling method. The data were collected using a "semi-structured interview
form" prepared by the researchers. Content analysis was used in this data analysis. As a result
of this study, it was determined that face-to-face education was preferred more than distance
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and hybrid education by teacher candidates. It has been stated that doing the applied courses
with face-to-face education provides permanent learning, while it is not possible to provide
permanent learning when done with distance education. However, it was stated that the
difficulties were experienced in providing the necessary tools and equipment in the home, in
laboratory classes productivity was reduced. When evaluated within the scope of material
design course, it was determined that the preference rate of face-to-face education was higher
than distance and hybrid education. Within the framework of the problems experienced in
distance education, it was stated that the projects planned to be carried out in the course were
left unfinished and the course could not be concretized because they could not see different
types of materials. For the school experience lesson, it was determined that face-to-face
education was preferred more than distance and hybrid education. Biology teacher candidates
stated that they prefer face-to-face education because they have been away from school for
almost three semesters. In addition, it was mentioned that the teacher could not observe the
interactions of the students with the students in the classroom. Within the framework of the
opinions collected for the teaching practice course, all biology teacher candidates prefer face-
to-face education. Biology teacher candidates stated that they could not gain enough
experience in the teaching practice course they attended with distance education and that this
would create a disadvantage for them when they start their professional life. In general, they
stated that they experienced some technical inadequacies (upload and download speeds,
connection problems, etc.) in distance education courses, as well as technological tools and
equipment (phone, tablet, computer, etc.) used by other family members. they have done.
Some of the teacher candidates think that learning with distance education saves on time.
Considering the data obtained in the study; It is suggested that it is necessary to investigate
how the applied courses in the distance education process can be made more efficient and
experiential for teacher candidates.

Keywords: Distance education, pandemic process, applied lessons
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ABSTRACT: Tiim diinyay1 etkisi altina alan yeni nesil korona viriisii (Covid-19) salgininin ortaya ¢ikmasi
egitimi de biiyiik 6lciide etkilemistir. Yiiksek bulasicilik riskine sahip olan korona viriisiin
toplumda yayilimini engellemek amaciyla egitime farkli bir yon verilmistir. Birgok Diinya
iilkesinde oldugu gibi lilkemizde de yiiz yiize egitimden uzaktan egitime gecis yapilmistir.
Uzaktan egitim alan yazin incelendiginde farkli sekillerde tanimlanmaktadir. Usun (2006)
uzaktan egitimi bireysellik, esneklik ve bagimsizlik gibi bir¢cok degiskene imkan veren, cesitli
teknolojik araclarin kullanildigi, kaynak ve alict arasindaki iletisimin etkilesimli oldugu
planlt bir egitim teknolojisi uygulamasi olarak tanimlamistir. Moore ve Kearsley (2012) ise;
uzaktan egitimi &gretme-6grenme siireglerinin planlandigi, dgretmen ve dgrencinin ayri
zaman ve yerlerde bulundugu, igerigin ¢evrimi¢i ya da basili olarak verildigi ve 6gretmen ile
Ogrenci arasinda iletisim siirecinin kapsamli oldugu bir yontem olarak tanimlamistir. Salgin
doneminde uzaktan yiiriitiilen dersler hem 6gretmen hem de 6grenciler igin ¢ok 6nemli bir
deneyim olmustur. Ancak dgrencilerin yeterli geribildirim alamamasi, kendilerini yeterince
ifade edemediklerini diisiinmeleri ve uygulama yapmadan 6grenme siirecini uzaktan egitimle
gercgeklestirmeleri kavram ve konulari ¢gabuk unutmalari bu egitim modelinin avantajlarinin
yaninda dezavantajlarinin da bulundugunu géstermektedir. Ozellikle uygulamali derslerde
yaparak ve yasayarak 6grenme siirecinde dgrencilerin ders materyallerini 6rgiin egitimdeki
gibi etkili kullanamamalarindan dolay1 sorunlar yasanmaktadir. Uzaktan egitim siirecinde
uygulamali derslerde yasananlarin analiz edilmesi, tartigilmast ve sonraki nesillere
aktarilmasi 6nemlidir. Bu nedenle bu ¢aligmada biyoloji 6gretmen adaylarinin uzaktan egitim
siirecinde uygulamali derslerde yasadiklari problemlerin tespit edilmesi ve bu siireci nasil
gecirdiklerinin degerlendirilmesi amaglanmistir. Arastirmada konunun derinlemesine ve ¢ok
yonlii arastirilabilmesi i¢in nitel arastirma desenlerinden durum calismasi kullanilmistir.
Aragtirmanin ¢alisma grubu amagsal ornekleme yontemi ile belirlenen ve Ankara’da bir
devlet {iniversitesinin biyoloji egitimi ana bilim dali son sinifinda 6grenim goéren 19
o0grenciden olugsmaktadir. Veriler arasgtirmacilar tarafindan hazirlanan “yapilandirilmig
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goriigme formu” kullanilarak toplanmistir. Verilerin analizinde igerik analizi kullanilmistir.
Aragtirma sonunda Ogretmen adaylar1 tarafindan yiliz yiize egitimin, uzaktan ve hibrit
egitime gore daha fazla tercih edildigi belirlenmistir. Yiiz ylize egitimde uygulamali
derslerin laboratuvar ortaminda yapilmasinin kalic1 6grenmeyi sagladigi ancak uzaktan
egitimde kalic1 6grenmenin saglanamadigi belirtilmistir. Ayrica laboratuvar derslerinde ev
ortaminda gerekli ara¢ ve gereglerin saglanmasinda yasanan zorluklarin verimliligi
disiirdiigii belirtilmigtir. Materyal tasarim dersi kapsaminda degerlendirildiginde yiiz yiize
egitimin tercih edilme oranimnin uzaktan ve hibrit egitime goére daha fazla oldugu
belirlenmistir. Uzaktan egitimde yasanan sorunlar ¢ergevesinde derste gerceklestirilmesi
diisiiniilen projelerin yarim kaldig1 ve farkli materyal ¢esitleri géremedikleri i¢in dersin
somutlastirilamadigi belirtilmistir. Okul deneyimi dersi i¢in de yine yiiz yiize egitimin,
uzaktan ve hibrit egitime gore daha fazla tercih edildigi belirlenmistir. Biyoloji 6gretmen
adaylar1 neredeyse ii¢ yariyildan beri okuldan uzak olduklar: igin yiiz yiize egitimi tercih
ettiklerini belirtmislerdir. Ayrica &gretmenin Ogrencilerle smiftaki etkilesimlerini
gozlemleyemediklerine deginilmistir. Ogretmenlik uygulamasi dersi igin toplanan gériisler
cergevesinde tiim biyoloji 6gretmen adaylarinin tercihi yiiz ylize egitim olmasi yoniindedir.
Biyoloji 6gretmen adaylari, uzaktan egitim ile katildiklar1 &gretmenlik uygulamasi
dersinde yeterince deneyim kazanamadiklarini ve bu durumun meslek hayatlarina
basladiklarinda kendileri i¢in bir dezavantaj olusturacagini belirtmislerdir. Genel olarak
uzaktan egitim derslerinde internet baglantisinda yasadiklar1 bazi teknik yetersizliklerin
(yiikleme ve indirme hizlari, baglant1 sorunlar1 vb.) yani sira derse katilimda kullandiklari
teknolojik ara¢ ve gereclerin (telefon, tablet, bilgisayar vb.) diger aile bireyleri tarafindan
da kullanildig1 igin sorunlar yasadiklarini ifade etmislerdir. Ogretmen adaylarinin bir kism1
ise uzaktan egitim ile Ogrenmenin zaman tasarrufu sagladigini diislinmektedirler.
Calismada elde edilen veriler dikkate alinarak; uzaktan egitim siirecinde uygulamali
derslerin, Ogretmen adaylar1 igin nasil daha verimli ve deneyimlenebilir hale
getirilebileceginin arastirilmasinin gerektigi 6nerilmektedir.

Keywords: Biyoloji dgretmeni, pandemi siireci, uygulamali dersler
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ABSTRACT: Success of a country's education system, qualifications of the teachers to be qualified and
competent, proportional to the nature and quality of dr. In the Basic Law of National
Education, it is clearly stated that teaching is a profession of expertise and that preparation
for this profession will be provided by general culture, special field education and
pedagogical formation. In this respect, it is very important to consider the teaching profession
as a professional profession. With the rapidly changing technological development in the
twenty-first century, the qualities that individuals should have have differentiated and the
skills expected from societies have also changed. Some of the twenty-first century skills
expected from individuals are; complex problem solving, critical thinking, effective
communication, innovative production, respect for cultural differences, developing high-
level cooperation, competitiveness on an international scale. The importance of education
in gaining these qualities and skills is undeniable. Teachers have great responsibilities in
acquiring new knowledge and skills to students and society in general. Competencies that
should be in a teacher are defined as "the knowledge, skills and attitudes that teachers need
to have in order to make the teaching profession effective and productive". Achieving the
goals designed in the field of education is closely related to the qualifications and
competencies of the teachers who direct this process. the determination of the program for
the training compulsory and elective courses and course content, course, be used in teaching
and in technical, material design, regulation of learning environments, ensuring the
university and the National Education school cooperation is quite important d. Education of
the Ministry of Education in planning the teacher training process and implementation
Professional Generic Competencies Thus, it will be possible to gain the knowledge, skills,
attitudes and values determined within the scope of competences to the students in
universities and departments that teach the teaching profession and being a teacher. will
know. Our competences conferred take place within the framework of our teacher education
system more efficient and to be efficient is s. When we look at teacher training policies today,
the teacher is not only limited to carrying out education and training but is also seen as a role
model for students and society. In this context, in this study, it was aimed to determine the
opinions of pre-service teachers about the competencies they think a teacher should
have. A case study, one of the qualitative research designs, was used in order to investigate
the subject in depth and versatile. The case study is a qualitative research method in which
the researcher examines one or more situations in a certain system with data collection tools
containing multiple sources, and defines the situations and the themes related to the
situation. This working group's research purposive sampling method alternately been
determined. The study group consists of 30 students studying in the Biology Teaching
undergraduate program of a state university in Ankara. The data, the researchers by the draft
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of the "structured interview" was collected using. Data collection tools and trainings planned
in accordance with the approaches of the research were applied to all students in the same
time. Content analysis was used in the analysis of the data. In content analysis, similar
data are brought together within the framework of certain concepts and categories and
interpreted in a way that the reader can understand. As a result of the research; biology
teachers in the eyes of the ideal teacher of biology in particular the field of information and
education fieldn in the current academic knowledge and competence should
have tiki appear were stabilized. Biology teacher candidates; an ideal teacher yirminc
century, the use of technology, problem solving skills, have indicated the need to have
qualifications such as creativity and critical thinking. It has been concluded that the ideal
biology teacher should also have high communication skills and ensure that knowledge is
learned meaningfully by doing and living in the lessons. In addition, it was emphasized that
it is necessary to benefit from outstanding visuals that will facilitate permanent learning
and to have sufficient skills to enable students to learn the basic concepts in biology by
taking note. It is suggested that teachers' access to current academic information and their
competence in using technology, which has become more important during the pandemic
process, should also be investigated.

Keywords: Biology teacher, teacher competencies, 21st century skills
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ABSTRACT: Bir iilkenin egitim sisteminin basarili, kaliteli ve nitelikli olmas1 gérev yapan 6gretmenlerin
yeterlilikleri, niteligi ve kalitesi ile dogru orantilidir. Milli Egitim Temel Kanunu’nda
ogretmenligin bir uzmanlik meslegi oldugu ve bu meslege hazirligin genel kiiltiir, 6zel alan
egitimi ve pedagojik formasyon ile saglanacagi acikca ifade edilmistir. Bu acidan
ogretmenlik mesleginin profesyonel bir meslek olarak ele alinmasi oldukca dnemlidir. Yirmi
birinci yilizyilda hizla degisen teknolojik gelisimle birlikte bireylerin sahip olmasi gereken
nitelikleri farklilasmis ve toplumlardan beklenilen beceriler de degismistir. Bireylerden
beklenen yirmi birinci yiizyil becerilerinden bazilari; karmasik problem ¢dzme, elestirel
diistinme, etkili iletisim, yenilik¢i tiretim, kiiltirel farkliliklara saygi, yiksek diizeyde is
birligi gelistirebilme, uluslararasi 6lgekte rekabet edebilmedir. Bu nitelik ve becerilerin
kazandirilmasinda egitimin dnemi yadsmamaz. QOgrencilere ve toplum geneline yeni bilgi ve
becerilerin kazandirilmasinda Ogretmenlere ¢ok biiylik sorumluluklar diismektedir.
Ogretmende olmasi gereken yeterlikler, dgretmenlerin "dgretmenlik meslegini etkili ve
verimli bir bigimde yeline getirebilmek i¢in sahip olmalar1 gereken bilgi, beceri ve tutumlar”
olarak tanimlanmaktadir. Egitim alaninda tasarlanan hedeflere ulagabilmek, bu siirece yon
veren 0gretmenlerin nitelik ve yeterlikleriyle yakindan iligkilidir. Bu nedenle iiniversitelerin
O0gretmen yetistirmesine yoOnelik programlarinda zorunlu ve se¢meli derslerin ve ders
igeriklerinin belirlenmesinde, derslerde kullanilacak &gretim ve tekniklerinde, materyal
tasariminda, 6grenme ortamlarmin diizenlenmesinde, tniversite ve Milli Egitim okul is
birliginin saglanmasi olduk¢a 6nemlidir. Ogretmen yetistirme siireclerinin planlanmasi ve
uygulanmasinda Milli Egitim Bakanhgmin Ogretmenlik Meslegi Genel Yeterlilikleri
referans olacaktir. Boylelikle 6gretmenlik meslegini ve 6gretmen olmay1 6greten iiniversite
ve boliimlerdeki 6grencilere yeterlikler kapsaminda belirlenmis olan bilgi, beceri, tutum ve
degerler kazandirilabilecektir. Kazandirilan yeterlikler c¢ergevesinde egitim Ogretim
sistemimizde yer alacak dgretmenlerimiz daha etkin ve verimli olacaklardir. Giiniimiizde
Ogretmen yetistirme politikalarina baktigimizda, 6gretmen sadece egitim ve ogretim igini
gerceklestirmekle sinirli kalmayip 6grencilere ve topluma rol model olarak da goriilmektedir.
Bu baglamda ¢aligmada, 6gretmen adaylarinin, bir 6gretmende olmasi gerektigini diistindiigi
yeterliklerine yonelik goriislerinin belirlenmesi amaglanmistir. Konunun derinlemesine ve
¢ok yonlii arastirilabilmesi igin nitel arastirma desenlerinden durum ¢alismasi kullanilmistir.
Durum c¢aligmasi, aragtirmacinin belli bir sistem igerisinde bir veya birka¢ durumu ¢oklu
kaynaklar1 igeren veri toplama araglar1 ile derinlemesine inceledigi, durumlarin ve duruma
bagl temalarin tanimlandig1 nitel bir arastirma yontemidir. Bu aragtirmanin ¢alisma grubu
amagsal Ornekleme yontemiyle belirlenmistir. Caligma grubu, Ankara’da bir devlet
iiniversitesinin Biyoloji Ogretmenligi lisans programinda 6grenim goren 30 dgrenciden
olugmaktadir. Veriler, aragtirmacilar tarafindan hazirlanan “yapilandirilmis gériisme formu”
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kullanilarak toplanmistir. Arastirmanin yaklasimlarina uygun olarak planlanan veri toplama
araglar1 ve egitimler, tiim 6grencilere ayni siirede uygulanmistir. Verilerin analizinde igerik
analizi kullanilmistir. Icerik analizinde birbirine benzeyen veriler, belirli kavramlar ve
kategoriler ¢ercevesinde bir araya getirilip ve okuyucunun anlayabilecegi bir bicimde
diizenlenerek yorumlanir. Arastirma sonucunda; biyoloji 6gretmen adaylarinin géziinde ideal
biyoloji 6gretmeninin 6zellikle alan bilgisi ve alan egitiminde giincel akademik bilgilere ve
yeterliklere sahip olmasi gerektigi belirlenmistir. Biyoloji dgretmen adaylari; ideal bir
Ogretmenin yirminci yiizyilda teknoloji kullanimi, problem ¢dzme becerisi, yaraticilik ve
elestirel diisiinme gibi yeterliliklere sahip olmas1 gerektigini belirtmislerdir. ideal biyoloji
Ogretmeninin iletisim kurma becerisinin de yiiksek olmasi gerektigini ve derslerinde yaparak-
yasayarak bilginin anlamli 6grenilmesini saglamasi gerektigini sonucuna ulasilmistir. Ayrica
kalict Ogrenmeyi kolaylastiracak seckin gorsellerden yararlanmayr ve ogrencilerin
biyolojideki temel kavramlar1 not alarak 6grenmelerini saglayacak yeterlilere sahip olunmasi
gerektigi vurgulanmistir. Ogretmenlerin giincel akademik bilgilere erisim kaynaklarinin ve
pandemi siirecinde 6nemi artan teknolojiyi kullanma yeterliklerinin de aragtirilmasi gerektigi
Onerilmektedir.

Keywords: Biyoloji dgretmeni, 6gretmen yeterlikleri, 21. yiizyil becerileri,
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ABSTRACT: As Aristotle perceived in the ancient world, the concept of quality is multidimensional and
highly dependent on the person making the definition. This idea can only describe quality in
terms of perpetrator. Who is the judge of quality? It is also supported by the contemporary
theorist Deming (2000, p. 168), who explains it as Looking at the definitions made, in a sense,
quality is defined as valuing people, constant change, development and renewal (Bakioglu &
Baltaci, 2017). When it comes to quality, the first thing that comes to mind is not only the
quality of goods and services, but also the quality of all factors (leadership quality,
management quality, system quality, human quality, equipment quality, etc.) that are
effective in the emergence of products and services in the organization (Aktan, 1999). When
competition and superiority are the main objectives for institutions, the importance of product
and customer satisfaction increases. It is not possible to think that the change and
development in the social field, which led to the emergence of the concept of "quality", has
no effect on education. The reflection of quality on the individual is to be creative, problem-
solving, selfless while realizing his interests and goals, fair, democratic and free in human
relations, flexible and complementary in social and cultural issues. It is a prerequisite in
education that the teacher who will take part in the development of this person is also of high
quality and has these characteristics (APEID/UNESCO, 1986). This is why; Quality has been
one of the main issues on the agenda in recent years in higher education institutions that
provide teacher education in a competitive environment.

Quality assurance often appears as a systematic review of quality by an external evaluator.
Control-based approaches such as institutional evaluation first, quality evaluation and total
quality management in Europe, and the concept of accreditation within the framework of
quality assurance have come to the fore in the last period. In the United States (USA), it
started as a quality assurance system with the accreditation of universities as a condition of
granting scholarships to students. It is to reveal what kind of decisions are made to ensure
security and what kind of organizational structure they try to create to implement these
decisions.

With this research, which was planned and carried out as a qualitative case study, with an
interpretative approach, “what is going on?”” The answer to the question has been sought. In
this study, in which descriptive document scanning method was used, documents of EU, USA
and Turkey accreditation institutions and official training reports were used as data collection
tool. In order to understand the quality and accreditation trend in Turkey, academic studies
on this subject have been examined. The meaning similarities and differences attributed to
the concept of accreditation, which is the most preferred quality assurance system, in terms
of teacher education have been tried to be defined by making comparisons between countries.
According to the findings obtained in this study, which is expected to contribute to quality
assurance studies in teacher education in Turkey, various approaches are suggested for
accreditation, which means the evaluation process in the most general sense. While there are
two approaches (IIEP-UNESCO, 2011) that are fit for purpose and standards-based in the
United States, the question of whether to choose a program for accreditation or an
institutional-oriented approach is still being debated in Europe. Since the process
management approach is expected to be adopted in studies in order to increase the
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contribution of the evaluation process to the institution in Turkey (Institutional Internal
Evaluation Report Preparation Guide, 2017), it can be said that accreditation is based on a
system approach. In Europe, all countries except Luxembourg have a quality assurance
system for teacher education, and it has been observed that there are differences between
countries. The system applied in the majority of countries regarding the assessment of quality
assurance in higher education is also applied in teacher education. Belgium, Denmark, Spain,
Germany make a general practice in evaluation and take the opinion of the business world.
While Italy, Netherlands and Iceland do not take student opinions, other countries also
include student opinions in the evaluation. While Germany, the Netherlands and Italy focus
on increasing productivity, Scandinavian countries focus on facilitating access to education
and equal opportunities. In the evaluations that include a standards-based approach, it is seen
that there is no specific regulation regarding the evaluation of programs and institutions. In
the United States, it has been found that there is a quality assurance system that focuses on
continuous improvement and innovation, and an evidence-based accreditation process is
operated. The quality assessment process, which is carried out at the request of the
government in Europe, is applied on a voluntary basis in the United States. It is seen that
accreditation is preferred as a quality assurance system in education faculties in Turkey and
studies on this have started simultaneously with the countries in Europe. The study has not
been completed yet and the analysis process continues.

Keywords: Quality, accreditation, teacher training
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Egitim Fakiiltelerinde Kalite Giivence Sistemlerinin
Yaklasimlar Acisindan Ulkeler Arasi Karsilastirmasi
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ABSTRACT: Aristoteles'in antik diinyada algiladig: gibi, kalite kavrami ¢ok boyutludur ve tanimi yapan
kisiye olduk¢a bagimlidir. Bu fikir, kaliteyi “yalnizca fail agisindan tanimlanabilir. Kalitenin
yargict kimdir?” seklinde agiklayan ¢agdas kuramci Deming (2000,s. 168) tarafindan da
desteklenmektedir. Yapilan tanimlara bakildiginda bir anlamda kalite insana deger verme,
siirekli degisme, gelisme ve yenilenme olarak tanimlanmaktadir (Bakioglu ve Baltaci, 2017).
Kalite denildiginde ilk akla gelen sadece mal ve hizmet kalitesi degil ayni zamanda
organizasyonda iiriin ve hizmetin ortaya ¢ikmasinda etkili olan tiim faktorlerin (liderlik
kalitesi, yonetim kalitesi, sistem kalitesi, insan kalitesi, donanim kalitesi vs.) kalitesidir
(Aktan, 1999). Kurumlar i¢in rekabet ve bu rekabette iistlinliik temel amag¢ oldugunda iiriin
ve buna bagl olarak miisteri memnuniyetinin dnemi artmaktadir. Toplumsal alanda yasanan
ve “kalite” kavraminin ortaya ¢ikmasina sebep olan degisim ve gelisimin, egitime etkisinin
olmadigimin disiiniilmesi miimkiin degildir. Kalitenin bireye yansimasi yaratici, problem
¢Ozebilen, ilgi ve amaglarmi gergeklestirirken bencil olmayan, insan iligkilerinde adil,
demokratik ve 6zgiir, sosyal ve kiiltiirel konularda esnek ve tamamlayici insan olmasidir. Bu
insanin gelisiminde yer alacak olan 6gretmenin de kaliteli olmasi ve bu 6zellikleri tagimasi
egitimde bir 6n sarttir (APEID/UNESCO, 1986). Bu nedenledir ki; rekabet ortaminda
Ogretmen egitimini gerceklestiren yiliksekdgretim kurumlarinda da kalite son yillarda
giindemdeki ana konulardan biri olmusgtur.

Kalite giivencesi genellikle dig bir degerlendirici tarafindan kalitenin sistematik olarak
incelenmesi olarak karsimiza ¢ikmaktadir. Avrupa’da ilk olarak kurumsal degerlendirme,
daha sonra kalite degerlendirme ve toplam kalite yonetimi gibi kontrole dayali yaklasimlar,
son donemde ise kalite gilivencesi ger¢evesinde akreditasyon kavrami 6n plana ¢ikmistir.
Amerika Birlesik Devletleri (ABD)’'nde ise Ogrencilere burs verme sartt olarak
iiniversitelerin akredite olmasi ile kalite giivence sistemi olarak baglamistir Bu caligmada
amag, Avrupa, Amerika ve Tirkiye’ de bulunan egitim fakiiltelerinin uyguladiklar1 kalite
giivence sistemi siirecine bagli olarak kalite kavraminin nasil anlasildigi, kalite giivencesini
saglamak icin ne tiir kararlar alindig1 ve bu kararlar1 uygulamak i¢in nasil bir orgiitsel yap1
olusturmaya caligtiklarini ortaya koymaktir.

Nitel bir durum caligmasi olarak planlanip yiiriitilen bu arastirma ile yorumlayict bir
yaklasimla “ne oluyor?” sorusuna cevap aranmistir. Betimsel dokiiman tarama yonteminin
kullanildig1 bu calismada, veri toplama araci olarak AB, ABD ve Tiirkiye akreditasyon
kurumlarinin dokiimanlarindan, resmi egitim raporlarindan faydalanilmigtir. Tiirkiye’de
kalite ve akreditasyon yonelimini anlamak I¢in bu konuda gerceklestirilen akademik
calismalar incelenmistir. Kalite giivence sistemi olarak en ¢ok tercih edilen akreditasyon
kavramina 6gretmen egitimi 6zelinde yiiklenilen anlam benzerlikleri ve farkliliklari, tilkeler
arasi karsilagtirma yapilmak suretiyle tanimlanmaya caligiimstir.

Tiirkiye’deki ogretmen egitiminde kalite gilivence c¢aligmalarina katkida bulunmasi
beklenilen bu ¢alismada elde edilen bulgulara gore, en genel anlamiyla degerlendirme siireci
anlamina gelen akreditasyon i¢in cesitli yaklasimlar 6ne siiriilmektedir. Amerika’da amaca
uygun ve standartlara dayali olmak iizere iki yaklasim (IIEP-UNESCO, 2011) varken
Avrupa’da akreditasyona yonelik program mi1 yoksa kurumsal yonelimli yaklagimlarin m1
segilecegi sorusu halen tartisilmaktadir. Tiirkiye’ de degerlendirme siirecinin kuruma
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katkisinin arttirilmast amaciyla calismalarda siire¢ yonetimi yaklagiminin benimsenmesi
beklendiginden (Kurum I¢ Degerlendirme Raporu Hazirlama Kilavuzu, 2017),
akreditasyonun sistem yaklasimi temelli oldugu soylenebilir. Avrupa’ da Liiksemburg
haricinde tiim {iilkelerin 6gretmen egitimine yonelik bir kalite giivence sistemi bulunmakta
olup iilkeler arasi farkliliklar oldugu gériilmiistiir. Ulkelerin ¢ogunlugunda yiiksekogretimde
kalite giivencesine yonelik degerlendirmesine iligkin uygulanan sistem 6gretmen egitiminde
de uygulanmaktadir. Belgika, Danimarka, Ispanya, Almanya degerlendirmede genel bir
uygulama yapmaktadir ve is diinyasmin goriisiinii almaktadir. italya, Hollanda, izlanda
Ogrenci goriisii almazken diger iilkeler Ogrenci goriisiine de degerlendirmede yer
vermektedir. Almanya, Hollanda ve Italya verimliligi artirma iizerine odaklanirken
Iskandinav iilkeleri egitime erisimin kolaylastirilmas: ve firsat esitligine odaklanmustir.
Standartlara dayali bir yaklasim iceren degerlendirmelerde, program ve kurumlarin
degerlendirilmesine iligkin belirli bir diizenlemenin olmadigi goriilmektedir. Amerika
Birlesik Devletleri’nde ise stirekli iyilestirme ve yenilige odaklanan kalite giivence sisteminin
oldugu, kanit odakli bir akreditasyon siireci isletildigi bulgusu elde edilmistir. Avrupa’ da
hiikiimetin istegi ile yapilan kalite degerlendirme siireci, Amerika Birlesik Devletleri’nde
goniilliiliik esasma gore uygulanmaktadir. Tiirkiye’de egitim fakiiltelerinde kalite giivence
sistemi olarak akreditasyonun tercih edildigi ve buna yonelik ¢alismalarin Avrupa’daki
iilkelerle es zamanli olarak basladigi goriilmektedir Kanitlara dayali degerlendirmeden
ziyade, 6z degerlendirme ve buna bagli olarak saha ziyareti olmazsa olmaz olarak
goriilmektedir. Caligma heniiz tamamlanmamis olup, analiz siireci devam etmektedir.

Keywords: Kalite, akreditasyon, 6gretmen egitimi
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From Classes of Immigrant Students to Faculties...
Requirements for Qualified Turkish Education
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ABSTRACT: The aim of this study is to discuss in the light of research what needs to be done to increase
the quality of Turkish education given in classrooms with refugee students, and then, to
exemplify the reflection of the determined practices on teacher education and teacher
education standards through the examples of standards determined by one of the international
organizations (International Literacy Association [ILA]). The study consists of three section:
(a) What does research say about what needs to be done in classrooms with refugee students?
(b) How can what needs to be done to provide quality education to immigrant students be
transferred to teacher education? (c) To what extent is cultural and linguistic diversity
embedded in ILA standards? The number of classrooms in which refugee, immigrant or
asylum-seeking students and native speaker Turkish students receive education in the same
environment is increasing day by day in Turkey. In the international literature these classes
are called as culturally and linguistically diverse classrooms while the concept of inclusive
education is preferred when describing these classes in Turkey. According to the data of
April 21, 2021, only the number of Syrian refugees in Turkey has exceeded 3,6 million.
1.238.132 of this population consists of school-age children between the ages of 5-18. In
addition, although exact figures cannot be given, it is seen that the number of students from
Afghanistan, Pakistan, Iraq and Iran is increasing in our classrooms. After these children who
came to Turkey recently took their place in the education system, multicultural classes have
become a reality of Turkish education system with both positive and negative aspects. These
classrooms can turn into an educationally rich environment if the curriculum and materials
are properly rearranged and especially if teachers make the right interventions. However, if
the teacher shows weakness in creating quality teaching opportunities and classroom
management, culturally and linguistically diverse classrooms can be the source of serious
problems that hinder the teaching in the classroom and cause various disciplinary problems.
Studies conducted in the field show that language courses are the courses that immigrant
students need the most support in classes. For this reason, when it is considered that gaining
proficiency in the language of instruction is a prerequisite for success in other courses, the
importance of Turkish teacher’s arrangements and practices increases one more time. As a
matter of fact, when the studies on the quality of education in multicultural classrooms are
examined in the international literature, it is seen that the teacher has the whole responsibility
for the regulation of materials, teaching methods and techniques, assessment and evaluation
approaches and processes, apart from some issues such as curriculum revisions, -in which
the initiative can be left to the teachers-. Researchers emphasize the competence of teachers
in three areas. The first of these is the pedagogical knowledge and skills specific to the
multicultural classes they have acquired at the faculty, the second is the experience the third
is the attitudes and approaches they will display. The teacher who will give language
education in multicultural classrooms; they need pedagogical knowledge associated with
culture, and knowledge of methods and materials to be used in language education in
multicultural classrooms. In particular, the planning of the lessons in such a way as to respond
to the diversity of learning needs in these classes, the correct selection and use of different
methods in line with the needs of the students, make it necessary for the teacher to have a
rich repertoire in this field. The way to make teachers competent in these subjects is through
teacher training programs focused on training teachers who take into account the needs of
students in multicultural classrooms. Of course, since a content limited to knowledge alone
will not be sufficient to meet the needs of the students in the classrooms, teacher / pre-service
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teachers should practice in such classrooms as much as possible, gain experience, get to know
multicultural classes and students from different cultures, and develop their practice skills in
line with the knowledge they have acquired. In the case of teacher candidates, the measures
that can be taken in this regard can be associated with teacher training programs and the
application opportunities offered by the programs. The third point addressed by the literature
is teachers' attitudes and approaches. Teachers' attitudes and approaches are considered a very
important factor in the success of all students -including immigrants and non-immigrants-
who study in multicultural classrooms. At this point, the most striking point is the opinions
of the researchers that if the course content is well structured, the education given at the
faculty increases the attitudes of teacher candidates and their desire to work in multicultural
classrooms. As a result, it can be said that teacher training programs, with both the
information provided, the opportunities for practice, and the affective preparation, are
determinative in terms of the quality of the teachers who will teach in the classrooms with
immigrant students and the quality of the education they will provide. For this reason, it is
seen that among the standards to be taken into account in the training of literacy specialists
(primary, secondary and high school teachers, literacy specialists) updated by ILA in 2017,
it is seen that there is a standard title such as "diversity and equality", as in the previous
versions. In this title, the concept of diversity is discussed in a way that includes linguistic
and cultural diversity and many other concepts. Considering our immigrant students, who
will continue to affect our system in the future, it is thought that these standards regarding
diversity can be considered as a model for Turkey as well.

Keywords: Immigrant students, Turkish education, teacher training, teacher training standards
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Gocmen Ogrencilerin Bulundugu Simflardan Fakiilte Siralarina...
Nitelikli Turkce Egitiminin Gereklilikleri

Dog. Dr. Yusuf UYAR

Gazi Universitesi, Ankara, Tiirkiye, uyary@gazi.edu.tr

OZET: Bu galismanin amaci; miilteci 6grencilerin bulundugu smiflarda verilen Tiirkge egitiminde
niteligi artirmak i¢in yapilmasi gerekenleri arastirmalar 1s1ginda ele almak, devaminda
belirlenen uygulamalarin 6gretmen egitimine ve 6gretmen egitimi standartlarina yansitilmasi
konusunu uluslararasi kuruluslardan birinin (International Literacy Association [ILA])
belirledigi standart ornekleri iizerinden degerlendirmektir. Calisma ii¢ bdliimden
olugmaktadir: (a) Miilteci 6grencilerin bulundugu simiflarda yapilmasi gerekenler hakkinda
aragtirmalar ne diyor? (b) Go¢men Ogrencilere nitelikli egitim vermek icin yapilmasi
gerekenler dgretmen egitimine nasil aktarilabilir? (c) ILA standartlarinda kiiltiirel ve dilsel
cesitlilik kendisine ne kadar yer bulmustur? Miilteci, gogmen veya siginmaci 6grenciler ile
Tiirk 6grencilerin ayn1 ortamda egitim aldiklar1 siniflarin sayisi iilkemizde giinden giine artig
gostermekte olup bu siniflar uluslararast literatiirde kiiltiirel ve dilsel cesitlilige sahip siniflar
diye adlandirilirken Tiirkiye’de kapsayici egitim kavrami bu smiflart tanimlarken tercih
edilmektedir. 21 Nisan 2021 verilerine gore lilkemizdeki sadece Suriyeli siginmact sayisi 3.6
milyonu gegmis durumdadir. Bu niifusun da 1.238.132’si 5-18 yas araliginda bulunan okul
cagindaki ¢ocuklardan olusmaktadir. Ayrica kesin rakamlar verilemese de Afganistan,
Pakistan, Irak ve Iranli &grencilerin sayilarinin da smiflarimizda giderek arttig
goriilmektedir. Yakin zamanda iilkemize gelen bu cocuklarin egitim sistemimiz iginde
yerlerini almalar1 sonrasinda ¢ok kiiltiirlii siniflar olumlu ve olumsuz yanlariyla egitim
sistemimizin bir gergegi olmustur. Bu siniflar; miifredat ve materyallerin uygun sekilde
yeniden diizenlenmesi ve 6zellikle de 6gretmenlerin dogru miidahalelerde bulunmasi halinde
ogretimsel agidan zengin bir ortama doniisebilmektedir. Ancak 6gretmenin nitelikli 6gretim
firsatlar1 yaratma ve sinif yonetimi konusunda zafiyet gostermesi halinde siniftaki dgretimi
aksatan, c¢esitli disiplin problemlerine yol agan ciddi sorunlarin kaynagi olabilmektedir.
Alanda yapilan arastirmalar farkli kiiltiirel gegmislere sahip bireylerin bulundugu smiflarda
gbemen Ogrencilerin en ¢ok destege ihtiyag duyduklari ders ve alanin dil dersleri, dolayisiyla
iilkemizde de Tiirk¢e dersleri oldugunu gostermektedir. Genel egitim dilinde yetkinlik
kazanmanin diger derslerdeki basar1 i¢in 6n kosul oldugu diisiiniildiigiinde Tiirkce
O0gretmeninin alacagi tedbirlerin, yapacagi diizenlemelerin ve uygulamalarin énemi bir kat
daha artmaktadir. Nitekim uluslararasi literatiirde ¢ok kiiltiirlii siniflarda egitimin niteligi
hakkinda yapilan arastirmalar incelendiginde miifredat diizenlemeleri gibi merkezi bir takim
tedbirler disinda -ki bu hususta da inisiyatif 6gretmenlere birakilabilmektedir- materyallerin,
O0gretim yontem ve tekniklerinin, Olgme degerlendirme yaklasim ve siireglerinin
diizenlenmesi konusunda biitiin sorumlulugun 6gretmende oldugu goriilmektedir.
Aragtirmacilar dgretmenlerin {i¢ alandaki yeterligine vurgu yapmaktadir. Bunlardan ilki
fakiiltede aldig1 cok kiiltiirlii siniflara 6zel pedagojik bilgi ve egitim, ikincisi edindigi bilgiyi
uygulamaya aktararak kazanacagi deneyim ve Tigiinclisii de sergileyecegi tutum ve
yaklagimlardir. Cok kiiltiirlii siniflarda dil egitimi verecek 6gretmen; kiiltiirle iliskilendirilmis
pedagojik bilgiye, cok kiiltlirli siniflarda dil egitimi yaparken kullanilacak ydntem ve
materyal bilgisine ihtiya¢ duymaktadirlar. Ozellikle bu siniflardaki 6grenme ihtiyaglarinin
farkliligma cevap verecek sekilde derslerin planlanmasi, farkli yontemlerin &grenci
ihtiyaglar1 dogrultusunda dogru bir sekilde secilip ise kosulmasi, 6gretmenin bu alanda zengin
bir repertuvara sahip olmasimi gerekli kilmaktadir. Ogretmenleri bu acidan yeterli kilmanin
yolu ise bu tarz siniflarin varligint dikkate alan, bu tarz siniflardaki 6grencilerin ihtiyaglarina
uygun Ogretmenler yetistirmeye odaklanmig Ogretmen yetistirme programlarindan
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geemektedir. Elbette sadece bilgi ile sinirli kalmis bir igerik siniflardaki 6grencilerin
ihtiyaclarimi karsilamada tek basina yeterli olmayacagindan 6gretmen/6gretmen adaylarinin
olabildigince bu tiir siiflarda uygulama yapmasi, deneyim kazanmasi, ¢ok kiiltiirlii siniflar
ve farkli kiiltiirlerden gelen Ogrencileri tanimasi, uygulama becerilerini edindigi bilgiler
dogrultusunda gelistirmesi gerekmektedir. Ogretmen adaylar1 s6z konusu oldugunda bu
konuda alinabilecek tedbirler yine 6gretmen yetistirme programlari ve programlarin sundugu
uygulama imkanlariyla iligkilendirilebilir. Literatiirin degindigi {glincii nokta ise
Ogretmenlerin tutum ve yaklagimlaridir. Cok kiiltiirliit smiflarda egitim goéren biitiin
ogrencilerin -gé¢menler ve gé¢men olmayanlar dahil- basarilarinda 6gretmenin tutum ve
yaklagimlar1 ¢cok 6nemli bir faktor olarak degerlendirilmektedir. Bu noktada asil dikkat ¢ekici
olan ise arastirmacilarin ders igeriklerinin iyi yapilandirilmas: halinde fakiiltede verilen
egitimin 6gretmen adaylarinin tutumlarini ve ¢ok kiiltiirlii siniflarda caligma istegini artirdigi
yoniindeki goriigleridir. Sonug olarak gerek sunulan bilgi, gerek uygulama firsatlar1 gerekse
duyussal hazirlikla Ogretmen yetistirme programlart gogmen &grencilerin bulundugu
siniflarda egitim verecek Ogretmenlerin ve onlarin verecegi egitimin niteligi agisindan
belirleyici olmaktadir denilebilir. Bu sebepledir ki, ILA’nin 2017 yilinda giincelledigi okuma
yazma uzmanlarinin (ilkokul, ortaokul ve lise Ogretmenleri, okuma-yazma uzmanlari)
yetistirilmesinde dikkate alinacak standartlar arasinda daha onceki versiyonlarda da oldugu
gibi “cesitlilik ve esitlik” seklinde bir standart basligina yer verdigi goriilmektedir. Bu
baglikta cesitlilik kavrami dilsel ve kiiltiirel gesitliligi de igine alacak bi¢imde ve ¢ok daha
bagska kavramlari da igerecek bigimde ele alinmaktadir. Gelecekte de sistemimizi etkilemeye
devam edecek olan gogmen 6grencilerimiz goz dniinde bulunduruldugunda gesitlilige iliskin
bu standartlarin Tiirkiye i¢in de bir model olarak degerlendirilebilecegi diistiniilmektedir.

Anahtar Kelimeler: Gogmen ogrenciler, Tiirkce egitimi, ogretmen yetistirme, ogretmen yetistirme
standartlar
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ABSTRACT: Itis possible to say that the socialization forms of human beings, who are a social creature,
have changed from past to present. Likewise, forms of socialization can vary from culture to
culture from society to society. Socialization is very important for the healthy social
development of a young individual in the process of growing up and creating identity. As it
is known, socialization is not a situation that takes place only in the family environment. In
addition to the family, school, and friends that the child interacts with, media tools also
contribute to the process and are effective in shaping the individual's personality. One of the
most important environments for individuals to gain value, to internalize the values gained
and to form a personal world view has been the internet and especially social media
applications related to it. Internet, which started to enter our lives in the 1990s, has become
the easiest way to access information all over the world. Since the 2000s, internet
technologies have become portable with devices such as laptops, tablet computers and smart
phones, and the world has shrunk to a size that can almost fit into the palm. In the world
population of 7.7 billion people as of 2020, approximately 5.4 billion people have internet
access and more than 3 billion people have access to social media applications. There are
various platforms on the internet that enable individuals to come together and socialize.
Individuals participate in these social media applications in various ways and thousands of
different people from different cultural environments both in our country and in the world.
One of the social media platforms that has reached a large number of users in the world and
in our country is Instagram. There is a mutual interaction of different beliefs and values with
the pictures, videos and texts shared by Instagram users. It can be said that if the young person
in the adult age is exposed to social media sharing without assimilating the cultural and moral
values of his own society, this situation will have negative cultural and social effects in a
community that wants to protect its values and pass it on to future generations. Based on this
information, the research and the curriculum prepared by the Ministry of Education 1-
Justice, 2- Friendship, 3- Honesty, 4- Self-control, 5- Patience, 6- Respect, 7- Love, 8-
Responsibility, 9- Patriotism, 10- Benevolence, It is aimed to determine the opinions of
secondary school students regarding the Instagram application and the posts made on the
pages linked to the same application. Qualitative research approach was used in the study
and semi-structured interview technique was applied to the participants adhering to this
method. The study group of the research consists of 35 students attending a state high school
in Izmir province. Participating students are determined entirely on a voluntary basis. In the
research, a form was prepared for a semi-structured interview. About the interview form
prepared, two teachers and two academicians were consulted, corrected the grammatical
errors in the questions, the incorrect questions were removed, and the form was finalized.
The form consists of two parts. In the first part, the participants were asked questions about
the use of Instagram, in the second part, the participants were asked questions about the use
of the values in the MEB curriculum in Instagram shares. Responses were collected in writing
from volunteering participants. The obtained findings were subjected to content analysis,
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interpreted and tabulated. In the study, the names of the participants were kept confidential
by giving them codes such as K1, K2, K3....According to the results obtained from the
research findings, it was determined that 85% of the participants use the Instagram
application between 1-3 hours a day. Participants' purposes of using Instagram were
determined as 1- Entertainment 2- Getting information, 3- Following up-to-date issues, 4-
Following the sharing of relatives and friends. The participants expressed a negative opinion
about the use of nine of the values that determine the purpose of the study, they expressed a
positive opinion about the use of a value (benevolence) in Instagram posts.

Keywords: Curriculum, Values education, Social Media
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ABSTRACT: Sosyal bir varlik olan insanin sosyallesme bigimlerinin diinden bugiine degisim gegirdigini
soylemek miimkiindiir. Ayn1 sekilde sosyallesme bigimleri toplumdan topluma kiiltiirden
kiiltiire de degisiklikler gosterebilmektedir. Yetisme ve dolayisiyla kisilik olugturma stireci
icindeki geng¢ bir bireyin saglikli sosyal gelisimi agisindan sosyallesmenin nasil oldugu
oldukca onemlidir. Bilindigi gibi toplumsallasma sadece aile ortaminda gerceklesen bir
durum degildir. Cocugun etkilesimde bulundugu aile, okul, arkadas g¢evresinin yaninda
medya araglari da siirece katkida bulunmakta bireyin kisiliginin sekillenmesinde etkili
olmaktadirlar. Bireylerin deger kazanmasinda, kazanilan degerlerin igsellestirilmesi ve sahsi
diinya goriigiiniin olusmasinda en O6nemli ortamlardan biri internet ve O6zellikle onunla
baglantili sosyal medya uygulamalari olmugtur. 1990’11 yillarda hayatimiza girmeye baglayan
internet tiim diinya iizerinde bilgiye ulasmanin en kolay yolu haline gelmistir. 2000’li
yillardan itibaren internet teknolojilerinin diziistii bilgisayar, tablet bilgisayar ve akilli telefon
gibi cihazlar ile taginabilir hale gelmesiyle diinya neredeyse avug icine sigacak boyutta
kiiglilmiistiir. 2020 y1li itibariyle 7,7 milyar kisi olan diinya niifusunda yaklagik 5.4 milyar
insanin internet erigimi bulunmakta ve 3 milyardan fazla insanin da sosyal medya
uygulamalarma erisim imkan1 bulunmaktadir. Internette bireylerin bir araya gelerek
sosyallesmesini saglayan g¢esitli platformlar bulunmaktadir. Bireyler bu sosyal medya
uygulamalarmma cesitli bigimlerde katilmakta ve gerek iilkemiz gerekse diinyadaki farkli
kiiltiirel ortamlarda yer alan binlerce farkli kisi ile karsilagsmaktadir. Diinyada ve {ilkemizde
bliylik kullanict sayilarina ulagsmakta olan bu sosyal medya platformlarindan biri de
instagramdir. Bireyler sosyal medya uygulamalarma girdikleri anda farkl: kiiltiirlerden gelen
binlerce kisi ile karsi karsiya kalmaktadirlar. Instagram kullananlarin paylastig1 resim, video,
yazilar ile farkli inan¢ ve degerlerin karsilikli etkilesimi s6z konusu olmaktadir. Yetisme
cagindaki geng birey eger kendi toplumuna ait kiiltiirel ve ahlaki degerleri 6ziimsemeden
sosyal medya paylasimlarina maruz kalirsa bu durumun degerlerini korumak ve gelecek
nesillere aktarmak isteyen bir toplulukta kiiltiirel ve toplumsal agidan olumsuz etkilerinin
olacagi sdylenebilir. Bu bilgilere bagli olarak arastirma ile MEB tarafindan hazirlanan ders
miifredatlarina temel olusturan 1- Adalet, 2- Dostluk, 3- Diiriistliik, 4- Oz denetim, 5- Sabur,
6- Saygi, 7- Sevgi, 8- Sorumluluk, 9- Vatanseverlik, 10- Yardimseverlik, degerleri
kapsaminda instagram uygulamasi ve ayni uygulama ile baglantili sayfalarda yapilan
paylasimlara yonelik olarak ortadgretim oOgrencilerinin  goriislerinin  belirlenmesi
amaglanmistir. Caligmada temel nitel arastirma yaklasimindan yararlanilmig ve bu yonteme
bagli kalarak katilimcilara yar1 yapilandirilmis goriisme teknigi uygulanmistir. Arastirmanin
caligma grubunu Izmir ilindeki bir devlet lisesine devam eden 35 6grenci olusturmaktadir.
Katilimer 6grenciler tamamen goniilliilik esasina gore belirlenmislerdir. Arastirmada yar1
yapilandirilmis gorlisme icin bir form hazirlanmigtir. Hazirlanan goriisme formu ile ilgili
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olarak iki 6gretmen ve iki akademisyenden goriis alinmis sorulardaki dilbilgisi hatalar
diizeltilerek, hatali bulunan sorular ¢ikarilmis ve form son halini almistir. Form iki béliimden
olusur birinci boliimde katilimeilara instagram kullanimina yo6nelik sorular sorulmus, ikinci
bdlimde katilimcilara MEB miifredatinda yer alan degerlerin instagram paylasimlarinda
kullanimia ydnelik sorular sorulmustur. Yanitlar goniillii olan katilimcilardan yazili olarak
toplanmistir. Elde edilen bulgular igerik analizine tabi tutularak yorumlanmig ve
tablolagtirilmigtir. Arastirmada katilimcilara K1, K2, K3... seklinde kod verilerek isimleri
gizli tutulmustur. Arastirma bulgularindan elde edilen sonuglara goére katilimcilarin %85’inin
instagram uygulamasini glinde 1-3 saat arasinda kullandiklar1 belirlenmistir. Katilimcilarin
instagrami kullanim amaglar1 1- Eglenme 2- Bilgi edinme, 3- Giincel konularin takibi, 4-
Akraba ve arkadas c¢evrelerindeki paylasimlarin takip edilmesi olarak tespit edilmistir.
Katilimeilar, arastirmanin amacini belirleyen degerlerden dokuz tanesinin kullanimina
yonelik olumsuz goriis belirtirken, bir degerin (yardimseverlik) instagram paylasimlarinda
kullanimina y6nelik olumlu goriis belirtmiglerdir.

Keywords: Miifredat, Degerler Egitimi, Sosyal Medya
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ABSTRACT: One of the most important elements of the education system is the teacher. The development

of the system and the desired success are closely related to the characteristics of the teacher.
They who are a part of the education system, undertake important missions and
responsibilities. The main element that implements, directs, develops and contributes to
educational activities is the teacher. For this reason, the education received by the teacher
and the professional equipment he/she possesses affect both the quality of educational
activities and the students, who are another element of the education system. In this context,
the training of teachers gains importance. Because of this importance, many countries around
the world approach teacher education meticulously and make radical reforms in teacher
education. The teacher, who passes through an effective education filter, uses the
opportunities offered by the system efficiently, organizes the educational situation in the best
way, knows the students and creates new learning environments by taking into account their
individual needs. In addition, it can increase the quality of education by adopting the
innovations required by the age and integrating educational technologies and materials into
its lessons. Because in the rapidly changing world, the teaching profession is undergoing
significant transformations and this is inevitable due to the conditions of the age.
Accordingly, important developments are experienced both in teacher education and in the
classroom practices of the teacher. For this reason, countries should renew their teacher
training policies and raise them to high standards. Today, student profiles, interests and needs
also change. In order for teachers to be effective and creative in the face of these changes and
transformations, they need to go through a good teacher training. In the light of all these
developments, teacher education gains an international dimension in the globalizing world
and inter-communal relations are gradually increasing.
As a natural consequence of this situation, positive developments in the teacher education
system of any country also affect the teacher education system of another country. Thus, the
issue of teacher training has an important place in the agenda of countries and arouses
curiosity about the subject by encouraging them to examine the teacher education systems of
other countries. In this context, the aim of the study is to examine the Niger teacher training
system. In the research, all data sets were classified appropriately and the obtained data were
analyzed by content analysis technique. As a result of the analysis of the research data, four
different interrelated themes related to the Niger teacher training system were reached. These
themes are 1) Selection of teacher candidates, 2) Pre-service training, 3) Introduction to the
profession, and 4) Professional development. In the Niger teacher training system, among the
conditions for determining teacher candidates are that the candidates must have a secondary
or high school diploma in order to enter teacher schools and be successful in the exam they
are subjected. Unsuccessful students also have the right to receive special education in line
with their financial means. Pre-service training of teacher candidates is given for one or two
years in teacher schools at the college level. In order for candidate teachers to enter the
profession, they must complete the teacher's school and pass the oral and written exams for
entry to the profession. Various trainings are provided by the Ministry of Education and non-
governmental organizations in order to ensure their professional development for successful
teachers who have entered the profession.
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OZET: Egitim sisteminin en 6nemli 6gelerinden biri 6gretmendir. Sistemin gelismesi ve arzu edilen
basariya ulagsmasi, 6gretmenin 6zellikleriyle yakindan iliskilidir. Egitim sisteminin bir pargasi
olan Ogretmenler Onemli misyon ve sorumluluklar iistlenmektedir. Egitim-6gretim
faaliyetlerini uygulayan, yon veren, gelistiren ve katk: saglayan temel 6ge 6gretmendir. Bu
nedenle 6gretmenin aldigi egitim, sahip oldugu mesleki donanim hem egitim-6gretim
faaliyetlerinin niteligini hem de egitim sisteminin bir baska &gesi olan &grencileri
etkilemektedir. Bu baglamda &gretmenlerin egitimi 6nem kazanmaktadir. Bu neminden
dolay1 diinya tizerindeki birgok iilke, 6gretmen egitimine titizlikle yaklagsmakta ve 6gretmen
egitimine iliskin koklii reformlar yapmaktadir. Etkili bir egitim siizgecinden gecen 6gretmen
sistemin kendisine sundugu imkanlar1 verimli olarak kullanir, egitim durumlarini en iyi
sekilde organize eder, 6grencileri tanir ve onlarin bireysel ihtiyaglarii dikkate alarak yeni
O0grenme ortamlar1 yaratir. Ayrica ¢agin gerektirdigi yenilikleri benimseyip egitim
teknolojileri ve materyallerini derslerine entegre ederek egitimde kaliteyi arttirabilir. Cilinkii
hizla degisen diinyada 6gretmenlik meslegi 6nemli doniistimler gecirmekte ve ¢agin kosullart
geregi bu durum kagimilmazdir. Buna bagl olarak giiniimiizde hem 6gretmen egitiminde hem
de Ogretmenin simif i¢i uygulamalarinda 6nemli gelismeler yasanmaktadir. Bu nedenle
iilkeler, 6gretmen yetistirme politikalarini yenilemeli ve yiiksek standartlara kavusturmalidir.
Gilintimiizde artik 6grenci profilleri, ilgi ve ihtiyaglar1 da degisiklik gostermektedir.
Ogretmenlerin bu degisim ve doniisiimler karsisinda etkili ve yaratic1 olabilmeleri igin iyi bir
Ogretmen egitiminden gegmeleri gerekmektedir. Tiim bu gelismeler 1518inda, kiiresellesen
diinyada 6gretmen egitimi uluslararasi bir boyut kazanmakta, toplumlar arasi iliskiler giderek
artmaktadir. Bu durumun dogal bir sonucu olarak, herhangi bir iilkenin &gretmen egitim
sistemindeki olumlu gelismeler bagka bir {ilkenin Ogretmen egitim sistemini de
etkilemektedir. Boylece dgretmen yetistirme meselesi iilkelerin giindeminde énemli bir yer
teskil etmekte ve onlar1 bagka iilkelerin 6gretmen egitim sistemlerini incelemeye tegvik
ederek konuya iliskin merak uyandirmaktadir. Bu baglamda ¢aligmanin amaci Nijer 6gretmen
yetistirme sistemini incelemektir. Bu ama¢ dogrultusunda, calisma nitel arastirma
yontemlerinden dokiiman incelemesi yontemi ile yiiriitiilmiistiir. Arastirmada tiim veri setleri
uygun bir sekilde siniflandirilmigs ve elde edilen veriler igerik analizi teknigi ile
¢Oziimlenmistir. Aragtirma verilerinin analizi sonucunda Nijer 6gretmen yetistirme sistemine
iliskin birbiri ile iliskili dort farkli temaya ulagilmistir. S6z konusu bu temalar; 1) Ogretmen
adaylariin se¢imi, 2) Hizmet dncesi egitim, 3) Meslege giris ve 4) Mesleki gelisimdir. Nijer
Ogretmen yetistirme sisteminde dgretmen adaylarini belirleme kosullar1 arasinda, adaylarin
0gretmen okullarina girebilmek i¢in ortaokul veya lise diplomasina sahip olmalar1 ve tabi
tutulduklar1 sinavdan basarili olmalart yer almaktadir. Basarili olamayan &grenciler de kendi
maddi imkanlar1 dogrultusunda &zel statiide egitim alma hakkma sahiptir. Ogretmen
adaylarinin hizmet oncesi egitimleri yiiksekokul seviyesindeki 6gretmen okullarinda bir ya
da iki yil siire ile verilmektedir. Aday 6gretmenlerin meslege girebilmeleri igin gretmen
okulunu bitirmeleri ve meslege giris amaciyla yapilan sozlii ve yazili simavlari gegmeleri
gerekmektedir. Basarili olan ve meslege giris yapan 6gretmenlere mesleki gelisimlerini
saglamak adma egitim bakanligi ve sivil toplum kuruluslari tarafindan gesitli egitimler
verilmektedir.
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Reflective Practices on Teacher Education: A Workshop on
Multiculturalism for Inclusive Instruction

Dr. Ogr. Uyesi Tuba ARABACI ATLAMAZ
Abdullah Giil University, Kayseri, Tiirkiye tuba.arabaci@agu.edu.tr

ABSTRACT: Teachers should be aware of the linguistic and cultural differences to instruct in their
multilingual/multicultural classrooms effectively. Thus, it is really crucial to provide both
teacher candidates and practicing teachers with explicit education on multiculturalism so
that they can have awareness on these issues and implement the new strategies in their
classrooms, where they will interact with learners coming from different backgrounds
(Banks, 1993a, 1993b; Guy, 1999). Contrary to extensive research on multicultural
education, teacher education on multicultural issues seems lacking in education programs
(Banks, 1993a, 1993b). Considering the increasing number of multilingual/multicultural
students in Turkish educational contexts, teacher training for those students coming from
different backgrounds also gains considerable importance. One way to increase teacher
awareness is to implement a workshop on multicultural issues. However, organizing such
an event is not enough on its own; it is important to reflect on this practice to make necessary
modifications for further applications. Thus, another important issue is to reflect on the
applicability of such kind of professional development activities. With these in mind, the
author designed a workshop considering the appropriate adult education approaches
(Desimone, 2009; Garet, Porter, Desimone, Birman, & Yoon, 2001; Kolb, 1984; Little,
2006; Putnam & Borko, 2000) to let teachers think about the diversity issues (Nieto & Bode,
2011). After implementing the workshop, in addition to getting reflections from the
participants, the author examined the process to understand how such kind of activities work
and what kind of things need to be taken care of to improve the activities for future similar
events. In other words, this paper is about the author’s reflections on a two-hour workshop
on multicultural education. The workshop was about cultural differences on the perceptions
of time, activities, and relationships. It was offered to 16 language educators teaching adult
English language learners via a voluntary organization in the USA. The presenter aims to
emphasize the importance of reflective practices in educational contexts (Ertmer & Newby,
1996), as John Dewey (1933) indicated that reflections on the educational activities are
highly crucial to internalize the learning outcomes. As a result, the paper will add to the
literature of adult education and language education programs to highlight the importance
of teacher education on multicultural education, reflective practices in teacher education,
and the possible implications for adult education programs.

Keywords: professional development, multiculturalism, teacher education
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Ogretmen Egitiminde Yansitict Uygulamalar: Kapsayici
Ogretim icin Cok Kiiltiirliiliikk Uzerine Bir Atolye

Dr. Ogr. Uyesi Tuba ARABACI ATLAMAZ

OZET: Ogretmenler, ¢ok dilli/cok kiiltiirlii simiflarinda etkili bir sekilde egitim verebilmek igin dilsel
ve kiiltiirel farkliliklarin ayirdinda olmalidir. Bu nedenle hem dgretmen adaylarina hem de
ogretmenlere ¢ok kiiltiirliilik konusunda bir egitim verilmesi, onlarin bu konularda
farkindalik sahibi olabilmeleri ve farkli kiiltiirlerden gelen 6grenicilerle etkilesime girecekleri
smiflarinda yeni stratejileri uygulayabilmeleri i¢in gercekten cok 6nemlidir (Banks, 1993a,
1993b; Guy, 1999). Cok kiiltiirlii egitim iizerine yapilan kapsamli aragtirmalarin aksine,
egitim programlarinda ¢ok kiiltiirlii konularda 6gretmen egitimi eksik goriinmektedir (Banks,
1993a, 1993b). Tiirkiye'deki egitim ortamlarinda artan ¢ok dilli/cok kiiltiirlii 6grenci sayisi
g6z Ontline alindiginda, farkli altyapilardan gelen 6grencilere yonelik 6gretmen egitimi de
biiyiikk 6nem kazanmaktadir. Ogretmen farkindaligini artirmanin bir yolu, ¢ok kiiltiirlii
konularda bir atdlye caligmasi (workshop) uygulamaktir. Ancak bdyle bir etkinligi
diizenlemek tek basina yeterli degildir; sonraki uygulamalar igin gerekli degisiklikleri
yapmak i¢in bu uygulama iizerinde diisiinmek 6nemlidir. Dolayisiyla bir diger 6nemli konu
da bu tiir mesleki gelisim faaliyetlerinin uygulanabilirligi lizerinde diistinmektir. Yazar
bunlar1 ve uygun yetiskin egitimi yaklasimlarini1 (Desimone, 2009; Garet et. al., 2001; Kolb,
1984; Little, 2006; Putnam & Borko, 2000) g6z dniinde bulundurarak 6gretmenlerin kiiltiirel
cesitlilik konular1 (Nieto & Bode, 2011) diisiinecekleri bir atdlye tasarlamistir. Atdlye
calismasinit uyguladiktan sonra, yazar, katilimcilardan yansimalar almanin yani sira, bu tiir
etkinliklerin nasil ¢alistigin1 ve gelecekteki benzer etkinlikler igin etkinlikleri iyilestirmek
icin ne tiir seylere dikkat edilmesi gerektigini anlamak i¢in siireci inceledi. Bagka bir deyisle,
bu makale, yazarin ¢ok kiiltiirlii egitim {izerine hazirlanan iki saatlik bir atdlye iizerine yapilan
yansitict uygulama hakkindadir. Atdlye, zaman, etkinlik ve iligkiler tizerindeki kiiltiirel
farkliliklar hakkinda bilgi verecek sekilde tasarlandi. ABD'de goniillii bir kurulus araciligiyla
Ingilizce 6grenen yetiskinlere egitim veren 16 dil egitimcisiyle gerceklestirildi. John
Dewey'in (1933) egitim etkinlikleri {izerine yapilan yansimalarin 6grenme ¢iktilarimni
igsellestirmek icin son derece onemli oldugunu belirttigi gibi, yazar egitimsel baglamlarda
yansitict uygulamalarin 6nemini vurgulamayr amaglar (Ertmer & Newby, 1996). Sonug
olarak, bu yazi, ¢ok kiiltiirlii egitimde dgretmen egitiminin énemini, 6gretmen egitiminde
yansiticl uygulamalar1 ve yetiskin egitimi programlarina olasi etkilerini vurgulamak igin
yetigkin egitimi ve dil egitimi programlarina katkida bulunma amaciyla yazilmistir.
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What is a Teacher Doing in Mathematics Lessons in Primary

School in the Covid-19 Period?

Dr. Alper YORULMAZ
Mugla Sitk1 Kogman University, Turkey, alperyorulmaz@mu.edu.tr

ABSTRACT: Covid-19, expressed as a coronavirus disease by the World Health Organization (WHO), first
appeared in China in late 2019. The first cases of the disease quickly spread showing was
seen on March 11, 2020, Turkey. It all schools affiliated to the Ministry of Education has
started in Turkey on distance education by interrupting the date March 23, 2020. Distance
education process in Turkey Education Information Network (EBA) has tried to continue on.
In this process, digital environments and materials that teachers can use in their lessons within
the framework of distance education were introduced with seminars. Primary school teachers
experience problems in the use of digital environments materials in the lessons due to the
inadequacy of the transition from face-to-face education to distance education and the use of
technology. These problems they experience manifest themselves more in mathematics
lessons than in any other lesson. However, the use of effective and appropriate technologies
in mathematics lesson creates an advantage in ensuring that mathematics is learned better. It
is important for teacher education to determine the technological tools and equipment used
by primary school teachers in mathematics lessons conducted with distance education, the
methods they use, the way they interact with students, advantages and problems. In addition,
the awareness of these situations experienced in the distance education process by the practice
students provides experience for their future professional lives. Covid-19 enabled its students
studying at universities to receive distance education. Especially the students in the fourth
grade carry out their practical lessons through distance education platforms. With this
application, which has been carried out since the fall semester of the 2020-2021 academic
year, teacher candidates have had the opportunity to observe and teach lessons. The aim of
the study is to examine the primary school teachers' realization of mathematics lessons in the
distance education process based on the observations of the practice students. The research
was carried out using case study, one of the qualitative research designs. The participants of
the study consisted of 24 students who took the Teaching Practice course in the field of
primary school teaching at a state university in the Aegean Region in the spring semester of
the 2020-2021 academic year. In the research, a questionnaire form consisting of open-ended
questions prepared by the researcher as data collection tools and a lesson follow-up form
were used to observe the mathematics lesson. The questionnaire form consisting of open-
ended questions prepared by the researcher was sent to two experts in the field of primary
school education and the necessary corrections were made. In collecting the data, firstly, a
questionnaire form was distributed to 24 students and they were asked to answer the open-
ended questions in the form. Since there was one teacher for every four students who took
the practice lesson, a total of six students, one student from each group, were randomly
selected. A course observe form was given to each selected student and they were asked to
observe any mathematics lesson and write it on the form. Research data were collected
between March 15 and April 15, 2021, and necessary permissions were obtained from
students and classroom teachers. Content analysis was used to analyze the data obtained in
the study. In order to ensure the reliability of the analysis results, the codings made by another
researcher were examined and the fit value was .85. As a result of the research, it was
determined that classroom teachers chose the narration method more in mathematics lessons,
did not make use of digital materials much, and taught most of their lessons through
presentation programs. In addition, it was revealed that primary school teachers had
difficulties in using technology, could not reflect these technologies in mathematics lessons,
and experienced anxiety and stress about students' mathematics learning situations. In line
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with these results, a material can be prepared on the use and content of technologies and
digital materials that can be used in primary school mathematics education.

Keywords: Covid-19, primary school teacher, math lesson, primary school
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Covid-19 Déneminde ilkokulda Gerceklestirilen Matematik
Derslerinde Ogretmen Ne Yapiyor?

Dr. Alper YORULMAZ

Mugla Sitk1 Kogman Universitesi, Tiirkiye, alperyorulmaz@mu.edu.tr

ABSTRACT: Diinya Saghk Orgiitii (DSO) tarafindan koronaviriis hastaligi olarak ifade edilen Covid-19,
ilk olarak 2019 yilinin sonlarinda Cin’de ortaya ¢ikmistir. Hizli bir sekilde yayilim gosteren
hastaliga iligkin ilk vaka Tirkiye’de 11 Mart 2020 tarihinde goriilmiistiir. Bunun {izerine
Tiirkiye’de Milli Egitim Bakanligi’na bagl biitiin okullar 23 Mart 2020 tarihinde yiiz yiize
egitime ara vererek uzaktan egitime geg¢mistir. Tiirkiye’de uzaktan egitim siireci Egitimi
Bilisim Ag1 (EBA) iizerinden devam ettirilmeye calisilmigtir. Bu siirecte gretmenlere
yonelik uzaktan egitim cergevesinde derslerinde kullanabilecekleri dijital ortamlar ve
materyaller seminerler ile tamitilmigtir. Sinif 6gretmenleri yiiz yiize egitimden uzaktan
egitime gegilmesi ve teknoloji kullanimi1 konusunda yasadiklar1 yetersizlik nedenlerden
dolay:1 dijital ortamlar ve materyallerin derste kullaniminda sorunlar yasamaktadirlar.
Yasadiklar1 bu sorunlar biitiin derslerde oldugundan daha fazla matematik derslerinde
kendini gostermektedir. Ancak matematik dersinde etkili ve uygun teknolojilerin
kullanilmas1 matematigin daha iyi 6grenilmesini saglamada bir avantaj yaratmaktadir. Smif
Ogretmenlerinin uzaktan egitim ile gergeklestirilen matematik derslerinde kullandiklart
teknolojik arag-geregler, kullandiklari yoOntemler, ogrenciler ile etkilesim bigimleri,
avantajlar ve sorunlarin belirlenmesi 6gretmen egitimi agisindan 6nemlidir. Ayrica uzaktan
egitim silirecinde yasanan bu durumlarin uygulama 6grencileri tarafindan da fark edilmesi
daha sonraki mesleki hayatlari i¢in deneyim saglamaktadir. Covid-19, iiniversitelerde egitim
gbren dgrencilerinde uzaktan egitim almalarimi saglamistir. Ozellikle dordiincii sinifta yer
alan Ogrenciler uygulamali derslerini uzaktan egitim platformlar1 iizerinden
gerceklestirmektedirler. 2020-2021 egitim ogretim  yili giiz doneminden itibaren
gergeklestirilen bu uygulama ile 6gretmen adaylari ders gozleme ve anlatma imkani
bulmustur. Arastirmanin amaci, uygulama 6grencilerinin gézlemlerine dayali olarak sinif
Ogretmenlerinin uzaktan egitim siirecinde matematik derslerini gergeklestirme durumlarini
incelemektir. Arastirma nitel arastirma desenlerinden durum ¢alismasi kullanilarak
gergeklestirilmistir. Arastirmanin  katilimeilarint 2020-2021 egitim 6gretim yili bahar
doneminde Ege Bolgesinde bir devlet {niversitesinin smif Ogretmenligi alaninda
Ogretmenlik Uygulamasi dersini alan 24 dgrenci olusturmustur. Arastirmada veri toplama
araci olarak arastirmaci tarafindan hazirlanan agik uglu sorulardan olusan bir anket formu ve
matematik dersini gézlemeleri igin ders izleme formu kullanilmistir. Aragtirmaci tarafindan
hazirlanan agik uglu sorulardan olusan anket formu sinif egitimi alaninda uzman iki kisiye
gonderilmis ve gerekli olan diizeltmeler yapilmistir. Verilerin toplanmasinda 6ncelikli olarak
24 dgrenciye anket formu dagitilmis ve formda yer alan agik uglu sorulari yanitlamalari
istenmistir. Uygulama dersini alan her dort 6grenciye bir uygulama 6gretmeni dilsmesinden
dolay1 rastgele her gruptan bir 6grenci olmak {izere toplam alt1 6grenci secilmistir. Secilen
her 6grenciye ders izleme formu verilmis ve herhangi bir matematik dersini gézlemleri ve
bunu forma yazmalar1 istenmistir. Aragtirma verileri 15 Mart-15 Nisan 2021 tarihleri arasinda
toplanmis olup, Ogrencilerden ve sinif Ogretmenlerinden gerekli izinler alinmustir.
Aragtirmada elde edilen veriler analizinde igerik analizi kullanilmistir. Elde edilen analiz
sonuglarmin giivenirligini saglamak amaciyla baska bir arastirmaci tarafindan yapilan
kodlamalar incelenmis ve uyum degeri .85 ¢ikmustir. Arastirma sonucunda sinif
Ogretmenlerinin matematik derslerinde daha ¢ok anlatim yodntemini sectigi, dijital
materyallerden ¢ok fazla yararlanmadiklari, derslerinin ¢ogunlugunu sunum programlari
iizerinden igledikleri belirlenmistir. Ayrica simif O6gretmenlerinin teknoloji kullanimi
konusunda zorlandiklar1, bu teknolojileri matematik derslerine yansitamadiklari, 6grencilerin
matematik d6grenme durumlarina iligkin kaygi ve stres yasadiklari ortaya ¢ikmistir. Elde
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edilen bu sonuglar dogrultusunda ilkokul matematik egitiminde kullanilabilecek
teknolojilerin ve dijital materyallerin kullanimi ve igerigine iliskin bir materyal hazirlanabilir.

Keywords: Covid-19, sinif ogretmeni, matematik dersi, ilkokul
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Mentoring Matters: Exploring the Needs Pre-service Language
Teacher Education®

Gizem Mutlu GULBAK

Bogazici University, Turkey, gizem.mutlu@boun.edu.tr

Prof. Dr. Sumru AKCAN

Bogazici University, Turkey sumru.akcan@boun.edu.tr

ABSTRACT: The critical role of mentor teachers during the practicum studies in teacher education
programs has been well-acknowledged in the relevant literature (e.g. Chalies, Ria, Bertone,
Trohel & Duran, 2004; Smith & Lev-Ari, 2005; Torrez & Krebs, 2012), which has given way
to widely underlined assertion that the multiplicity and vitality of mentor teachers’ roles
require special preparation and training (e.g. Akcan & Tatar, 2010; Bullough & Draper, 2004;
Guyton & Mclntyre, 1990; Hudson, 2004; Orland, 2001). However, as in most of teacher
education programs around the world (Vasutova & Spilkova, 2011; Yamasaki, 2016), there
is no available training for mentor teachers that specifically addresses the needs and
expectations related to the practicum component of English language teacher education
programs executed in Turkey. This necessity motivated a multi-phase study that aims to
design, implement and evaluate a mentor training program, the first phase of which is
presented in this paper. The first phase aims to explore the needs and expectations of parties
involved in the practicum period, namely university supervisors, mentor teachers and pre-
service teachers, regarding mentoring practices during the practicum studies. To this end, the
research setting was determined as the practicum context of an English language teacher
education program at a state university in Istanbul, Turkey. Quantitative and qualitative data
were collected from 79 pre-service teachers, 37 mentor teachers and 6 university supervisors
who played an active role in the completion of practicum process in 2019-2020 academic
year. The quantitative data were collected through the researcher-designed questionnaire
asking participants to rank eight possible mentor training themes from the most important to
the least important one. The list of themes (i.e. giving feedback to student teachers, assessing
student teachers’ performance, observing student teachers, orientation of student teachers to
the teaching profession, motivation and attitude in mentoring, mentor-supervisor
communication and cooperation of mentors, knowledge on practicum procedures and
knowledge on mentoring duty) were obtained as a result of the review of the studies on the
problems experienced during the practicum studies in Turkey between 2006 and 2019. The
qualitative data for the study came from the semi-structured interviews conducted with eight
student teachers, seven mentor teachers and three university supervisors who indicated their
willingness to take part in answering questions about the components of practicum that needs
to be improved and elaborating on their answers on the questionnaire. The analysis of the
participants’ answers on the questionnaire showed that all three parties chose giving feedback
to pre-service teachers and knowledge on mentoring duty as the most important two themes
the mentor teachers should be trained for. In addition to those themes, observing pre-service
teachers was another prominent theme for the group of mentor teachers, whereas the group
of pre-service teachers underlined the theme of knowledge on practicum procedures as a
concern to be addressed in mentor training program. The participants’ answers during the
interviews detailed their preferences for same themes, explaining the reasons and suggesting
some ways to improve mentor teachers’ related skills. The results provided not only valuable
data to inform the content of a mentor training program but also uncovered the concerns
experienced by all three parties, which should be carefully examined and necessary actions
should be taken for the improvement of teacher education programs.

*The study is a part of the project supported by Bogazi¢i University Research Fund Grant Number 16485.
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Hizmet Oncesi Yabanci Dil Ogretmeni Egitiminde Mentorluk:
Ihtiyaclar ve Beklentiler*

Gizem Mutlu GULBAK

Bogazici Universitesi, Tiirkiye, gizem.mutlu@boun.edu.tr

Prof. Dr. Sumru AKCAN
Bogazici Universitesi, Tiirkiye sumru.akcan@boun.edu.tr

OZET: Ogretmen egitimi programlarindaki 6gretmenlik uygulamasi ¢alismalari sirasinda mentor
ogretmenlerin roliiniin 6nemi literatiirde gokca vurgulanmakta (6rn. Chalies, Ria, Bertone,
Trohel ve Duran, 2004; Smith ve Lev-Ari, 2005; Torrez ve Krebs, 2012) ve mentorluk 6zel
hazirlik ve egitim gerektirmektedir (6rn. Akcan ve Tatar, 2010; Bullough ve Draper, 2004;
Guyton ve Mclntyre, 1990; Hudson, 2004; Orland). , 2001). Ancak, diinyadaki ¢ogu
O0gretmen egitimi programinda oldugu gibi (Vasutova & Spilkova, 2011; Yamasaki, 2016),
Tiirkiye'de de ingilizce Ogretmenligi programlarinin uygulamali béliimiiyle ilgili ihtiyag ve
beklentileri 6zel olarak ele alan, mentor Ogretmenler ig¢in mevcut bir egitim
bulunmamaktadir. Bu gereklilikten hareketle, ilk asamasi bu bildiride sunulan ¢alisma, bir
mentor egitim programi tasarlamayi, uygulamayi1 ve degerlendirmeyi amaglamaktadir.
Birinci agsama, Ogretmenlik uygulamasi siirecinde yer alan taraflarin, yani uygulama
O0gretim elemani, mentor dgretmenler ve 6gretmen adaylarinin staj ¢alismalari sirasinda
mentorluk uygulamalarina iliskin ihtiya¢ ve beklentilerini kesfetmeyi amaglamaktadir. Bu
amagla arastirma ortami, Istanbul'da bir devlet iiniversitesinde Ingilizce gretmenligi
egitimi programindaki 6gretmenlik uygulamasi c¢alismalari olarak belirlenmigtir. 2019-
2020 egitim-6gretim yilinda, staj siirecinin tamamlanmasinda aktif rol oynayan 79
O0gretmen adayi, 37 mentor 6gretmen ve 6 Ogretim elemanindan nicel ve nitel veriler
toplanmustir. Nicel veriler, katilimcilardan en 6nemliden en az dnemliye dogru sekiz olasi
mentor egitimi temasini siralamalarini isteyen, arastirmaci tarafindan tasarlanan anket
araciligtyla toplanmistir. Temalarin listesi (6gretmen adaylarma geri bildirim verme,
ogretmen adaylarnin  performansinin  degerlendirilmesi, Ogretmen adaylarinin
gozlemlenmesi, O0gretmen adaylarina Ogretmenlik mesleginin tanitilmasi, mentorlukta
motivasyon ve tutum, mentor-danigsman iletisimi ve mentorlarin isbirligi, staj prosediirleri
hakkinda bilgi ve mentorluk gorevine iligkin bilgiler) 2006-2019 yillar1 arasinda Tiirkiye'de
staj galismalar1 sirasinda yasanan sorunlara iligkin ¢aligmalarin incelenmesi sonucunda elde
edilmistir. Calismanin nitel verileri, 6gretmenlik uygulamasinin gelistirilmesi gereken
bilesenleri hakkindaki sorular1 yanitlamak ve bu bilesenleri detaylandirmak icin katilmaya
istekli olduklarini belirten sekiz dgretmen adayi, yedi mentor 6gretmen ve ii¢ 0gretim
elemani ile yapilan yar1 yapilandirilmis goriismelerden elde edilmistir. Katilimcilarin
ankete verdikleri yanitlarin analizi, her {i¢ katilimci grubunun da &gretmen adaylarina
geribildirim vermeyi ve mentorluk gorevine iliskin bilgiyi mentor 6gretmenlerin egitilmesi
gereken en 6nemli iki tema olarak sectigini gdstermistir. Bu temalara ek olarak, 6gretmen
adaylarin1 gdzlemlemek, mentor dgretmen grubu igin dne g¢ikan bir diger tema iken,
Ogretmen adaylari grubu, staj prosedirleri hakkinda bilgi temasinin mentor egitim
programinda ele alinmasi gereken bir konu olarak altin1 ¢izmistir. Goriismeler sirasinda
katilimcilarin cevaplari, ayni temalar i¢in tercihlerini detaylandirmis, nedenleri agiklamig
ve mentor 6gretmenlerin ilgili becerilerini geligtirmek icin yollar dnermistir. Sonuglar, bir
mentor egitim programinin igerigini tasarlayabilmek icin degerli veriler saglamakla
kalmamig, ayni zamanda, dgretmen egitimi programlarinin iyilestirilmesi icin dikkatle
incelenmesi ve gerekli dnlemlerin alinmasi gereken, her {i¢ grubun da yasadig: endiseleri
ortaya ¢ikarmistir.
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Evaluation of Media Literacy Textbook in Terms of Financial
Literacy
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ABSTRACT: The media allows individuals to obtain information, update their existing information, follow
the agenda and communicate with others. In addition to Information, Communication and
interaction of the media, commercial purpose, directing the masses, obtaining power, etc.
there are also goals. The aim of media literacy training is to give individuals the ability to
access, analyze, evaluate and transmit messages in all forms, written and unwritten. Financial
literacy, which can be used in the same sense as economic literacy, is that individuals have
knowledge of financial services and products and can use this information at an effective
decision-making stage. Financial literacy includes subheadings such as knowing, learning,
understanding, making choices, commenting, comparing, and getting results. This research
will also focus on the commercial purpose, which is one of the aims of the media, and
examine the extent to which media literacy contributes to the function of individuals to gain
financial literacy. For this purpose, the subject of this study was determined as “evaluation
of media literacy textbook in terms of financial literacy”. 7 in secondary education. and §.
the topics, achievements and visuals contained in the textbook, which is the teaching tool of
the media literacy course, which is studied at the grade level, are discussed in terms of
financial literacy. In the study designed in the qualitative research pattern, the document
review technique was used as a data collection tool. The results obtained were interpreted by
subject to content analysis. As a result, within the scope of the media develop new business,
increase employment opportunities, through the media of situations that can cause financial
losses that may promote in humans, increased the amount of consumption and consumer
groups created through advertising, sightseeing and has been observed to occur in the
consumer sector for entertainment purposes. But cyberbullying has also led to information
crimes such as identity theft, qualified fraud, credit card abuse, and fraud through internet
banking. The book deals with processes to protect consumers in such situations. Individuals
should be able to make reasonable decisions on financial issues, make the right choices, and
be aware of their rights and responsibilities. These are also possible by gaining media literacy
and financial literacy skills. In this direction, along with media literacy, it is important to
provide students with financial literacy skills and to prepare and diversify textbooks in an
integrated structure.

Keywords: Media literacy, Financial literacy, Subject-acquisition-visuals related to financial literacy,
Textbook, Secondary education.
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OZET: Medya, bireylere bilgi edinme, var olan bilgilerini giincelleme, giindem takibi ve baskalart
ile iletisim kurma imkani1 saglar. Medyanin bilgilendirme, iletisim ve etkilesim diginda ticari
amag, kitleleri yonlendirme, giic elde etme vb. amaclart da bulunmaktadir. Medya
okuryazarligi egitiminin amaci bireylere yazili ve yazili olmayan, her tilirli formdaki
mesajlara ulagsma, bunlarn ¢dziimleme, degerlendirme ve iletme yetenegi kazandirmaktir.
Ekonomi okuryazarlig: ile ayn1 anlamda kullanilabilen finansal okuryazarlik ise bireylerin
finansal hizmet ve iiriinlere iligkin bilgi sahibi olmasi, bu bilgileri etkin karar alma agamasinda
kullanabilmesidir. Finansal okuryazarlik bilme, 6grenme, anlama, se¢im yapma, yorum
yapma, karsilastirma yapma, sonug alma gibi alt basliklar1 i¢inde barmdirir. Bu arastirma da
medyanin amaglarindan biri olan ticari amag {izerinde durularak medya okuryazarligimin
bireylerin finansal okuryazarlik kazanma islevine ne derece katki sagladigi incelenecektir. Bu
amagla bu ¢aligmanin konusu “Medya okuryazarlig1 ders kitabinda yer alan konu, kazanim
ve gorsellerin finansal okuryazarlik agisindan degerlendirilmesi” olarak belirlenmistir.
Ortadgretim kademesinde 7. ve 8. smif diizeyinde Ogrenimi gerceklestirilen Medya
Okuryazarlig1 dersinin 6gretim araci olan ders kitabinda yer alan konular, kazanimlar ve
gorseller finansal okuryazarlik agisindan ele alinmistir. Nitel arastirma deseninde tasarlanan
calismada veri toplama araci olarak dokiiman incelemesi teknigi kullanilmistir. Elde edilen
bulgular icerik analizine tabii tutularak yorumlanmuistir. Sonug olarak medya kapsaminda yeni
is kollarinin gelistigi, is bulma imkanlarinin arttig1, insanlarda maddi kayiplara neden
olabilecek durumlarin medya araciligi ile Onlenebildigi, reklamlar araciligryla tiiketici
gruplarinin olusturuldugu ve tiketim miktarinin arttigi, gezi ve eglence amacglh tiiketim
sektoriiniin  olustugu gozlenmistir. Fakat siber zorbalik, kimlik hirsizligi, nitelikli
dolandiricilik, kredi kartinin kétiiye kullanilmasi, internet bankaciligi yoluyla dolandiricilik
gibi bilisim su¢larmin da ortaya ¢ikmasina sebep olmustur. Kitapta bu tiir durumlarda
tiiketicileri korumaya yonelik siireglerde ele alinmistir. Bireylerin mali konularda mantikli
kararlar alabilmesi, dogru se¢imler yapabilmesi, hak ve sorumluluklariin bilincinde olmas1
gerekmektedir. Bunlarin saglanabilmesi de medya okuryazarlig1 ve finansal okuryazarlik
becerilerinin kazandirilmasi ile miimkiindiir. Bu dogrultuda medya okuryazarlig: ile birlikte
Ogrencilere finansal okuryazarlik becerisinin kazandirilmasi ve ders kitaplariin biitiinlesik
bir yapida hazirlanmasi ve gesitlenmesi dnem arz etmektedir

Anahtar Kelimeler: Medya okuryazariigi, Finansal okuryazarlik, Finansal okuryazarlikla ilgili konu,
kazanmim ve gorseller, Ortaégretim.
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National and Cross-Border Quality Assurance: IAAR’s Decade

of Success

Dr. Timur Kanapyanov, Dr. Aikyz Bauyrzhankyzy
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ABSTRACT: The article studies the successful transformation of the Independent Agency for Accreditation
and Rating (IAAR) from a national body to a recognised cross-border quality assurance
agency and illustrates IAAR's decade-old professional practice and experience in quality
assurance of higher education.

The article aims to demonstrate the Agency's approaches to efficient management in the way
to become recognised and leading quality assurance body in the field of medical and non-
medical accreditation of the higher education institutions and education programmes within
the region.

The methodology of the study is based on a case study of IAAR practice and performance in
education quality assurance to trace and evaluate developments and transformations within
the Agency from the time of its establishment.

The study reveals that adherence to the defined mission and strategic goals, constant learning
from international counterparts and quality assurance networks, introduction and maintaining
of the internal quality assurance system based on constant feedback from various
stakeholders can contribute to the formation of stable and productive quality assurance
procedures and adapt agencies to “new normal” in times of pandemic and the post-pandemic
period.

The findings of this article may serve for valuable exchange of ideas and experiences for the
audience of quality assurance professionals, reviewers, and evaluators, and the management
of higher education institutions.

Keywords: Quality Assurance, Accreditation, IAAR
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Ulusal ve Uluslararasi Kalite Giivencesi: IAAR'In Basarihh On Yih

Dr. Timur Kanapyanov, Dr. Aikyz Bauyrzhankyzy
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OZET Makale, Bagimsiz Akreditasyon ve Derecelendirme Ajansi'nin (IAAR) ulusal bir organdan
taninmis bir uluslararasi kalite giivence kurumuna basarili doniisiimiinii ve yiiksek 6grenim
kalite giivencesindeki on yillik mesleki uygulamasini ve deneyimini incelemektedir.
Makale, Ajansin bolgedeki tip ve tibbi olmayan yiiksekdgretim kurumlarmimn ve egitim
programlarinin akreditasyonu alaninda taninan ve 6nde gelen kalite giivence kurulusu olma
yolundaki yonetim yaklagimlarini géstermeyi amaglamaktadir.

Caligmanin metodolojisi, kurulusundan itibaren Ajanstaki gelismeleri ve doniistimleri
izlemek ve degerlendirmek i¢in IAAR egitim kalite giivencesindeki performansina iliskin bir
vaka caligmasina dayanmaktadir.

Caligma, tanimlanan misyon ve stratejik hedeflere bagliligin, uluslararas1 meslektaslarindan
ve kalite glivence aglarindan siirekli 6grenmenin, ¢esitli paydaslardan siirekli geri bildirime
dayali i¢ kalite giivence sisteminin tanitilmasi ve siirdiiriilmesinin, istikrarli ve liretken kalite
giivencesinin olusumuna ve pandemi zamanlarinda ve pandemi sonras1 donemde prosediirleri
ve kurumlar1 “yeni normale” uyarlamaya katkida bulunabilecegini ortaya koymaktadir.

Bu makalenin bulgulari, kalite giivence uzmanlari, degerlendiriciler ve yiiksek &gretim
kurumlarinin yénetimi i¢in degerli fikir ve deneyim aligverisine hizmet edebilir.

Anahtar Kelimeler: [AAR, Kalite Giivencesi, Akreditasyon, Uluslararasi Kalite Giivencesi
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ABSTRACT: There are many lessons that are effective in connecting individuals, who are social creatures,
in interaction with their social environment. It can be said that the first of these is the social
studies course. Along with the social development of the individual, it is also expected to
develop himself in terms of certain competencies and to produce solutions to the problems
he noticed. Social Studies Education Program in 2018 and 2023 in Vision -based skills such
as emphasized in the course of being and real-life problems in e creative solutions to
contribute to find expected. On the other hand, social studies, which can also be considered
in the context of citizenship, is a supportive education program for individuals who are
expected to contribute productively to their country to fulfil this effectively. Economics is
also available within the scope of the Social Studies Curriculum, which is known to be
composed of various social sciences. Since economics is included in the program, finance,
production, consumption, trade, etc. concepts are very common in the content of the course .
. The phenomenon of economics emphasized in course materials and unit acquisitions
brought the status of financial literacy skills to the agenda. Financial literacy, which is
directly related to the economy, is defined as the ability of an individual to properly regulate
his / her financial income and investments and manage his / her budget. Financial literacy
includes subheadings such as knowing, learning, understanding, making choices, making
comments, making comparisons, and getting results. It is deemed necessary to develop
financial literacy skills in order to raise individuals who manage their personal budget as
desired, take responsibility for the development of the country's economy and have savings
awareness. Social studies, which is at the top of the courses that include acquisitions related
to the skills in question, contains many concepts that evoke the economy. The social studies
course, which is a skill-based curriculum, includes various contents for the development of
financial literacy skills. It can be said that the social studies course, which is a course suitable
for multiple learning environments within the framework of the constructivist education
approach, will contribute to the acquisition of important competencies in finance and
economics as a result of supporting theory with practice.

In this study, it will be examined to what extent the social studies course, which acts as a
catalyst in contributing to the national economy as a requirement of active citizenship,
contributes to the financial literacy function of individuals. For this purpose, the subject of
this study is determined as "Evaluation of social studies textbook in terms of financial
literacy". The subjects, achievements and visuals in the textbook, which is the teaching tool
of the Social Studies course, which is taught at the Sth, 6th and 7th grades at the secondary
school level, are discussed in terms of financial literacy. The document analysis technique
was used as a data collection tool in the study designed in qualitative research design. The
document review technique requires obtaining and analyzing all kinds of written documents
related to the subject under investigation. In addition, the sample size has an advantage in
terms of lack of reactivity, specificity, allowing long-term analysis. The obtained findings are
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subjected to content analysis and interpreted. As a result, it has been observed that new
business lines are developed in the world of economy, the opportunities to find employment
have increased, situations that may cause financial losses in people can be prevented with
conscious financial reactions, consumer groups are formed through advertisements and the
consumption amount has increased, and the consumption sector for travel and entertainment
has been formed. However, cyberbullying has also led to the emergence of cyber crimes such
as identity theft, qualified fraud, credit card abuse, fraud through internet banking. Processes
to protect consumers in such cases are also discussed in the book. Individuals should be able
to make rational decisions in financial matters, make the right choices, and be aware of their
rights and responsibilities. These can be achieved by gaining financial literacy skills through
social studies course. In this direction, it is important to teach the social studies course
effectively, to equip students with financial literacy skills and to prepare and diversify the
textbooks in an integrated structure. It would be appropriate for course materials and contents
to contribute to real life experiences and to enrich activity-based learning environments.
However, it may not be possible to improve financial literacy with only textbooks. In this
context, it can be ensured that case studies, which are equivalent to current life, are handled
in the classroom environment by supporting them with various discussion techniques.

Keywords: Financial literacy, social studies, financial literacy subject-acquisition-visuals, textbook,
secondary school.
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ABSTRACT: Sosyal bir varlik olan bireylerin toplumsal ¢evresiyle etkilesim i¢inde bag kurmasinda etkili
olan pek ¢ok ders mevcuttur. Bunlarin basinda sosyal bilgiler dersinin geldigi sdylenebilir.
Bireyin toplumsal gelisimiyle birlikte birtakim yetkinlikler anlaminda da kendini gelistirmesi
ve fark ettigi problemlere ¢oziim iiretebilmesi de beklenmektedir. 2018 Sosyal Bilgiler
Ogretim Programi’nda ve 2023 Egitim Vizyonu’nda da vurgulandig iizere s6z konusu dersin
beceri temelli olmasit ve gercek yasam problemlerine yaratict ¢oziimler bulmaya katki
saglamasi beklenmektedir. Ote yandan vatandashk baglaminda da ele almabilen sosyal
bilgiler, tilkesine tiretken sekilde katki saglamasi beklenen bireylerin bunu etkili sekilde
yerine getirebilmesinde destekleyici bir dgretim programidir. Cesitli sosyal bilimlerden
tesekkiil ettigi bilinen Sosyal Bilgiler Ogretim Programi kapsaminda ekonomi bilimi de
mevcuttur. Ekonomi biliminin s6z konusu program dahilinde olmasi hasebiyle finans, iiretim,
tiikketim, ticaret vb. kavramlar dersin igeriginde ¢ok¢a ge¢mektedir. Ders materyallerinde ve
linite kazanimlarinda vurgulanan ekonomi olgusu finans okuryazarligi becerisinin durumunu
giindeme tagimistir. Ekonomi ile dogrudan iliskili olan finans okuryazarligi, bireyin maddi
gelir ve yatirimlarint uygun bicimde diizenleyip biit¢esini idare edebilme yetkinligi olarak
tanimlanmaktadir. Finansal okuryazarlik bilme, 6grenme, anlama, se¢im yapma, yorum
yapma, karsilagtirma yapma, sonu¢ alma gibi alt basliklar1 icinde barindirir. Sahsi biit¢esini
istenilen sekilde idare edip iilke ekonomisinin gelismesinde sorumluluk iistlenen ve tasarruf
bilincine sahip olan bireylerin yetismesi igin finans okuryazarlik becerisinin gelistirilmesi
gerekli goriilmektedir. S6z konusu beceriyle baglantili kazanimlar igeren derslerin baginda
gelen sosyal bilgiler ekonomiyi ¢agristiran pek ¢ok kavram barindirmaktadir. Beceri temelli
bir 6gretim programi olan sosyal bilgiler dersinde finans okuryazarligi becerisinin gelisimine
doniik gesitli icerikler yer almaktadir. Yapilandirmact egitim anlayist ger¢evesinde ¢oklu
O6grenme ortamlarma uygun bir ders olan sosyal bilgiler dersi teorinin uygulamayla
desteklenmesi sonucu finans ve ekonomi ile ilgili 6nemli yetkinliklerin edinmesine katki
sunacag1 soylenebilir.

Bu arasgtirmada etkin vatandaslik geregi iilke ekonomisine katki sunulmasinda katalizor
gorevi goren sosyal bilgiler dersinin bireylerin finansal okuryazarlik kazanma islevine ne
derece katki sagladig1 incelenecektir. Bu amagla bu ¢alismanin konusu “Sosyal bilgiler ders
kitabmin finansal okuryazarlik agisindan degerlendirilmesi” olarak belirlenmistir. Ortaokul
kademesinde 5., 6. ve 7. sinif diizeyinde 6grenimi gerceklestirilen Sosyal bilgiler dersinin
Ogretim araci olan ders kitabinda yer alan konular, kazanimlar ve gorseller finansal
okuryazarlik agisindan ele alinmistir. Nitel arastirma deseninde tasarlanan ¢aligmada veri
toplama araci olarak dokiiman incelemesi teknigi kullanilmistir. Dokiiman incelemesi
teknigi arastirilan konu ile ilgili her tiirlii yazili belgelerin elde edilerek analiz edilmesini
gerektirmektedir. Ayrica 6rneklem biiyiikliigi, tepkiselligin olmamasi, 6zgiinliik, uzun siireli
analize olanak vermesi agisindan avantaja sahiptir. Elde edilen bulgular igerik analizine tabii
tutularak yorumlanmistir. Sonug olarak ekonomi diinyasinda yeni is kollarmin gelistigi, is
bulma imkanlarinin arttig1, insanlarda maddi kayiplara neden olabilecek durumlarm bilingli

128


mailto:belcicegi@gmail.com
mailto:veysiaktas7@gmail.com

International Teacher Education
and Accreditation Congress

I T E AC ITEAC 2021
ABSTRACTS BOOK

finansal tepkiler ile 6nlenebildigi, reklamlar araciligryla tiiketici gruplarmin olugturuldugu ve
tilketim miktarinin arttig1, gezi ve eglence amacl tiiketim sektdriiniin olustugu gozlenmistir.
Fakat siber zorbalik, kimlik hirsizligi, nitelikli dolandiricilik, kredi kartinin kotiye
kullanilmasi, internet bankaciligt yoluyla dolandiricilik gibi bilisim suglarmin da ortaya
cikmasina sebep olmustur. Kitapta bu tiir durumlarda tiiketicileri korumaya yonelik siirecler
de ele alinmistir. Bireylerin mali konularda mantikli kararlar alabilmesi, dogru segimler
yapabilmesi, hak ve sorumluluklarmin bilincinde olmast gerekmektedir. Bunlarin
saglanabilmesi de sosyal bilgiler dersi iizerinden finansal okuryazarlik becerilerinin
kazandirilmasi ile miimkiindiir. Bu dogrultuda sosyal bilgiler dersinin etkili sekilde islenmesi
ile birlikte 6grencilere finansal okuryazarlik becerisinin kazandirilmasi ve ders kitaplarmin
biitiinlesik bir yapida hazirlanmasi ve gesitlenmesi 6nem arz etmektedir. Ders materyallerinin
ve igeriklerin ger¢ek yasam tecriibelerine katki saglamasi, etkinlik temelli 6grenme
ortamlarmin zenginlestirilmesi yerinde olacaktir. Bununla birlikte salt ders kitaplariyla finans
okuryazarligmin gelistirilmesi miimkiin olmayabilir. Bu baglamda aktiiel hayatta karsiligi
olan drnek olay incelemelerinin sinif ortaminda c¢esitli tartisma teknikleriyle desteklenerek
ele alinmasi saglanabilir.

Anahtar Kelimeler: Finansal okuryazarlik, sosyal bilgiler, finansal okuryazarlikia ilgili konu-kazanim-
gorseller, ders kitab, ortaokul.
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ABSTRACT: This paper presents the paradigm shifts in education and the teaching profession and
discusses their reflections on the teacher training programs with specific reference to ELT
programs in the Department of Foreign Language Departments. This descriptive study aims
to review the relevant studies on paradigm shifts and analyse the documents to recommend
some implications for future research. Ministry of National education has a vision of Quality
in Education for the year 2023, the 100th anniversary of the foundation of the Republic of
Turkey (http://tegm.meb.gov.tr/www/2023-vizyonu/icerik/23). To achieve this goal, MoNE
has planned to train innovative teachers. For quality teachers the vision is to have a self-
sacrificing teacher profile, which is versatile, equipped with the knowledge and skills
required by the educational understanding of the age, able to use his talents at a high level,
open to development. The first action to be taken was to prepare the contents of teacher
training in cooperation with YOK (Higher Education Council) for the determined teacher
competencies. Paradigm shifts in preservice teacher education and implications for
innovation and practice under three waves in terms of the nature of education, the nature of
learning, the role of teacher, conceptions of teacher effectiveness, the aim of innovation in
teacher education, models of pre-service teacher education. Six broad paradigms of the
teaching profession will be discussed with regard to teacher competencies declared in Turkish
Higher Education Qualifications Framework and their inclusion in the language teacher
training program outcomes.

Keywords: Paradigms, Paradigm shifts, Quality Assurance, Teacher Education, Teacher Competencies.
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OZET: Bu calisma, egitim ve Ogretmenlik meslegindeki paradigma degisimlerini sunmakta ve
bunlarin 6gretmen yetistirme programlarina yansimalarini Yabanci Diller Boliimlerindeki
Ingilizce Ogretmenligi programlarina 6zel atifta bulunarak tartismaktadir. Bu galisma,
paradigma degisikleri iizerine ilgili ¢alismalar1 gozden gegirmeyi ve gelecekteki arastirmalar
icin bazi ¢ikarimlar 6nermek icin belgeleri analiz etmeyi amaclamaktadir. Milli Egitim
Bakanlig1, Tiirkiye Cumhuriyeti'nin kurulugunun 100. yil1 olan 2023 yili i¢in Egitimde Kalite
vizyonuna sahiptir  (http://tegm.meb.gov.tr/www/2023-vizyonu/igerik/23). Bu amaca
ulasmak i¢in MEB yenilik¢i 6gretmenler yetistirmeyi planlamigtir. Nitelikli 6gretmenler icin
vizyon, ¢ok yonlii, cagin egitim anlayisinin gerektirdigi bilgi ve becerilerle donatilmis,
yeteneklerini iist diizeyde kullanabilen, gelisime agik, 6zverili bir 6gretmen profiline sahip
olmaktir. Bu konuda beklenen eylem, belirlenen 6gretmen yeterlikleri igin YOK (Yiiksek
Ogretim Kurumu) ile isbirligi icinde 6gretmen yetistirme igeriklerinin hazirlanmas1 olmustur.
Egitimin dogasi, 0grenmenin dogasi, Ogretmenin rolii, dgretmen etkililigi anlayislari,
Ogretmen egitiminde inovasyonun amaci, egitim modelleri agisindan hizmet dncesi 6gretmen
egitiminde paradigma degisiklikleri ve inovasyon ve uygulama agisindan ¢ikarimlar {i¢ dalga
altinda gerceklesmistir. Ogretmenlik mesleginin alti genis paradigmasi, Tiirkiye
Yiiksekogretim Yeterlilikler Cercevesinde beyan edilen dgretmen yeterlikleri ve bunlarin dil
O0gretmeni yetistirme programi ¢iktilarindaki durumu tartisilacaktir.

Anahtar Kelimeler: Paradigmalar, Paradigma kaymalari, Kalite Giivencesi, Ogretmen Egitimi, Ogretmen
Yeterlikleri.
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ABSTRACT: It is of vital importance to raise the generations who will build the future for societies as
individuals equipped with the knowledge and skills required by the age. In order to achieve
this, almost every society subjects all its members to compulsory education at certain ages
and strives to increase the quality of the education it provides. A qualified education, on the
other hand, emerges with the combination of many components such as the teaching program,
teaching methods and techniques, measurement-evaluation, family participation, especially
the teacher and the student. The quality of teachers, one of the indispensable elements of the
education and training process, directly affects the quality of education. For this reason,
countries should periodically review their teacher training policies and programs; they need
to revise these policies and programs to achieve better. Undoubtedly, such updates can have
important results for all fields, but they are especially felt in mother tongue lessons, which
are conducted with a focus on "skills training" and aim to improve individuals' mental skills
and cultural qualities as well as their language skills. Every move to increase the quality of
mother tongue teachers' training directly affects the language skills of students, which are the
most important learning tools, the thinking skills that need to be developed in line with the
expectations of the age, and accordingly the general academic performance. Therefore,
raising a Turkish teacher means raising a skills teacher, a thinking teacher, and increasing the
quality of Turkish teachers is considered particularly important.

The training of Turkish teachers, who are the main practitioners of the Turkish teaching
process in Turkey, started with the Gazi Education Institute in the first years of the Republic
and continued in different education institutes in the following periods. In these mentioned
periods, Turkish teachers were appointed among the teacher candidates who graduated from
the Turkish Language and Literature Departments of the faculties. One of the important
stages of the Turkish teacher training process is the Restructuring of Education Faculties
Project carried out by the Higher Education Institution together with the World Bank and the
Ministry of National Education. As a result of this project, the undergraduate programs of the
Faculties of Education reached a certain standard in 1998 and a common Turkish Teaching
undergraduate program started to be implemented throughout Turkey (Ug¢gun, 2006). This
joint degree program was updated by the Council of Higher Education in 2006 and 2018. A
new decision was taken by the Council of Higher Education on 10.08.2020 regarding the
implementation of the nationwide joint degree program in teacher training in Education
Faculties, and it was decided to authorize the relevant boards of higher education institutions
in determining the courses, curricula and credits in the teaching programs in line with the
determined criteria (YOK, 2020). In the statement made, it was requested that attention
should be paid to the preservation of the ratios especially in the field education, teaching
profession knowledge and general culture course categories. In this direction, curriculum
development studies are carried out in different universities to start to be implemented in the
2021-2022 academic year.

It is important to take the opinions of different stakeholders in determining the content and
course list of the teaching activities carried out at the undergraduate level. The most important
of these stakeholders are Turkish teachers working in the field. They are the main
practitioners who observe many changes and problems such as the level that students should
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reach at the relevant level, developments in the education system, changes in classroom
structures, and try to cope with the problems. In addition, the teachers who are currently on
duty are teachers who have been trained in different teacher training programs (1998 and
20006), including programs with minor branch applications, and are in a position to give
information directly about the functionality of these programs. Benefiting from the
experiences of the teachers on duty in determining the courses and course contents of the
undergraduate programs of Turkish Language Teaching, whose renovation studies have
begun, will mean considering the best feedback that can be reached. Because those who know
the needs and expectations in the field best are the teachers who are on duty. Based on this
information, the aim of this research was to determine the evaluations of Turkish teachers
working in different provinces regarding the course content of the undergraduate education
they received. For this purpose, the research was planned and conducted in a case study
pattern (Fraenkel, Wallen & Hyun, 2012). In accordance with the purpose of the research,
the interview questions determined by the researchers by taking expert opinion were
delivered to the participants on a web-based basis due to the Covid-19 epidemic conditions.
Maximum diversity sampling (Fraenkel, Wallen & Hyun, 2012) used in qualitative research
was adopted in determining the teachers who will participate in the study, and it was decided
to reach teachers from different genders and different professional seniority, working in
different provinces and different school types, in order to ensure diversity. The interviews
were conducted on a voluntary basis. As a result of the research, it will be tried to determine
the opinions of the Turkish teachers who are working on the contribution of the courses they
took during their undergraduate education to their teaching skills. Based on the information
obtained as a result of the research and the teachers' views on how undergraduate programs
should be, it is aimed to contribute to the field in the creation of the course contents of the
Turkish Language Teaching undergraduate program.

Keywords: Higher Education, Teacher education, Turkish education, Turkish teacher, Turkish teaching,
undergraduate program.
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ABSTRACT: Toplumlar igin gelecegi insa edecek olan nesillerin ¢agin gerektirdigi bilgi ve becerilerle
donatilmis bireyler olarak yetistirilmesi hayati dneme sahiptir. Bunu saglamak i¢in hemen
her toplum belirli yaslarda tiim fertlerini zorunlu egitime tabi tutar, verdigi egitimin niteligini
artirmak icin ¢aba harcar. Nitelikli bir egitim ise dgretmen ve 6grenci basta olmak iizere
Ogretim programi, ogretim yontem ve teknikleri, 6lgme-degerlendirme, aile katilimi gibi
birgok bilesenin bir araya gelmesi ile ortaya ¢ikar. Egitim ve dgretim siirecinin vazgegilmez
unsurlarindan biri olan dgretmenlerin niteligi dogrudan egitim kalitesini etkilemektedir. Bu
sebeple iilkelerin 6gretmen yetistirme politikalarini ve programlarint dénem dénem gézden
gegirmeleri; daha iyiye ulasmak i¢in bu politika ve programlart revize etmeleri
gerekmektedir. Kuskusuz bu tlir gilincellemeler biitiin alanlar i¢in 6nemli sonuglar
dogurabilmektedir ancak “beceri egitimi” odakli yiiriitiilen ve bireylerin dil becerileri
yaninda zihinsel becerilerini ve kiiltiirel niteliklerini de gelistirmeyi hedefleyen ana dili
derslerinde ozellikle kendini hissettirmektedir. Ana dili 6gretmenlerinin yetistirilmesinde
niteligi artirmaya yonelik her hamle, &grencilerin en onemli 6grenme araci olan dil
becerilerine, ¢agin beklentileri dogrultusunda gelistirilmesi gereken diisiinme becerilerine,
buna bagli olarak da genel akademik performansa dogrudan etki etmektedir. Dolayistyla
Tiirkge Ogretmeni yetistirmek bir beceri 6gretmeni, bir diigiinme dgretmeni yetistirmek
demektir ve Tiirk¢ce 6gretmenlerinin yetistirilmesinde niteligin artirilmasi 6zellikle 6nemli
goriilmektedir.

Tiirkiye’de Tiirkce Ogretimi siirecinin temel uygulayicilar1 olan Tiirk¢e 6gretmenlerinin
yetistirilmesi Cumhuriyetin ilk yillarinda Gazi Egitim Enstitiisii ile baslamis, ilerleyen
donemlerde farkli egitim enstitiilerinde siirdiiriilmiistir. Daha sonraki donemlerde ise
fakiilteler biinyesinde Tiirk Dili ve Edebiyat: Boliimlerinden mezun olan dgretmen adaylar
arasindan Tiirk¢e 6gretmenleri atanmigtir. Tiirkge 6gretmeni yetistirme siirecinin 6nemli
asamalarindan birini Yiiksekogretim Kurumu’nun Diinya Bankasi ve Milli Egitim Bakanlig
ile birlikte ylrittigi Egitim Fakiiltelerinin  Yeniden Yapilandirilmast Projesi
olusturmaktadir. Bu proje sonucunda 1998 yilinda Egitim Fakiilteleri lisans programlari
belirli bir standarta kavusmus Tiirkiye nin tamaminda ortak bir Tiirkge Ogretmenligi lisans
programi uygulanmaya baslamistir (Uggun, 2006). Bu ortak lisans programi 2006 ve 2018
yillarinda yine Yiiksekogretim Kurulu tarafindan gilincellenmigtir. Egitim Fakiiltelerinde
Ogretmen yetistirilmesinde iilke capinda ortak lisans programinin uygulanmasi ile ilgili
olarak Yiksekogretim Kurulu tarafindan 10.08.2020 tarihinde yeni bir karar alinmis ve
belirlenen 6lgiitler dogrultusunda “dgretmenlik programlarindaki derslerin, miifredatlarin ve
kredilerin  belirlenmesinde,  yiiksekégretim — kurumlarvmn — ilgili  kurullarimin
yetkilendirilmesine karar verilmistir> (YOK, 2020). Yapilan aciklamada 6zellikle alan
egitimi, Ogretmenlik meslek bilgisi ve genel kiiltiir ders kategorilerindeki oranlarin
korunmasina dikkat edilmesi istenmistir. Bu dogrultuda farkli {iniversitelerde 2021-2022
O0gretim yilinda uygulanmaya baslamak iizere miifredat gelistirme c¢alismalari
yiriitiilmektedir.

Lisans diizeyinde yiirlitilen Ogretim faaliyetlerinin igeriginin ve ders listesinin
belirlenmesinde farkli paydaslarin goriisiiniin alinmasi 6nem arz etmektedir. Bu paydaslarin
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en &nemlileri ise sahada gorev yapan Tiirkge dgretmenleridir. ilgili kademede dgrencilerin
ulagmasi gereken diizey, egitim siteminde yasanan gelismeler, sinif yapilarinda ortaya ¢ikan
degisimler gibi pek ¢ok degisim ve problemi yerinde gozlemleyen ve sorunlarla bas etmeye
calisan asil uygulayicilardir. Ayrica su anda gorevi basinda olan 6gretmenler yan brang
uygulamasinin oldugu programlar da dahil farkli 6gretmen yetistirme programlart ile (1998
ve 2006) egitim almig 6gretmenler olup dogrudan bu programlarin islevselligi hakkinda da
bilgi verebilecek durumdadir. Yenileme caligmalari baslayan Tiirkce Ogretmenligi lisans
programlarimin derslerinin ve ders igeriklerinin belirlenmesinde gorev bagindaki
Ogretmenlerin tecriibelerinden istifade etmek ulasilabilecek en iyi geribildirimi dikkate almak
anlamina gelecektir. Ciinkii sahadaki ihtiya¢ ve beklentileri en iyi bilenler gérev basinda olan
ogretmenlerdir. Bu bilgiden hareketle bu arastirmanin amaci farkli illerde goérev yapan
Tiirkge Ogretmenlerinin  aldiklart  lisans egitimlerinin  ders igeriklerine iligkin
degerlendirmelerini tespit etmek olarak belirlenmistir. Bu ama¢ dogrultusunda arastirma
durum ¢aligmasi deseninde planlanmis ve yiriitiilmiistiir (Fraenkel, Wallen & Hyun, 2012).
Aragtirma amacina uygun olarak aragtirmacilar tarafindan uzman goriisii alinarak belirlenen
goriigme sorulart Covid-19 salgin kosullart sebebiyle web tabanli olarak katilimcilara
ulastirllmistir. Calisamaya katilacak O6gretmenlerin belirlenmesinde nitel arastirmalarda
bagvurulan maksimum gesitlilik 6rnekleme (Fraenkel, Wallen & Hyun, 2012) benimsenmis,
cesitliligi saglamak amaciyla farkl illerde ve farkli okul tiirlerinde gorev yapan, farkli
cinsiyetten ve farkli mesleki kideme sahip Ogretmenlere ulasilmasi kararlagtirilmistir.
Goriusmeler goniilliilik esasina dayali olarak yapilmistir. Arastirma sonucunda gorev
yapmakta olan Tirkge Ogretmenlerinin lisans egitimleri siiresince aldiklart derslerin
ogretmenlik becerilerine olan katkilar1 hakkindaki diisiinceleri belirlenmeye caligilacaktir.
Aragtirma sonucunda elde edilen bilgilerden ve 6gretmenlerin lisans programlarinin nasil
olmast gerektigi hakkindaki goriislerinden hareketle Tiirkge Ogretmenligi lisans programi
ders igeriklerinin olusturulmasinda alana katki saglanmasi hedeflenmektedir.

Keywords: Yiiksekogretim, Ogretmen egitimi, Tiirkce egitimi, Tiirkge 6gretmeni, Tiirkge ogretmenligi lisans
program.
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ABSTRACT: Traditional assessment and evaluation are assessment to also that me a sure the information
learned by students with Standard methods. Open- ended questions, gap-filling, right-wrong
activities and multiple-choice questions are among the traditional assessment and evaluation
methods. Students have the opportunity tore in force the subject they have learned with
alternative assessment and evaluation approaches rather than traditional methods that me a
sure know ledge directly. At the same time, alternative assessment and evaluation methods
give students the opportunity to learn by doing and experiencing. Alternative assessment and
evaluation methods create students' interest in the lesson and motivation at the same time.
Considering all these, alternative assessment and evaluation methods contribute to the
affective, psychomotor and cognitive development of students in a holistic sense. In the
study, it was aimed to examine the 4th grade social studies text book according to alternative
assessment and evaluation methods. In this context, qualitative research method was used in
there search to examine the 4th grade social studies text book in the context of alternative
assessment and evaluation methods. Document analysis was used as a data collection tool. In
the document analysis, 4th grade tuna publishing social studies text book was used. The text
book has been accessed from the lectures section on the Education Information Network
(EBA) portal of the Ministry of National Education. The 4th grade social studies text book
was examined by considering the stages of document analysis. The pages of the text book
have been analyzed one by one. The obtained data were analyzed by descriptive analysis
method. Expert opinion was obtained to in crease the validity and reliability of the study.
When the social studies text book of 4th grade Tuna publications is examined, it can be said
that there is not much activity regarding measurement and evaluation in general. In the 4th
grade social studies book, traditional assessment and evaluation methods are included in the
section of what we have learned at the end of 7 units, while some alternative assessment and
evaluation methods are included in the lecture of the subjects. Considering the whole book,
it was note worthy that there are 15 alternative assessment and evaluation methods and the i
rnumber is low. The use of alternative assessment and evaluation methods such as more
diagnostic branched trees, structured grids, poster preparation, self-assessment forms, rubrics
(student product file) in the text book at the end of the unit and in the lecture section, could
provide more reliable assessment and evaluation. Tuna publications 4th grade social studies
text book includes 5 performance tasks, 2 structured grids, 3 projects, 1 interview, 1 oral
history, 1 check list and 2 observation forms among alternative assessment and evaluation
methods. When looking at Tuna Publications 4th grade social studies book, it can be
concluded that the activities in the book are in sufficient in terms of alternative measurement
methods that enable to evaluate not only know ledge or product but also the process.

Keywords: Alternative measurement and evaluation, social studies, traditional measurement and evaluation.
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OZET: Geleneksel o6lgme ve degerlendirme, Ogrencilerin dgrendikleri bilgileri standart
yontemlerle olgen Olgme araglaridir. Acik uglu sorular, bosluk doldurma, dogru-yanls
etkinlikler ve ¢oktan se¢meli sorular geleneksel 6lgme ve degerlendirme yontemleri
arasindadir. Ogrenciler, bilgiyi dogrudan dlgen geleneksel ydntemler yerine alternatif
6leme ve degerlendirme yaklasimlari ile 6grendikleri konuyu pekistirme firsati bulurlar.
Ayni zamanda alternatif 6lgme ve degerlendirme yontemleri 6grencilere yaparak ve
yasayarak Ogrenme firsatt verir. Alternatif OSlgme ve degerlendirme yontemleri,
ogrencilerin derse olan ilgilerini ve motivasyonlarini ayni anda olugturur. Tiim bunlar géz
Online alindiginda alternatif dlgme ve degerlendirme yontemleri biitiinciil anlamda
ogrencilerin duyussal, psikomotor ve biligsel gelisimlerine katki saglamaktadir.
Aragtirmada 4. Smif sosyal bilgiler ders kitabinin alternatif 6lcme ve degerlendirme
yontemlerine gore incelenmesi amaglanmistir. Bu baglamda 4. Smif sosyal bilgiler ders
kitabmin alternatif 6lgme ve degerlendirme yontemleri baglaminda incelenmesi icin
aragtirmada nitel arastirma yontemi kullanilmigtir. Veri toplama araci olarak dokiiman
analizi kullanilmigtir. Dokiiman incelemesinde 4. Sinif Tuna yayicilik sosyal bilgiler ders
kitabt kullanilmistir. Ders kitabina Milli Egitim Bakanligi Egitim Bilgi Ag1 (EBA)
portalindaki dersler boliimiinden ulasilmigtir. 4. Smif sosyal bilgiler ders kitabi dokiiman
inceleme asamalar1 dikkate alinarak incelenmistir. Ders kitabinin sayfalari tek tek
incelenmistir.  Elde edilen veriler betimsel analiz ydntemiyle analiz edilmistir.
Aragtirmanin gegerlik ve gilivenirligini artirmak i¢in uzman goriisii alinmistir. Sosyal
bilgiler ders kitabi incelendiginde genel olarak 6lgme ve degerlendirmeye yonelik ¢cok fazla
etkinlik olmadig1 soylenebilir. 4. Smif sosyal bilgiler kitabinda 7 iinite sonunda
ogrendiklerimiz boliimiinde geleneksel Olgcme ve degerlendirme yontemlerine yer
verilirken, konularin anlatiminda alternative bazi 6l¢gme ve degerlendirme yontemlerine yer
verilmektedir. Kitabin tamamina bakildiginda 15 alternatif Slgme ve degerlendirme
yonteminin oldugu ve sayilarmin az oldugu dikkat ¢cekmektedir. Unite sonundaki ders
kitabinda ve ders boliimiinde daha ¢ok tanilayici dalli agaclar, yapilandirilmig 1zgaralar,
poster hazirlama, 6z degerlendirme formlari, rubrikler (6grenci iiriin dosyasi) gibi
alternative Olgme ve degerlendirme yontemlerinin kullanilmasi daha fazla bilgi
saglayabilir. Glivenilir 6lgme ve degerlendirme. Sosyal bilgiler ders kitabinda alternatif
6lgme ve degerlendirme yontemlerinden 5 performans ddevi, 2 yapilandirilmis grid, 3
proje, 1 goriisme, 1 s6zlii tarih, 1 kontrol listesi ve 2 gdzlem formu yer almaktadir. 4. Sinif
sosyal bilgiler kitabina bakildiginda, kitaptaki etkinliklerin sadece bilgi ya da tiriinii degil
stireci de degerlendirmeyi saglayan alternative dlgme yontemleri agisindan yetersiz oldugu
sonucuna varilabilir.

Anahtar Kelimeler: Alternatif Olgme Degerlendirme, Sosyal Bilgiler, Geleneksel Olgme Degerlendirme
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ABSTRACT: Higher education process constitutes one of the important stages in acquiring the skills that
individuals are expected to exhibit in their professional life. This situation, which is valid for
different professions, is also undoubtedly valid for teaching as well. The most important
component of education and training activities carried out in schools is undoubtedly teachers.
For this reason, the content determined during the teacher training process in education
faculties should be carefully planned and updated periodically. Mother tongue education,
which is one of the main components of the basic and secondary education process of every
country, forms the basis for learning in other areas of education, prepares students for higher
education levels and more complex content by promoting the development of comprehension
and expression skills, thus affecting general academic success. In this context, Turkish
lessons aim to improve the basic language skills of students in primary and secondary schools
in Turkey. However, many factors are effective in achieving this goal, that is, in providing a
qualified education. The most decisive of these factors are teachers and students. Especially
in recent years, the change observed in classroom structures has reached a level that will
affect both student and teacher factors. Especially in the last 5 years, the rapid increase in the
number of immigrant students (students from countries such as Syria, Iran, Iraq, Afghanistan)
in our classrooms and the unpreparedness of our teachers for such mixed classroom structures
stand as a serious problem that needs to be solved.

Although learning a foreign language is sometimes about desire or preference, it can often
be explained by necessity. Internationalization and economic reasons, political instability,
wars and migrations in the globalizing world increase the number of students living as
immigrants in another country day by day. The ever-increasing number of immigrant students
emerges as an issue that needs to be taken into account in the education system of the relevant
countries. The political instability and civil war in Turkey, especially in Syria, has accelerated
the process of inclusion of many children at school age in our country's education system. In
addition, children from countries such as Iraq, Iran, Afghanistan and Pakistan for reasons
other than war are also educated in our classrooms. The first problem that these children
encounter in the education process is the ability to use Turkish. This problem also turns into
a serious problem for Turkish teachers to deal with. At this point, the support to be provided
to the teachers on duty and the training to be given to the teachers who are being trained gain
importance. In other words, updating teacher training programs with content aimed at solving
problems in the field and training teachers who can cope with changing conditions and
problems constitute the first step to solving potential problems.

The training of Turkish teachers started with the Gazi Education Institute, which was
opened in the first years of the Republic, then the task of teacher training was transferred to
the faculties, and in 1998 it continued with a common Turkish Language Teaching
undergraduate program throughout Turkey. Taking the decision of eight-year compulsory
education before 1998, increasing the quality of Turkish teachers who will work in the second
level of primary schools - today's secondary schools - and trying to provide a certain standard
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are seen as the main driving force behind these developments (Ucgun, 2006). The joint
undergraduate curriculum prepared in 1998 for Turkish Language Teaching departments was
updated by the Council of Higher Education in 2006 and 2018. In line with the criteria
determined by the decision taken by the Council of Higher Education on 10.08.2020, “it has
been decided to authorize the relevant boards of higher education institutions in determining
the courses, curricula and credits in the teaching programs” (YOK, 2020). The increase in the
number of foreign students in Turkey and the increase in the number of mostly Syrian
students at all levels have revealed the necessity of determining the needs of these students
who have problems in using Turkish and receiving education in Turkish, and taking the
necessary precautions in this regard. The most important measure to be taken is to equip
Turkish teachers who try to teach Turkish at different levels with the necessary knowledge
and skills. The program update to be made in 2021 with the decision of YOK should be seen
as a valuable opportunity in this context.

Updating and reviewing the content of the undergraduate studies should be done in line
with the opinions of different stakeholders, taking into account the current needs and
problems. In this context, the professional experience of the teachers working in the
determination of the course and course contents of the teacher training programs that are
expected to be renewed in 2021 and the problems they encounter in the field should definitely
be taken into account. Considering in terms of Turkish education, it is known that some of
the Turkish teachers still working graduated from the Turkish Language Teaching
undergraduate programs organized in 1998 and 2006. For this reason, it will shed light on the
future to determine the problems that Turkish teachers, who start to encounter immigrant
students frequently, encounter in this field and to what extent they can benefit from the
training they receive in overcoming these problems. Based on this situation, the aim of this
study was to determine the evaluations of Turkish teachers working in different cities with
immigrant students in their classrooms on how effective their undergraduate education is in
solving the problems they encounter. In addition, in accordance with this purpose,
information will be obtained about which practices and preliminary preparations teachers
need to solve the problems they encounter and which content they think will increase their
professional qualifications, and in this direction, it will be tried to determine what kind of
education should be given in the preparation of teacher training programs. For this purpose,
the research was planned and conducted in the case study pattern, which is one of the
qualitative research methods (Fraenkel, Wallen & Hyun, 2012). In accordance with the
purpose of the research, the interview questions determined by the researchers by taking
expert opinion were delivered to the participants on a web-based basis due to the Covid-19
epidemic conditions. Maximum diversity sampling (Fraenkel, Wallen & Hyun, 2012) used
in qualitative research was adopted in determining the teachers who will participate in the
study, and it was decided to reach teachers of different genders and different professional
seniority, working in different provinces and different school types, in order to ensure
diversity. The interviews were conducted on a voluntary basis. It is aimed that the findings
obtained as a result of the research will contribute to the field in determining the nature of
the problems experienced in the process of teaching Turkish to immigrant students and in the
creation of the content of the related Turkish Language Teaching undergraduate program in
line with the teachers' opinions.

Keywords: Higher education, teacher education, Turkish education, Turkish teacher, Turkish teaching
undergraduate program.
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OZET: Yiiksekogretim siireci bireylerin meslek hayatinda sergilemeleri beklenen becerilerin
kazandirilmasinda 6nemli asamalardan birini olusturmaktadir. Farkli meslekler i¢in gegerli
olan bu durum siliphesiz 6gretmenlik icin de gegerlidir. Okullarda yiiriitiilen egitim ve
Ogretim faaliyetlerinin en 6nemli bileseni hi¢ kuskusuz 6gretmenlerdir. Bu sebeple egitim
fakiiltelerinde 6gretmen yetistirme siirecinde belirlenen igerik dikkatle planlanmali ve belirli
periyotlarda giincellenmelidir. Her {ilkenin temel ve orta Ogretim siirecinin ana
bilesenlerinden olan ana dili egitimi egitimin diger alanlarindaki dgrenmeler i¢in temel
olusturmakta, anlama ve anlatma becerilerinde gelisimi diirdiirerek 6grencileri iist egitim
kademelerine ve daha karmasik igeriklere hazirlamakta, bdylece genel akademik basariy1
etkilemektedir. Bu baglamda Tiirkce dersleri ile Tiirkiye’deki ilk ve ortaokullarda bulunan
Ogrencilerin temel dil becerilerinin gelistirilmesi hedeflemektedir. Ancak bu hedefe
ulasmada yani nitelikli bir egitim vermede pek ¢ok faktdr etkili olmaktadir. Bu faktorlerden
en belirleyici olanlar ise dgretmenler ve dgrencilerdir. Ozellikle son yillarda siif yapilarinda
gozlenen degisim hem 6grenci hem de dgretmen faktoriinii etkileyecek diizeye ulagmistir.
Ozellikle son 5 yil icinde siniflarimizda yer alan gdgmen dgrencilerin (Suriye, Iran, Irak,
Afganistan gibi iilkelerden gelen 6grenciler) sayisinin hizla artmasi ve 6gretmenlerimizin bu
sekildeki karma sinif yapilarina hazirliksiz yakalanmasi ¢oziim {iretilmesi gereken ciddi bir
sorun olarak karsimizda durmaktadir.

Yabanci dille egitim almak kimi zaman istekle veya tercihle ilgili olsa da ¢ogu zaman
zorunluluklarla agiklanabilmektedir. Kiiresellesen diinyada yasanan uluslararasilasma ve
ekonomik sebepler, siyasi istikrarsizliklar, savaslar ve gocler bagka bir iilkede gogmen olarak
yasayan Ogrencilerin sayisin1 glinden giline artirmaktadir. Siirekli artan gé¢men Ogrenci
sayilart ilgili iilkelerin egitim sisteminde ayrica dikkate alinmasi gereken bir konu olarak
karsimiza ¢ikmaktadir. Tiirkiye’de de 6zellikle Suriye’de yasanan siyasi istikrarsizlik ve i¢
savas egitim yasinda bircok cocugun iilkemiz egitim sistemine dahil olmasi siirecini
hizlandirmistir. Ayrica savas disinda diger gerekgelerle Irak, Iran, Afganistan ve Pakistan
gibi tilkelerden gelen ¢ocuklar da siniflarimizda egitim gérmektedir. Bu ¢ocuklarm egitim
siirecinde karsilastiklari ilk sorun olarak karsimiza Tiirkgeyi kullanma becerisi ¢ikmaktadir.
Bu sorun ayn1 zamanda Tiirk¢e 6gretmenleri i¢in de bas edilmesi gereken ciddi bir probleme
donismektedir. Bu noktada gorev basindaki Ogretmenlere saglanacak destek ve
yetistirilmekte olan 6gretmenlere verilecek egitim 6nem kazanmaktadir. Bir baska ifade ile
Ogretmen yetistirme programlarinin sahadaki sorunlarin ¢oziimiine yonelik igeriklerle
giincellenmesi, degisen kosullarla ve sorunlarla bas edebilecek dgretmenlerin yetistirilmesi
olas1 sorunlar1 ¢é6zmenin ilk adimini olusturmaktadir.

Tiirkge Ogretmenlerinin yetistirilmesi Cumhuriyetin ilk yillarinda acilan Gazi Egitim
Enstitiisii ile baglamis, daha sonra 6gretmen yetistirme gorevi fakiiltelere devredilmis, 1998
yilinda da tiim Tiirkiye’de ortak bir Tiirkce Ogretmenligi lisans programu ile siirdiiriilmiistiir.
1998 yili 6ncesinde sekiz yillik zorunlu egitim kararinin alinmasi ilkégretim okullarmin
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ikinci kademesinde -bugiinkii ortaokullar- gérev yapacak Tiirk¢e 6gretmenlerinin niteliginin
artirtlmasi ve belirli bir standardin saglanmaya calisilmas: bu gelismelerin arkasinda yatan
ana itici gii¢ olarak goriilmektedir (Uggun, 2006). Tiirkce Ogretmenligi ana bilim dallar1 igin
1998’de hazirlanan ortak lisans miifredat programi 2006 ve 2018 yillarinda Yiiksekdgretim
Kurulu tarafindan giincellenmistir. Yiiksekdgretim Kurulu tarafinda 10.08.2020 tarihinde
alman kararla belirlenen dlgiitler dogrultusunda “dgretmenlik programlarindaki derslerin,
miifredatlarin ve kredilerin belirlenmesinde, yiiksekégretim kurumlarmn ilgili kurullarinin
yetkilendirilmesine karar verilmistir’ (YOK, 2020). Tiirkiye’de yabanci uyruklu &grenci
sayisinin artmasi ve agirlikla Suriye vatandast 6grenci sayisinin her kademede artmasi,
Tiirk¢eyi kullanmada ve Tiirkge egitim almada sorun yasayan bu 6grencilerin ihtiyaglarinin
dogru belirlenmesi ve bu konuda gereken tedbirlerin alinmasi gerekliligini gozler dniine
sermigtir. Alinacak en 6nemli tedbirin ise farkli kademelerde Tiirkge Ggretmeye calisan
Tiirkge 6gretmenlerinin gerekli bilgi ve becerilerle donatilmasidir. 2021 yilinda YOK karar1
ile yapilacak program giincellenmesi bu baglamda degerli bir firsat olarak gortilmelidir.
Lisans diizeyinde yiiriitiilen O6gretim caligmalarinin giincellenmesi, iceriklerin gézden
gecirilmesi farkli paydaslarin goriisleri dogrultusunda giincel ihtiya¢ ve sorunlar dikkate
almarak yapilmalidir. Bu baglamda 2021 yilindan yenilenmesi ongoriilen 6gretmen
yetistirme programlarinin ders ve ders igeriklerinin belirlenmesinde gorev yapmakta olan
Ogretmenlerin mesleki tecriibeleri ve alanda karsilagtiklari problemler mutlaka dikkate
almmalidir. Tiirk¢e egitimi agisindan diigiiniildiigiinde halen gorev yapmakta olan Tiirkce
Ogretmenlerinin  bir boliminiin 1998 ve 2006 yillarinda diizenlenmis olan Tiirkce
Ogretmenligi lisans programlarindan mezun olduklar1 bilinmektedir. Bu sebeple gégmen
ogrencilerle siklikla kargilagsmaya baslayan Tiirkge 6gretmenlerinin bu sahada karsilastiklart
problemler ve bu problemlerin iistesinden gelmede aldiklar1 egitimden ne derece istifade
edebildiklerinin belirlenmesi gelecege 1s1k tutacaktir. Bu durumdan hareketle bu
arastirmanin amaci siniflarinda gégmen 6grenciler bulunan farkli illerde gérev yapan Tiirkge
Ogretmenlerinin aldiklari lisans egitiminin karsilagtiklar: problemleri ¢6zmede ne kadar etkili
olduguna iligskin degerlendirmelerini tespit etmek olarak belirlenmistir. Ayrica bu amaca
uygun olarak 6gretmenlerin karsilastiklari problemlerin ¢éziimiinde hangi uygulama ve 6n
hazirliklara ihtiyag duyduklar1 ve hangi igeriklerin mesleki niteliklerini artiracagini
diisiindiikleri konusunda bilgi edinilecek; bu dogrultuda 6gretmen yetistirme programlarinin
hazirlanmasinda gogmen ¢ocuklarin egitimine iligskin nasil bir egitim verilmesi gerektigi
belirlenmeye ¢alisilacaktir. Bu amag dogrultusunda arastirma nitel arastirma yontemlerinden
durum ¢alismasi deseninde planlanmig ve yiritilmistir (Fraenkel, Wallen & Hyun, 2012).
Arasgtirma amacina uygun olarak arastirmacilar tarafindan uzman goriigii alinarak belirlenen
goriisme sorulart Covid-19 salgin kosullart sebebiyle web tabanli olarak katilimecilara
ulastirilmistir. Caligmaya katilacak Ogretmenlerin belirlenmesinde nitel arastirmalarda
bagvurulan maksimum ¢esitlilik drnekleme (Fraenkel, Wallen & Hyun, 2012) benimsenmis,
cesitliligi saglamak amactyla farkli illerde ve farkli okul tiirlerinde goérev yapan, farkli
cinsiyetten ve farkli mesleki kideme sahip Ogretmenlere ulagilmasi kararlastirilmistir.
Goriigsmeler gontilliiliikk esasina dayali olarak yapilmistir. Arastirma sonucunda elde edilen
bulgularin gé¢gmen 6grencilere Tiirkce Ogretimi siirecinde yasanan sorunlarin niteligini
belirleme ve 6gretmen goriisleri dogrultusunda konu ile ilgili Tiirkge Ogretmenligi lisans
programi ders igeriklerinin olusturulmasinda alana katki saglamasi hedeflenmektedir.

Anahtar Kelimeler: Yiiksekogretim, Ogretmen egitimi, Tiirkge egitimi, Tiirkce dgretmeni, Tiirkce dgretmenligi
lisans program.
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ABSTRACT: Increasing the quality of formal education at schools has always been one of the main
concerns of educators and policymakers worldwide. Accordingly, the quality of teachers and
teacher education process has been under the spotlight all the time. Although early studies
mainly focused on teachers' content knowledge and pedagogical skills as indicators of teacher
quality, recent studies underlined the importance of characteristics, attitudes, and dispositions
of teachers. Similar to pedagogic skills and content knowledge, dispositions might be learned
and improved during teacher education programs. Thus, the purpose of this study is to
discover the existence of dispositions in pre-service EFL teachers and the changes in the
development of perceived dispositions of them through the years at the faculty of education
as they get matured as prospective teachers. The mixed method design that is the combination
of both quantitative and qualitative approaches to collect and analyze the data was employed.
The model of mixed method adopted in the study was explanatory (sequential) model which
requires the data to be collected sequentially. Firstly, the quantitative data of the study was
collected through a background information form and a questionnaire. The background
information form was developed by the researcher to interrogate some demographic
information about the participants. The second instrument intended to determine the
dispositions of teachers' candidates was “The Teacher Disposition Index” developed by
Schulte et al. (2004). The data was gathered from 250 undergraduate EFL students of two
government universities in Turkey. The teaching dispositions of pre-service EFL teachers
were evaluated under two different dimensions as suggested by the questionnaire used in the
study. Secondly, the qualitative data was collected from 9 prospective teachers through a
semi structured interview forms involving 5 open ended questions to provide a more
comprehensive and clearer picture of the situation. The findings of this second part was
coded and analyzed to support the findings of the questionnaire. Finally, the findings were
interpreted with a rich and comprehensive data. The results revealed that pre-service teachers
have varying degrees of perceptions towards their teaching dispositions. Moreover, gender
and the year at the faculty were found to be essential factors determining their teaching
dispositions. However, age was not seen as significant statistically. The study offers a clear
picture of teaching dispositions. Hence, the results of the study are thought to be noteworthy
for both teacher educators and pre-service teachers since both groups are crucial stakeholders
of developing effective teaching dispositions. Based on the results, some recommendations
were presented.

Keywords: Teacher education, Pre-service EFL teachers, teaching dispositions
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OZET: Okullarda verilen 6rgiin egitimin kalitesini artirmak, egitimcilerin ve politikacilarmn her daim
ve diinyanin her yerinde kaygilarindan biri olmustur. Bunun sonucunda da, dgretmenlerin
niteligi ve 0gretmen yetistirme silireci her zaman ¢okga tartigilan ve sikg¢a diizenlemeler
yapilan bir konu olmustur. ilk zamanlarda yapilan g¢alismalar, &gretmen kalitesinin
gostergeleri arasinda en cok alan bilgisi ve Ogretmenlik meslek bilgi ve becerilerine
odaklanmis olsa da, son donemlerde yapilanlar daha agirlikli olarak, 6gretmenlerin kisilik
ozelliklerinin, tutumlarimin ve mesleki yatkinliklarinin egilimlerinin 6nemine vurgu
yapmaktadir. Bu nedenle, bu ¢alismanin amaci, 6gretmen adaylarinin, 6gretmen egitimi
siiresince olgunlastikga mesleki yatkinlik algilarinda yasadiklari olasi degisiklikleri
kesfetmektir. Ayrica, yas ve cinsiyet gibi kigisel 6zelliklerin de bu siiregte herhangi bir
etkisinin olup olmadigi arastirmanin amaglarindandir. Verileri toplamak ve analiz etmek i¢in
hem nicel hem de nitel yaklagimlarin birlesiminden olusan karma yontem deseni
kullanilmistir. Arastirmada benimsenen karma ydntem modeli, verilerin sirali olarak
toplanmasini gerektiren aciklayici (siralr) modeldir. ilk olarak, arastirmanin nicel verileri bir
bilgi formu ve anket araciligiyla toplanmigtir. Bilgi formu, katilimcilarla ilgili bazi
demografik bilgileri sorgulamak igin arastirmaci tarafindan gelistirilmistir. Ogretmen
adaylarmin mesleki yatkmliklarini belirlemeye yonelik ikinci arag¢ ise Schulte, Edick,
Edwards ve Mackiel (2004) tarafindan gelistirilen “Ogretmen Mesleki Yatkinlik indeksi”dir.
Veriler, Tiirkiye'deki iki devlet {iniversitesinin 204 Ingilizce 6gretmen adayindan
toplanmistir. Ingilizceyi yabanci dil olarak &grenen Ogretmen adaylarinin 6gretmenlik
egilimleri, arastirmada kullanilan anketin Onerdigi gibi iki farkli boyut altinda
degerlendirilmistir. Ikinci olarak, durumun daha kapsamli ve net bir resmini sunmak icin 9
6gretmen adayindan 5 agik uglu soru igeren yar1 yapilandirilmis gériisme formu araciligiyla
nitel veriler toplanmistir. Sonuglar, 6gretmen adaylarinin 6gretmenlik egilimlerine yonelik
farkli derecelerde algilara sahip olduklarini ortaya koymustur. Ayrica cinsiyet ve fakiiltedeki
yil dgretmenlik egilimlerini belirleyen temel faktorler olarak bulunmustur. Ancak yas
istatistiksel olarak anlamli goriilmedi. Calisma, 6gretme egilimlerinin net bir resmini
sunmaktadir. Dolayisiyla, her iki grup da etkili 6gretme egilimlerinin gelistirilmesinde 6nemli
paydaslar oldugundan, ¢caligmanin sonuglarinin hem 6gretmen egitimcileri hem de 6gretmen
adaylar i¢in dikkate deger oldugu diisiiniilmektedir. Sonuglara dayali olarak bazi dneriler
sunulmustur.
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ABSTRACT: Wing (2006) defines computational thinking as a way of solving problems, designing systems
and understanding human behavior by using the basic concepts of computer science. Also it
is stated by ISTE (2015) that computational thinking is an expression of creativity,
algorithmic thinking, critical thinking, problem solving and cooperative learning and can be
defined within the scope of these skills. Korkmaz, Cakir, Ozden, Oluk and Sarioglu (2015)
emphasize that there is limited research on computational thinking in the STEM learning
environment. It is thought that studies are needed to determine the development of
computational thinking skills of pre-service teachers. In this study, the effects of Scratch-
block based programming language were investigated on the computational thinking skills of
pre-service physics teachers. The aim of the study is to determine the effect of Scratch
integration into the lesson plans of pre-service physics teachers on their computational
thinking skills. The application was carried out for a total of 12 weeks. During the application
process, general programming teaching was carried out for the first 8 weeks, and Scratch,
which is block-based programming, was taught in the next 4 weeks. At the end of the process,
pre-service physics teachers were expected to integrate Scratch into their lesson plans. They
were asked not only to learn programming but also to integrate it into their own instructional
designs. The research was modeled as a single group pretest-posttest experiment design
without control groups.

In this study, Computational Thinking Scale (CTS), which was developed by Korkmaz, Cakir
and Ozden for undergraduate students (2017), was used in order to determine the scores of
computational thinking skills of pre-service physics teachers. The scale consisting of 29 items
in total is gathered under 5 factors. The "creativity" factor consists of 8 items, the internal
consistency coefficient is 0.843, the "Algorithmic Thinking" factor consists of 6 items, the
internal consistency coefficient is 0.869, the "Cooperation" factor consists of 4 items, the
internal consistency coefficient is 0.865, and the "Critical Thinking" factor consists of 5 items.
The consistency coefficient is 0.784 and the "Problem Solving" factor consists of 6 items and
the internal consistency coefficient is 0.727. The internal consistency coefficient calculated
for the whole scale was 0.822. According to results, when Table.1 is examined, it is seen that
the pre-test and post-test computational thinking scale are acceptable and have a high
reliability level.

Table.1 Reliability Analysis Regarding the Scores of the Scale

Cronbach's Alpha
Computational Thinking Scale Pre-test 0.798
Computational Thinking Scale Post-test 0,928

Table 2 shows the results of the Wilcoxon Signed Rank Test which was conducted to find
out whether or not there is a significant difference between the pre-test and post-test scores
of the pre-service physics teachers.
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Table.2 Findings Regarding the Comparison of the Computational Thinking Scale
and its Sub-Dimensions Pre-Test Post-Test Scores

Pre-Test Post- Test

Median (C1-C3) Median (C1-C3) z P

0

Creativity 36 (35-37) 38 (36-39) -2,167 b
3

0

Algorithmic ,
Thinking 22 (20-25) 26 (22-28) -2,328 0
2

0

Cooperation 19 (18-20) 18 (16-20) -1,223 ’2
2

0

Critical Thinking 21 (19-23) 22 (19-25) -1,446 ’1
5

0

Problem Solving 25 (23-28) 27 (24-30) -1,297 ’1
9

0

Total 123 (113-126) 130 (116-140) -2,389 b
2

According to the results, there is a statistically significant difference between the
computational thinking scale total score and the sub-dimensions of creativity and algorithmic
thinking pre-test-post-test scores (p <0.05). On the other hand, there is no statistically
significant difference between the sub-dimensions of computational thinking scale,
collaboration, critical thinking, and problem solving pre-test and post-test scores (p <0.05).
As in this study, in other studies in the literature, Scratch are effective in pre-service
teachers’computational thinking (Papadakis and Kalogiannakis, 2019). It is also observed that
robotics programmes have positive effects on creativity (Khanlari, 2013) and algorithmic
thinking (Penmetcha, 2012). Similar to the results in this study, Scratch was found to have
positive effects on creativity (Khanlari, 2013) and algorithmic thinking (Penmetcha, 2012).

Keywords: STEM, Computational Thinking, Pre-service Teachers
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OZET: Wing (2006) bilgi islemsel diisiinmeyi, bilgisayar biliminin temel kavramlarim1 kullanarak
problem ¢ozme, sistemler tasarlama ve insan davramiglarini anlama yolu olarak
tanimlamaktadir. Ayrica ISTE (2015) tarafindan bilgi islemsel diisinmenin yaraticiligin,
algoritmik diisiinmenin, elestirel diisiinmenin, problem ¢dzmenin ve igbirlikli 6grenmenin bir
ifadesi oldugu ve bu beceriler kapsaminda tanimlanabilecegi belirtilmektedir. Korkmaz, Cakir,
Ozden, Oluk ve Sarioglu (2015), STEM o6grenme ortaminda bilgi islemsel diisiinme
konusunda sinirli arastirma oldugunu vurgulamaktadir. Ogretmen adaylarinin bilgi islemsel
diisinme becerilerinin  gelisimini  belirlemeye ydnelik c¢aligmalara ihtiyag oldugu
diisiiniilmektedir. Bu ¢aligmada, Scratch blok tabanli programlama dilinin fizik 6gretmen
adaylarmin bilgi islemsel diigiinme becerileri lizerindeki etkileri arastirilmistir. Aragtirmanin
amacl, fizik 6gretmen adaylarinin ders planlarina Scratch entegrasyonunun bilgi islemsel
digiinme becerilerine etkisini belirlemektir. Uygulama toplam 12 hafta boyunca
gerceklestirilmistir. Uygulama siirecinde ilk 8 hafta genel programlama 6gretimi, sonraki 4
hafta blok tabanli programlama olan Scratch dgretimi yapilmistir. Siirecin sonunda fizik
ogretmen adaylarindan Scratch1 ders planlarina entegre etmeleri beklenmistir. Sadece
programlamayi 6grenmeleri degil, ayn1 zamanda kendi dgretim tasarimlarina entegre etmeleri
istenmigtir. Arastirma, kontrol grupsuz tek grup On test-son test deney deseninde
modellenmistir.

Bu calismada, fizik Ogretmen adaylarmm bilgi islemsel diisiinme becerilerine iligkin
puanlarim belirlemek amactyla Korkmaz, Cakir ve Ozden tarafindan lisans 6grencileri (2017)
icin gelistirilen Bilgi Islemsel Diisiinme Olgegi (KTS) kullanilmistir. Toplam 29 maddeden
olusan 6lcek 5 faktor altinda toplanmustir. "Yaraticilik" faktorii 8 madde, i¢ tutarlilik katsayisi
0.843, "Algoritmik Diisiinme" faktorii 6 madde, i¢ tutarlilik katsayis1 0.869, "Isbirligi" faktorii
4 madde, i¢ tutarlilik katsayist1 0,865 ve "Elestirel Diisiinme" faktorii 5 maddeden
olusmaktadir. Tutarlilik katsayisi 0.784, "Problem Cozme" faktorii 6 maddeden olusmakta ve
i¢ tutarlilik katsayis1 0.727'dir. Olgegin tamamu i¢in hesaplanan ig tutarlilik katsayis1 0.822'dir.
Elde edilen sonuglara gore Tablo.1 incelendiginde 6n test ve son test bilgi islemsel diigiinme
Olceginin kabul edilebilir diizeyde oldugu ve yiiksek giivenirlik diizeyine sahip oldugu
goriilmektedir.

Tablo.1 Olgegin Puanlarina iliskin Giivenirlik Analizi

Cronbach's Alpha
Bilgi Islemsel Diisiinme Olgegi On test 0.798
Bilgi Islemsel Diisiinme Olgegi Son test 0,928

Fizik 6gretmen adaylarinin 6n test ve son test puanlari arasinda anlamh bir fark olup
olmadigini belirlemek i¢in yapilan Wilcoxon Isaretli Siralar Testi sonuglari ise Tablo 2'de
goriilmektedir.
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Tablo.2 Bi}isimsel Diisiinme Olgegi ve Alt Boyutlarinin Karsilastirilmasina iliskin
Bulgular On Test Son Test Puanlari

On-Test Son- Test .

Median (C1-C3) Median (C1-C3) P

0

Yaraticilik 36 (35-37) 38 (36-39) 2167
3

0

Algoritmik ,
Dittiame 22 (20-25) 26 (22-28) 238
2

0

isbirligi 19 (18-20) 18 (16-20) 1223
2

0

Kritik Diisiinme 21 (19-23) 22 (19-25) -1,446 ’1
5

0

Problem Cozme 25 (23-28) 27 (24-30) -1,297 ’1
9

0

Toplam 123 (113-126) 130 (116-140) 2389
2

Sonuglara gore bilgi islemsel diisinme 6lgegi toplam puani ile yaraticilik ve algoritmik
diistinme alt boyutlar1 6n test-son test puanlari arasinda istatistiksel olarak anlamli bir fark
vardir (p<0.05). Ote yandan bilgi islemsel diisiinme 6lcegi, isbirligi, elestirel diisiinme ve
problem ¢dzme On test ve son test puanlar1 alt boyutlar1 arasinda istatistiksel olarak anlamli
bir fark yoktur (p<0.05). Bu c¢aligmada oldugu gibi alan yazindaki diger ¢aligmalarda da
Scratch'in 6gretmen adaylarmin bilgi islemsel diisiinmelerinde etkili oldugu (Papadakis ve
Kalogiannakis, 2019), ozellikle robotik programlarin yaraticilik (Khanlari, 2013) ve
algoritmik diisiinme {izerinde de olumlu etkileri oldugu goriilmektedir (Penmetcha, 2012). Bu
calismadaki sonuglara benzer sekilde Scratch'in yaraticilik (Khanlari, 2013) ve algoritmik
diisiinme (Penmetcha, 2012) iizerinde olumlu etkileri oldugu bulunmustur.
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ABSTRACT: The need of developing program outcomes to provide sustainability for higher education
practices along with improvement, and advancement through observation and evaluations
have been emphasized (Klenowski, 2010). One of the indicators of the mentioned
improvement and advancement can be exemplified as university students assessing the extent
of achievement of their own programs’ determined outcomes. Program outcomes and the
evaluation of these outcomes is a coordinated process. Sezgin, Kavgaci and Kiling (2011)
claim that, according to the necessities of time, developing program outcomes alone for the
improvement of undergraduate education is not enough. For this reason, making necessary
improvements and changes according to undergraduate students and graduate students
assessing their outcomes are foreseen to be more effective in terms of improving program
outcomes based on students’ needs. For this purpose, undergraduate and graduate students’
perceptions were emphasized to be appropriate and fruitful. (Kaya, 2014). Accordingly,
developing program outcomes help students to understand the aims of their courses and the
qualifications they will have after completing these courses. Students knowing which abilities
they have or will have are seen as supportive for their future job qualifications (Cetinsaya,
2014). In light of this information, it can be said that the program outcomes can affect
program students’ steps towards employment. Thus, it can also be said that the research that
involves student assessment enables universities to continuously improve their levels of
service and go beyond the status quo, therefore acting as an information mechanism that
encourages innovation for strategic improvement. In other words, it is seen that the
expectations of the students, their satisfaction and evaluations are very important for quality
management of higher education institutions (Sarrico & Rosa, 2014). The evaluation
practices that involve university students who continue their programs being ongoing is being
thought of as a need. For this reason, it is important to evaluate the program outcomes
determined for undergraduate programs by the Council of Higher Education (YOK) and to
develop similar standards. Therefore, the aim of this research is to determine Yeditepe
University Guidance and Psychological Counseling program’s third and fourth grade
students’ satisfaction levels, their reasons for choosing to pursue this occupation, and the
extent of achievement of the program outcomes. For one other accredited program of the
Faculty of Education, English Language Teaching program, the aim is to determine first,
second, third and fourth grade students’ satisfaction levels, and the extent of achievement of
the program outcomes. In the research, both programs used descriptive modelling. Criterion
referencing technique was used to reach undergraduate students for data collection. The data
for Guidance and Psychological Counseling program was collected using “Guidance and
Psychological Counseling Program Outcomes” survey that was prepared by researchers. For
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English Language Teaching program, the data was collected using “English Language
Teaching Program Outcomes” survey that was prepared by the researchers. Each scale
developed involve ten five-point Likert-type items and open-ended questions. The responses
given to the open-ended questions are aimed to be investigated under main titles as similar
subjects. The responses collected through these surveys will be examined based on various
demographic features and will be presented as percentage and frequencies. In the light of the
results of this research, the extent to which Guidance and Psychological Counseling program
and English Language Program students achieved the program outcomes are going to be
interpreted and discussed to make further suggestions.
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OZET: Yiiksek ogretim uygulamalarinin siirdiiriilebilirligini saglamak i¢in program yeterliliklerinin
olusturulmasi gerektigi, izleme ve degerlendirme yoluyla ise iyilestirme ve gelistirmenin
saglanabilecegi vurgulanmistir. (Klenowski, 2010). Sozi edilen iyilesme ve gelistirme
basamaklarinin gostergelerinden biri, tiniversite 6grencilerinin, devam ettikleri program igin
belirlenen program yeterliliklerini kazanma diizeylerini ve bu kazanilmasi amaglanan
yeterliliklerin degerlendirilmesi oldugu soylenebilir. Program yeterlilikleri ve bu
yeterliliklerin degerlendirilmesi koordineli bir siirectir. Sezgin, Kavgaci ve Kiling (2011),
cagin gereksinimlerine goére lisans egitimlerinin diizenlenmede program yeterliliklerinin
olusturulmasinin tek bagina yeterli olmayacagini 6ne stirmektedirler. Bu nedenle, 6grenimine
devam eden lisans siirecindeki 6grencilerin ve mezunlarin yeterliliklerini degerlendirerek,
gerekli yeniliklerin ve degisikliklerin yapilmasinin, program yeterliliklerinin 6grencilerin
ihtiyacina gore daha verimli bir hal almasina yardimci olacagi dngériilmektedir. Bu amag
dogrultusunda, 6grencilerin ve mezunlarin bakis agilarinin uygun ve verimli bir kaynak
olduguna dikkat cekilmistir. (Kaya, 2014). Bununla birlikte program yeterliliklerinin
belirlenmesi, 6grencilerin 6grenim gordiikleri programdaki derslerin amaglarini, dersleri
basariyla tamamladiktan sonra ulasacaklar: yeterlilikleri anlamalarina yardimer olmaktadir.
Ogrencilerin mezun olurken hangi yeterliliklere sahip oldugunu veya olacagini bilmesi, is
giiciinde daha nitelikli olmalarina destek goriilmektedir (Cetinsaya, 2014). Bu bilgiler
1s181nda, yiiksek 6gretim kurumlarinda dgrenim goren Ogrencilerin program ¢iktilarina ne
kadar ulasabildiklerini bilmeleri is hayatlarina gecisini de etkileyebilir.

Buradan hareketle, {niversite Ogrencilerinin degerlendirmelerini igeren arastirma,
iniversitelerin hizmet seviyelerini siirekli olarak iyilestirmelerine ve statiilkonun Otesine
ge¢melerine olanak tanityan ve boylece yeniligi tesvik eden stratejik gelisim icin bir bilgi
mekanizmas1 olacagr soylenebilir. Diger bir deyisle, 0&grencilerin beklentileri,
memnuniyetleri ve degerlendirilmelerinin, yiliksekdgretim kurumlarinda ozellikle kalite
yonetimi i¢in ¢ok énemli oldugu goriilmektedir (Sarrico ve Rosa, 2014). Ozellikle ilgili
programa devam eden iniversite &grencilerini kapsayan degerlendirme calismalarinin
devaml1 olmasinin bir gereklilik oldugu diisiiniilmektedir. Bu nedenle YOK tarafindan lisans
programlar1 i¢in belirlenen program yeterlilikleri degerlendirilerek, benzer standartlarin
gelistirilmesi dnemlidir.

Bu baglamda, bu calismanmn amaci, Yeditepe Universitesi Rehberlik ve Psikolojik
Danigmanlik Programi i¢in; ii¢iincii ve dordiincii siif 6grencilerinin program ciktilarina ne
kadar ulasabildiklerini, programdan duyulan memnuniyetlerini, bu meslegi tercih etme
sebeplerini saptamaktir. Egitim Fakiiltesinin akredite olan bir diger Programi olan Ingilizce
Ogretmenligi Programu igin ise; tim smf diizeyindeki 6grencilerinin ve mezunlarmin
program ciktilarina ne kadar ulasabildiklerine dair bilgilere ulasmak amaglanmistir.
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Arastirmada her iki program i¢in de nicel yontemlerden olan tarama modeli kullanilmistir.
Arastirmada 6l¢iit ornekleme yontemi kullanilarak lisans 6grencilerine ulagilmistir.
Arastirmanin verileri, RPD Programu i¢in, arastirmacilar tarafindan hazirlanan “Rehberlik ve
Psikolojik Danigmanlik Program Ciktilari Izleme Anketi”, Ingilizce Ogretmenligi Programi
icin ise aragtirmacilar tarafindan hazirlanan “Ingilizce Ogretmenligi Program Ciktilar1 izleme
Anketi” kullanilarak toplanmistir. Olusturulan anketler; acik uglu ve besli likert skalasinda
on soru igermektedir. A¢ik uglu sorulara verilen cevaplardan benzer maddeler ortak bagliklar
halinde toplanarak degerlendirilmesi amaglanmistir. Bu gelistirilen anketlerden elde edilen
sonuglar ¢esitli demografik ozelliklere gore incelenmis olup yiizde ve frekans olarak
sunulacaktir. Bu c¢alismanin sonucundaki bilgiler 1s1ginda, Rehberlik ve Psikolojik
Danigmanlik Programi ile ingilizce Ogretmenligi Programi 8grencilerinin program ¢iktilarina
ne kadar ulasabildikleri analiz edilip degerlendirilerek oneriler getirilecektir.
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ABSTRACT: Aims:

Although the educational process has various components such as the curriculum,
technological infrastructure, in-school and out-of-school activities, physical environment,
number of staff, support services; the most important shareholder of the process is the
teachers. Thus, the teachers are seen as the main ones responsible for planning,
implementation and assessment progresses; besides, they have been working in the
classrooms in which the individual differences and student characteristics are more intensely
taken into account and which are inclusive in recent years. So, there is a need for teachers
who make teaching effective for each learner in the classrooms where the differences in terms
of the characteristics and educational needs increase. Efforts to produce graduates who have
strong communication skills, are prone to teamwork, researcher, questioner, have enough
technical knowledge, and are qualified in terms of knowledge and skills are reflected in the
quality accreditation processes in higher education. Accreditation refers to the conformity
assessment process within the scope of pre-determined criteria in terms of quality
infrastructure, and in the frame of specific standards. Though this process is planned and
conducted by an accreditation institution, it includes the examination and decision-making
regarding to what extent the higher education program that applied for the accreditation meet
the academic and field-specific standards. The accreditation process of the teacher training
programs is conducted by the Association for Evaluation and Accreditation of Teacher
Education Programs in our country. This study examines the opinions of the teacher
candidates whose programs are accredited about the accreditation of teacher training
programs in higher education institutions. Thus, this study aims to examine the accreditation
process in higher education through the eyes of teachers candidates whose program is
accredited.

Methodology:

The data of the study that is designed as qualitative research were obtained through the focus
group discussion method. The participants of the study that was conducted in the 2020-2021
spring term are the teacher candidates who continue their 3rd and 4th year in the faculty of
education in a foundation university in the Southeastern Anatolia Region. Three of the
participants study in the Department of English Language Teaching (ELT), three study in
Preschool Teaching, two study in the Department of Primary Education Teaching, and one
participant continues the third grade of Guidance and Psychological Counseling. The criteria
to participate in the study are a) being a student in the faculty of education, b) the program's
which is continued to/graduated from being accredited, c¢) being a volunteer to support the
study. 9 demographic and 4 open-ended questions were asked to the participants. Both
researchers are experienced in qualitative research methods; the interview was conducted
with the participation of 9 students and 2 researchers in the online environment by taking
imagery and voice record. To increase the quality of the interaction during the interview, it
was ensured that each participant wrote his / her name and surname in the name section,
screen controls and voice controls were done, and a consensus was reached on the use of
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online markers in speaking rules. The data of the study that aimed to examine the
accreditation experiences of the faculty of education students in higher education in terms of
teacher competencies and professional expectations were analyzed through content analysis.
The main themes and sub-themes were obtained by coding the data obtained from the
interview records that are documented on descriptive index form after the interview.

The Major Findings:

The findings of the study consist of 3 main themes and 9 sub-themes. It draws attention that
the participants, 2 male, and 7 female, who are between the age range of 21-30 (min: 21,
max: 30), 6 of whom are active member or director of the communities at school (Mine,
Batuhan, Sevda, Elif, Esma, Nihal, Serpil) intensely prefer distance education in the
pandemic process. The participants, drawing attention to the personal and professional
characteristics regarding the teacher quality in the Teacher Characteristics and pre-
professional expectations main theme, emphasized that there are differences among higher
education institutions in terms of physical opportunities, educational processes,
characteristics of academic personnel, and social activities in another main theme. The
participants who make suggestions regarding the quality studies in higher education while
expressing their experiences regarding the accreditation process stated that their preparations
in the accreditation process contributed to their professional competencies. In conclusion,
higher education institutions should allocate sufficient resources for quality and accreditation
studies to contribute to the professional development of their graduates; theoretical and
applied courses, social, cultural activities should be monitored with a systematic,
monitorable, transparent understanding.

Keywords: Higher education, accreditation, teacher candidate, teacher training
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OZET: Amag:

Egitim-6gretim siirecinin 6gretim programi, teknolojik alt yapi, okul igi okul dis1 faaliyetler,
fiziki ortam, personel sayisi, destek hizmetler gibi birgok bileseni olmakla birlikte; slirecin en
onemli paydasi Ogretmenlerdir. Nitekim ogretmenler 6gretimi planlama, uygulama ve
degerlendirme siireglerinin asil sorumlulari olarak karsimiza ¢ikmakta; ayrica son yillarda
bireysel farkliliklar, kapsayici ve 6grenci 6zelliklerinin daha yogun dikkate alindigi siniflarda
gorev yapmaktadirlar. Boylelikle 6zellikleri ve egitim gereksinimleri bakimindan
farkliliklarin arttig1 siniflarda, her 6grenen igin 6gretimi etkili hale getiren 6gretmenlere
ihtiya¢ duyulmaktadir. letisim becerileri giiglii, takim caligmalaria yatkin, arastirmaci,
sorgulayan, teknoloji bilgisi yeterli bilgi ve beceri bakimindan yetkin mezun verme
calismalari, ylksekogretimde kalite akreditasyon siireglerine yansimaktadir. Akreditasyon,
kalite altyapisi agisindan oncesinde belirlenen o6lgiitler dahilinde, belirli standartlar
cergevesinde uygunluk degerlendirme siirecini ifade etmektedir. Bu siire¢ bir akreditasyon
kurulusu tarafindan planlanmakta ve yiiriitilmekle beraber, akreditasyon bagvurusunda
bulunan yiiksekégretim programinin akademik, alana 6zgii standartlar1 ne 6lgiide karsiladigi
ile ilgili inceleme ve karar verme eylemini igerir. Ulkemizde, dgretmenlik egitim programlari
akreditasyon siireci, Ogretmenlik Egitim Programlari Degerlendirme ve Akreditasyon
Dernegi tarafindan yiiriitilmektedir. Bu arastirmada, devam ettigi program akredite olan
Ogretmen adaylarinin yiliksekdgretim kurumlarinda 6gretmenlik egitim programlarinin
akreditasyonu hakkindaki goriisleri incelenmistir. Dolayistyla arastirmanin amaci, programi
akredite olan Ogretmen adaylarinin goziinden yiiksekdgretimde akreditasyon siirecinin
incelenmesidir

Yontem:

Nitel arastirma yonteminde desenlenen arastirmanin verileri odak grup goriisme teknigi ile
elde edilmigtir. 2020-2021 Bahar doneminde gergeklestirilen arastirmanin katilimeilari,
Giineydogu Anadolu Bolgesinde bir vakifiiniversitesi egitim fakiiltesi 3. ve 4. sinif diizeyinde
ogrenime devam eden 6gretmen adaylaridir. Katilimcilardan {igii ingilizce Egitimi Anabilim
Dali’nda (ABD), iigii Okul Oncesi, ikisi Smif Egitimi Anabilim Dali’nda 6grenim gérmekte
bir katilimer ise Rehberlik Psikolojik Danigmanlik {iglincli sinifa devam etmektedir.
Calismada a) egitim fakiiltesinde Ogrenci olmak, b) Ogrenime devam edilen/mezun
asamasinda olunan programlarin akredite olmasi c) ¢caligmaya destek vermeye goniillii olmak
Olciitleri aranmugtir.  Katilimeilara, 9’u demografik 4’ agik uclu soru yoneltilmistir.
Aragtirmacilarin her ikisi de nitel arastirma yontemleri konusunda deneyimli olup, goriisme
9 Ogrenci 2 aragtirmacinin katilimi ile ses kaydi goriintii kaydi alinarak ¢evrimigi ortamda
gerceklestirilmigtir.  Gortisme  siirecinde etkilesimin niteligini artirmak amagli, her
katilimciin adi soyadmi isim boliimiine yazmasi saglanmis, ekran kontrolleri ve ses
kontrolleri yapilarak, s6z alma kurallarinda gevrimigi isaretleyicileri kullanimi konusunda
uzlas1 saglanmistir. Egitim fakiiltesi 6grencilerinin yiiksekdgretimde akreditasyon siireci
deneyimlerinin Ogretmen yeterlikleri ve mesleki beklentiler baglaminda incelenmesi
amacityla desenlenen aragtirmanin verileri, i¢erik analizi ile analiz edilmistir. Goriisme sonrasi
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betimsel indeks formuna dokiimleri yapilan goriigme kaydindan elde edilen veriler tizerinde
kodlama yapilarak, ana tema ve alt temalara ulasilmistir.

Bulgular:

Aragtirmanin bulgulari, 3 ana tema ve 9 alt temadan olugmaktadir. 2 erkek, 7 kadin yaslar
21-30 araliginda olan (min:21 max:30), 6’sinin okulda bir toplulukta aktif iiye veya baskan
olarak gorev aldigi katilimcilarin pandemi déneminde egitim tercihlerinin yogun olarak
uzaktan egitim (Mine, Batuhan, Sevda, Elif, Esma Nihal, Serpil) oldugu dikkati ¢cekmektedir.
Ogretmen ozellikleri ve meslek éncesi beklentiler ana temasinda 6gretmen niteligi konusunda
kisisel ve mesleki 6zelliklere dikkat ¢eken katilimcilar, bir diger ana temada fiziksel imkanlar,
egitim-ogretim siiregleri, akademik personel ozellikleri ile sosyal etkinlikler baglaminda
yiiksekdgretim kurumlar1 arasinda farkliliklar olduguna vurgu yapmislardir. Akreditasyon
siirecine iligkin deneyimlerini ifade ederken, yiiksekdgretimde kalite calismalarina yonelik
Onerilerde bulunan katilimeilar, programlarin akredite olma siirecinde hazirliklarinin
kendilerine mesleki yeterlik baglaminda katki sagladigini belirtmislerdir. Sonu¢ olarak
yliksekogretim kurumlari mesleki anlamda mezunlarinin gelisimlerine katki saglamak
amaciyla kalite ve akreditasyon calismalarina yeterli kaynak ayirmali, 6gretmen yetistirmede
teorik ve uygulamali dersler, sosyal, kiiltiirel faaliyetler sistematik izlenebilir, seffaf bir
anlayisla takip etmelidir.

Anahtar Kelimeler: Yiiksekogretim, akreditasyon, 6gretmen adayi, ogretmen egitimi
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ABSTRACT: This study aimed to examine the effective implementation of a model based on engineering
sciences, Design-Oriented Thinking (DOT) in teacher education programs. The Design
Thinking pedagogy places a significant value on creating, selecting, evaluating and realizing
ideas in design (Shephard, 2003). The designer goes through a complex cognitive process
in which a product is developed based on a customer with a problem. In this respect, an
effective designer is required to develop the ability to communicate through various means,
to think as a team member throughout the social communication process, to make decisions,
to tolerate uncertainty, to create system design, to develop an understanding of “design as a
form of questioning” and view the issue in hand from a holistic perspective (the big picture)
(Dym, Agogino, Eris, Frey, Larry & Leifer , 2005). The DOT consists of an eight-step
process (including the Stanford-5 phases). These stages are; defining the problem, empathy
and perspective taking, idea generation, visual sketching, prototyping- testing-rearranging,
user feedback, final reflection and sharing. In the TOD process, students actively participate
in the learning process at individual and group levels, use high-level thinking strategies and
acquire new skills and perspectives while meaningfully engaged in developing conceptual
associations, and interactions with peers, instructors and others. Although the DOT process
seems like a rigid system, it provides the freedom and flexibility of questioning, multi-
dimensional thinking and solution generation in defining the problem and creation of a
creative solution. The individual has endless opportunities to explore relationships and
connections among patterns and structures, acquire the skills of developing an
understanding based on “istincts” and “senses”, seeing conceptual relationships via
engagement in artistic ways (drawing, photography, drama, lego, etc.), collecting and using
information in various forms, and working with team members.

The participants of this exploratory study were 24 freshmen students enrolled in an
undergraduate special education teaching program at a non-profit university in istanbul. The
researcher who was the instructor of the Autism Spectrum Disorders & Intellectual
Disabilities course designed the 8-steps program to be implemented within the framework
of the TOD model and prepared the program materials including instructions, forms, visual
maps and process evaluation procedures. Students were asked to identify a special
education related (either in ASD or ID) problem situation at an individual, family or
societial level that requires a solution". The DOT group projects were carried out within a
period of 10 weeks. Students were informed that they were going to experience a quite
different process; the instructor would take a facilitator role; and that they might experience
some difficulties. They were asked to keep and document these experiences utilizing the
tools shared by the instructor, communication logs, video messages, audio recordings,
meeting recordings, hand-written notes, drawings, sketches, photographs, etc. as they go
through creating their own team culture and create the product/solution in this process. It
was also shared with the students that each individual will have his/her unique journey, and
that there was no right or wrong; and they should not focus on the grade but to pay attention
to their “emotional and cognitive awareness” though out the process. All documents that
they may perceive to be not important are asked to be preserved and kept in a diary.

Students were encouraged to experiment with/ utilize the principles of Universal Design at
all stages of the process. During the final stage of the process, groups shared their product
and experiences in the process, submitted projects and presentations for the process
evaluation and product created. Individually, they submitted a written reflection, notes, draft
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drawings, work diaries, etc. As qualitative measures peer assessment, process assessment,
and a thematic analysis of student reflections were conducted. In this context, candidates
expressed changes in metacognitive and affective awareness, as well as a more holistic view
of approaching the issues in special education. These qualitative findings led to believe that
the designed DOT process should continue to be explored as a valuable tool that can be
effectively implemented in special education teaching programs. In this presentation, what
DOT is and is not, how it differs from problem based learning (PBL), the findings relevant
to students development of critical skills that led to creating a solution, teamwork,
communication, etc. and critical elements regarding its implementation will be presented in
a holistic context within the scope of constructivist and social learning theories.

Keywords: Design Oriented Thinking, Special Education Teaching Program, Sensory / Affective Analysis
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Ozel Egitim Ogretmenligi Programinda “Tasarim Odakh

Diisiinme” Uygulamasi: Duyusal/Duyussal Coziimleme

} Dr. Zuhar RENDE BERMAN
Yeditepe Universitesi, [stanbul, Tiirkiye, zuhar.rende@yeditepe.edu.tr

OZET: Bu calismada, temelini mithendislik bilimlerinden almis olan Tasarim Odakli Diisiinme
(TOD) modelinin o6gretmen yetistirme programlarinda etkinliginin  incelenmesi
amaclanmistir.  Shepperd (2003) tasarimda fikirlerin  olusturulmasi, se¢ilmesi,
degerlendirilmesi ve gerceklestirilmesinin dnemini vurgular. Tasarimci, problemi olan bir
miigteriye bagli olarak bir tiriiniin gelistirildigi karmasik bir biligsel siiregten gecer. Bu agidan
etkin bir tasarimeinin; farkli iletigim yollari ile iletisim kurabilme, sosyal iletisim siirecinde
ekip olarak diisiinebilme, karar verme, belirsizligi tolere etme, sistem tasarimi olusturabilme,
biitiinciil bir yaklagimla problem duruma bakabilme ve tasarimi bir sorgulama bigimi olarak
gorebilme yetilerini gelistirmesi gerektirir (Dym, Agogino, Eris, Frey, Larry & Leifer, 2005).
TOD sekiz asamali (Stanford-5 asamasi dahil) bir siiregten olusmaktadir. Bu asamalar;
problemi tanimlama, empati ve perspektif alma, fikir iiretimi, gorsel taslak tasarlama, prototip
olusturma, test etme ve yeniden diizenleme, kullanicidan geri bildirim, son yansitma ve
paylasmadan olusmaktadir. TOD siirecinde o6grenciler, bireysel ve grup diizeylerinde
O6grenme siirecine aktif olarak katilir, anlamli ve etkin uygulama becerilerini, kavramsal
iliskilendirmeyi, akranlari, egitmen ve digerleri ile etkilesimler yoluyla 6grenirken iist diizey
diisinme stratejilerini kullanir ve yeni beceriler edinir. TOD siireci, kat1 bir sistem gibi
goriinse de problemin tanimlanmasi ve ¢éziime ulasmada verdigi 6zgiirlik ve esneklik ile
sorgulama, yaratici ve ¢ok boyutlu diisiinme ve ¢oziim liretmeyi destekler. Birey duyulariyla
hareket etmeyi, sanatsal yollarla (¢izim, fotograf, drama, lego, vb.) kavramsal iliskileri
gormeyi, ¢esitli formlarda bilgi toplayip kullanmay1 ve ekip iiyeleriyle is birligine dayali
calisma becerilerini gelistirir. Siirecte, evrensel tasarim ilkelerinin §ziimsenmesi ve
uygulanmasina olanak saglanmistir. Calismada, Istanbul ilinde bulunan bir vakif {iniversitesi
Ozel Egitim Ogretmenligi Lisans Programi’na kayitl, 24 birinci smif grencisi yer almustir.
Aragtirmaci, dersin dgretim gorevlisi TOD modeli ¢ergevesinde uygulanacak 8 asamali
programi tasarlamis ve siirecin isleyisine iliskin yonergeleri, formlari, goérsel haritalar ve
degerlendirmeyi kapsayan program materyallerini hazirlamistir. Boylece, 6grencilerin 6zel
egitim alaninda “engellilige iliskin birey, aile ya da toplumsal diizeyde yasanan ve ¢6ziim
gerektiren bir problem durumu belirleme” ¢aligmasi baglamistir. Uygulama, 10 haftay1 iceren
bir siire¢ igerisinde yiritiilmistir. Bu ¢aligmanin 6grenciler igin farkli bir siire¢ olacagi,
dersin 6gretim gorevlisinin roliiniin siire¢ igerisinde kolaylastirici olacagi, yasayacaklari
giicliikler, ekip kiiltiiriniin olugmasi siirecinde kendilerine iletilen formlar ¢ergevesinde bu
yasantilar1 dokiiman etmeleri, video mesaji, sesli kayitlar, toplant1 kayitlar1 ve bu projede
duygusal ve biligsel farkindalik {izerine odaklanmalari, dogru ya da yanlis bir cevap olmadig,
alinacak nota odaklanmamalar1 sdylenmistir. Tiim toplantilarda elle yazili olarak alinan
notlar, gizimler, karalamalar, fotograflar vb. Onemli olmadigim diisiindiikleri tiim belgelerin
korunmasi ve giinliik tutulmasi istenmistir. Grup ve bireysel olarak bu proje ¢ergevesinde
ogrenci degil, ¢oziim tireten bir ekip olarak ¢alisacaklar1 vurgulanmigtir. Proje siirecinin son
asamasinda Ogrenciler grup olarak sunum hazirlayarak siire¢ igerisindeki yasantilarini
paylasmis, proje ve sunumlar1 ortak olarak degerlendirmeye sunmus, bireysel olarak da
yansitma kagitlarini, notlarini, taslak c¢izimlerini, ¢alisma giinliiklerini vb. dokiimanlari
sunmuslardir. Ogrencilerden alian akran degerlendirmesi, siire¢ degerlendirmesi, tematik
degerlendirme kalitatif metotla analiz edilmigtir. Bu kapsamda, TOD modelinin etkinligi
Ogretmen yetigtirme programi birinci sinif 6grencilerinin st biligsel farkindalik diizeyleri ile
duyumsal/duyussal farkindaliklarma iliskin degisimler belirlenmistir. Ozel Egitim
Ogretmenligi Programi’nda Tasarim Odakli Diisiinme (TOD) modelinin etkin bir érnek
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uygulama olarak 6nem tasidig1 diisiiniilmektedir. Bu sunumda TOD’un ne olup ne olmadig,
problem odakli 6grenmeden farki ve 0gretmen yetistirme programlarindaki uygulamasi,
¢Oziim iretme, ekip ¢alismasi, iletisim, hedef belirleme vb. becerilerin gelisimi, biitiinciil
olarak yapilandirici ve sosyal Ogrenme teorileri kapsaminda ele alinarak bulgular
sunulacaktir.

Anahtar Kelimeler: Tasarim Odakl Diigiinme, Ozel Egitim, Ogretmen Yetistirme, Duyumsal/Duyussal
Céziimleme.
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Special Education (SPED) Teacher Candidates Disposition
Inventory

Dr. Zuhar RENDE BERMAN
Yeditepe University, Istanbul, Turkey, zuhar.rende@yeditepe.edu.tr

ABSTRACT: Teacher education programs have a responsible and are accountable in training efficient
special education teachers in accordance with the national and international standards
including The Ministry of National Education, Council of Higher Education, Teacher
Training Programs Evaluation and Accreditation Association (EPDAD) as well as the quality
standards set by the higher education institution. This study was aimed to create a valid,
functional, and reliable teacher candidates disposition measurement tool which is called
“Special Education Teacher Candidate Disposition Inventory”. Traditionally teacher
education candidates enrolled in special education teaching programs are assessed on their
knowledge and skills throughout their program of study, and during their practica in the field.
The grade point average (GPA) reflects students’ acquisition and understanding of the
knowledge, while skills are graded through candidate practicum classes in the field and
student teaching. Most of the time, the feedback provided by the cooperating teacher during
practicum, and the practicum supervisor, and/or instructors on certain disposition deficits
(behaviors, attitudes, tendencies and professional qualities) that needs improvement at a time
that is almost “too late”. The literature in the field is overwhelmingly indicated that in
addition to knowledge and skill development, there are critical dispositions that define an
effective teacher. These dispositions need to be identified and developed through a cycle
includes candidates’ self- awareness and knowledge, self-assessment, feedback, setting
goals, planning, self-monitoring, constructive feedback and a support system (advising,
mentoring etc.) processes . These dispositions need to be integrated into the teacher education
program, and candidates should be knowledgeable about the disposition measurement,
expectations, and asked to take an active role in self-assessment, reflection, take actions as
opportunities provided to develop these critical dispositions prior to and during student
teaching. Therefore, this process shall apply to candidates’ dispositions as reflected in field
experiences and related coursework. All students who are enrolled in the special education
teaching program, faculty, advisors, field supervisors and other stakeholders were included
through their feedback in identifying necessary dispositions to be included in the creation of
the inventory. As it is sated in the inventory, candidates self-evaluate themselves on the
items, evaluated by the course instructors and advisor, conduct meetings when students need
to improve number of dispositions, and writing a performance development plan with
identified necessary support needed. Candidates will be made aware that violations, and in
case of when repeated violations special education department faculty members will identify
skills that directly needs to be addressed through an intervention program. This information
also will be published in appropriate teacher education documents including course syllabi,
practicum guidelines and reinforced throughout the program. The SPED Candidate
Disposition Inventory may be utilized by all faculty members and classroom teachers to bring
a “deficiency” and/or area of improvement with regard to professional conduct and necessary
qualities to the attention to the department. The teacher candidate who is identified to have
deficiencies in professional conduct/qualities will be actively engaged in creating a
“development plan” which will be monitored by his/her academic advisor.

Development of the SPED Candidate Disposition Inventory. An extensive literature review,
review of Ministry of National Education, EPDAD professional standards, the School of
Education mission and vision and the Special Education Teaching department program
outcomes were studied in detail in the process of identifying a list of important dispositions.
These dispositions were identified to be assessed and developed throughout our 4-year
program in order to ensure that program graduates possess professional disposition that are
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critical to providing appropriate services to individuals with disabilities, and leading change
in the society regarding the rights of individuals with disabilities.

These items were grouped under “Coursework Phase” and “Comprehensive Inventory” as
some items may not be relevant to candidates who are not in the filed yet. Assessment
categories are identified as follow in the initial phase of the inventory development: National,
Moral and Universal values; Legal & Ethical; Communication and Interaction; Fairness;
Commitment to Diversity/Multiculturalism ; Attendance/Punctuality; Professional
Appearance and Demeanor; Reliability and Dependability; Safety/Responsible Action;
Flexibility/Adaptability; Openness to Feedback and Development; Commitment to Lifelong
Learning and Profession; Commitment to Student Learning; Improving Teaching
Performance and Collaboration and Advocacy.

Researcher and the faculty members of the program are aware that this inventory will need
to be reviewed and revised as needed. The implementation of the inventory will guide these
changes.

The necessary steps taken in the development process as well as the “work in progress” will
be presented in detail.

Keywords: Special Education. Teacher Candidate, Disposition Inventory Development
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Ozel Egitim Ogretmen Adaylan Yetkinlik Envanteri Gelistirme
Calismasi

} Dr. Zuhar RENDE BERMAN
Yeditepe Universitesi, [stanbul, Tiirkiye, zuhar.rende@yeditepe.edu.tr

ABSTRACT: Ogretmen yetistirme programlari, Yiiksek Ogretim Kurumu, Milli Egitim Bakanhgi, ve
Ogretmenlik Egitim Programlari Degerlendirme ve Akreditasyon Dernegi (EPDAD)'nin
belirlemis oldugu wulusal ve uluslararast standartlara ve calismanin yapildi vakif
iiniversitesinin belirlemis oldugu kalite standartlarina uygun olarak donanimli 6zel egitim
verebilmelidir. Bu ¢alismanin amaci, gegerli, islevsel ve giivenilir bir 6lgme aract olarak
“Ozel Egitim Ogretmen Aday1 Yetkinlik Envanteri” 6lcegi gelistirmektir. Geleneksel olarak,
Ozel egitim Ogretmeni yetistiren programlara kayitli olan 6zel egitim 6gretmeni adaylari,
egitim programlart boyunca ve alandaki uygulamalari sirasinda bilgi ve becerileri iizerinden
degerlendirilir. Not ortalamasi (GPA), &grencilerin bilgiyi edinmesini ve anlamasini
yansitirken, beceriler, alandaki adaym uygulamalar ve son yil 6gretmenlik uygulamasi
araciligiyla derecelendirilir. Cogu zaman ortak d6gretmen ve uygulama danigmani tarafindan
gelistirilecek belirli davranisglar, tutumlar, egilimler ve kisisel nitelikler hakkinda saglanan
geri bildirimler neredeyse “cok ge¢” bir zamanda saglanir.

Alandaki literatiir, ezici bir ¢cogunlukla, bilgi ve beceri / performans gelisimine ek olarak,
etkili bir 6gretmeni tanimlayan elestirel egilimlerin oldugunu kabul eder ve bunun adaylarin
0z farkindalig1 ve bilgisi, geri bildirimi, hedef belirleme, planlama, kendi kendini izleme ve
yapici geri bildirim dongiisiinii kapsayan bir destek sistemiyle belirlenmesi ve gelistirilmesi
gerekir. Bu egilimlerin ¢alisma programinin bir pargasi olmasi, dgrencilerin dl¢liim ve
beklentiler hakkinda bilgi sahibi olmasi ve 6grenci 6gretimi dncesinde ve sirasinda bu kritik
egilimleri gelistirmek igin 6z degerlendirmede aktif bir rol iistlenmeleri, harekete gecmeleri
ve firsatlar yaratmalar1 istenir. Bu nedenle, bu siire¢, saha deneyimlerinde ve ilgili kurs
caligmalarinda yansitildig1 iizere adaylarin egilimlerine uygulanacaktir. Ozel egitim 6gretim
programina kayithh tim ogrencilerden, ogretim {iyelerinden, danismanlarindan, alan
sorumlularindan ve diger paydaslardan, envanterin olusturulmasina dahil edilecek gerekli
diizenlemelerin belirlenmesinde aktif rol almalari istendi. Envanterde belirtildigi {izere
adaylar maddeler {izerinde kendilerini degerlendirmekte, dersin Ogretim gorevlileri ve
danigsmanlart  tarafindan  degerlendirilmekte, Ogrencilerin  birtakim  yeterlilikleri
iyilestirmeleri gerektiginde toplantilar diizenlemekte ve ihtiyag duyuldugu tespit edilen
gerekli destegi igeren bir performans gelistirme plani yazmaktadir. Adaylar ihlallerin farkina
varacaklar ve tekrarlanan ihlaller durumunda 6zel egitim bolimi 6gretim iyeleri bir
miidahale programi ile dogrudan ele alinmasi gereken becerileri tespit edecekler. Bu bilgiler
aynit zamanda kurs miifredati, Uygulama Yonergeleri paketi dahil olmak {izere uygun
Ogretmen egitimi belgelerinde yayinlanacak ve program boyunca pekistirilecektir. SPED
Aday Egilim Envanteri, tim 6gretim iiyeleri ve smif ogretmenleri tarafindan mesleki
davranis ve gerekli nitelikler bakimindan béliimiin dikkatine bir “eksiklik” ve / veya gelisme
alan1 getirmek icin kullanilabilir. Mesleki davranig / niteliklerde eksiklikleri oldugu tespit
edilen Ogretmen adayi, akademik danigmani tarafindan izlenecek bir “gelisim plani”
olusturmaya aktif olarak katilacaktir. SPED Aday Yetkinlik Envanterinin Gelistirilmesi.
Kapsamli bir literatiir taramasi, Milli Egitim Bakanligi'nin incelemesi, Ogretmenlik Egitim
Programlar1 Degerlendirme ve Akreditasyon Dernegi (EPDAD) mesleki standartlari, Egitim
Yiiksekokulu misyon ve vizyonu ve Ozel Egitim Ogretmenligi boliimii program ¢iktilari,
onemli egilimlerin bir listesinin belirlenmesi siirecinde ayrintili olarak incelenmistir. Bu
yetkinlikler, program mezunlarinin engelli bireylere uygun hizmetleri saglamak ve engelli
bireylerin haklar1 konusunda toplumda degisime Onciiliik etmek icin kritik 6neme sahip
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profesyonel egilimlere sahip olmalarini saglamak i¢in 4 yillik programimiz boyunca
degerlendirilecek ve gelistirilecek sekilde belirlenmistir.

Bazi maddeler heniiz sahada olmayan adaylarla ilgili olmayabileceginden, "Ders Asamast"
ve "Kapsamli Envanter" altinda gruplanmistir. Envanter gelistirmenin ilk agamasinda
degerlendirme kategorileri su sekilde belirlenir: Ulusal, Manevi ve Evrensel degerler; Yasal
ve Etik; Iletisim ve Etkilesim; Adalet; Cesitlilige / Cok kiiltiirliiliige Baglhlik; Katilim ve
dakiklik; Profesyonel Goriiniim ve Davranig; Dayanilirlik ve Giivenilebilirlik; Giivenlik /
Sorumlu Eylem; Esneklik / Uyarlanabilirdik; Geri Bildirime ve Gelisime Ag¢iklik; Yasam
Boyu Ogrenme ve Meslege Baglilik; Ogrenci Ogrenimine Baglilik; Ogretim Performansini;
ve Isbirligini ve Savunuculugu Gelistirmek. Arastirmact bu envanterin uygulamaya
koyulduktan tan sonra gerek goriildik¢e degisiklikler yapilacagint bilmektedir. Envanter
gelistirme surecindeki asamalar ve {iizerinde caligilmakta olan envanter ayrintilariyla
sunulacaktir.

Anahtar Kelimeler: Ozel Egitim, Ogretmen Adaylari, Yetkinlik Envanteri Gelistirme
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Mekteb-i Niivvab ve Koy Enstitiilerin Ortak Kaderi

Dr. Yar ALI METE

Trakya Universitesi, Edirne, Tiirkiye, yaralimete@trakya.edu.tr

Dr. Erhan VATANSEVER

Trakya Universitesi, Edirne, Tiirkiye, erhanvatansever@trakya.edu.tr

OZET: Bulgaristan Prensligi’nin kuruldugu ilk y1llarda Osmanl Imparatorlugu’na bagh bir prenslik
oldugu icin 6gretmen yetistirecek bir okulun agilmasina ihtiya¢ duyulmamis ve 6gretmen
ihtiyaglart Edirne ve Istanbul gibi sehirlerdeki okullar vasitastyla karsilanmstir.
Bulgaristan’in  1908’de bagimsizlik kazanmasi ile iilkede yasayan Tiirkler 6gretmen
yetistirmek icin imparatorluga 6grenci gonderememislerdir. Bulgaristan ile 1913 tarihinde
imzalanan Istanbul Anlagsmasi’na konulan bir madde ile Bulgaristan Tiirklerinin bu ihtiyaci
kargilanmaya calisilmig. Acilmasi planlanan okul birinci diinya savasinin patlak vermesi
sebebiyle agilamamistir. Birinci diinya Savasi’nin ardindan iki kissmdan Mekteb-i Niivvab
adi ile agilmistir. Bes yillik egitim siiresine sahip olan okulun miifredatint % 18,511 Pedagoji,
% 18,11 din dersleri, % 33,33 sosyal bilimler ve % 29°62’si Fen bilimleri derslerinden
olusmustur. Okulda okul gazetesi, edebiyat dernegi, tiyatro kliibii ve kiiltlir komisyonu gibi
derneklerde ayni yil kurulmustur. Her 6grencinin bir arkadasindan sorumlu oldugu ve vesayet
sistemi ad1 verilen bir uygulama sayesinde 6grencilerin basarili seviyelerinde 6nemli bir artig
goriilmiis ve Nitvvab Okulu kisa zamanda Sumen sehrinde bulunan 20 lise ve dengi okul
arasinda 4.92 puanla en basarili okul durumuna yiikselmistir. 1944 yilinda iktidara gelen
komiinist yonetim tarafindan okulun okulda degisiklige gidilmis. Idareciler ve 6gretmenler
gorevden uzaklastirilmis, okula ilk defa kiz 6grenci alinmaya baslanmis ve son olarak ismi
Nazim Hikmet Lisesi olarak degistirilmigtir. Komiinist rejimin 1990’da yikilmasi ile Niivvab
Imam Hatip Lisesi olarak tekrar acilmistir. Tiirkiye’de &gretmen yetistirme modelleri
tartisirken iilkeye 6zgii bir model gelistirme fikri dogmustu. Ismail Hakk1 Tongug ve Hasan
Ali Yiicel’in katkilarmn ile 1940 senesinde Koy Enstitiileri agildi. Derslerin %50'lik boliimii
temel Orgiin egitim konularini igeriyordu. Geri kalani ise uygulamali egitimdi. Koy Enstitiileri
sistemi, liretim iginde egitim temeline dayaniyordu. 1946 senesine kadar kurulus ilkelerine
uygun hizmet veren Koy Enstitiileri 1954 senesinde siyasi sebeplerle kapatildi.

Anahtar Kelimeler: Koy Enstitiisii, Mektep-I Niivvap, Ogretmen Yetistirme
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Common Fate of Mekteb-i Niivvab and Village Institues

Dr. Yar ALI METE
Trakya University, Edirne, Turkey yaralimete@trakya.edu.tr

Dr. Erhan VATANSEVER
Trakya University, Edirne, Turkey, erhanvatansever@trakya.edu.tr

OZET: At the first years of Bulgarian principality depend on the Ottoman Empire, for this reason
they didn’t need to schools for educating teachers and they supplied the need of teachers from
the schools in Edirne and Istanbul. After Bulgaria gain the independence in 1908, the Turks
who lived in the country couldn’t send students for educating as teachers. In 1913 with the
Treatry of Istanbul, the teacher need of Bulgar Turks tried to provide. The school which had
planned to opened couldn’t because of the Fist World War. After the First World War, in the
name of Mekteb-i Niivvab opened in two departments. The education longed 5 years and the
curriculum of the school consisted of Pedagogy courses ( %18,5), religious courses (%18,1),
social sciences (%33,33) and sciences (%26,62). The school newspaper, literature
association, theatre club and culture commission opened at the same year. With the help of
the tutorship system in which every students is responsible with another student, the success
level of students raised and The school of Niivvab became the most successful school, with
4.92 score, of the 20 high schools in the city of Sumen. The school has been changed by the
Communist Government in 1944. All the administrators and teachers dismissed and girl
students were enrolled first time and finally the name of the school changed as “Nazim
Hikmet High School”. With collapsing of Communist Government in 1990, Niivvam (
Religious vocational high school) Imam Hatip High school opened again. While discussing
teacher training policies in Turkey, country specific e idea came out. With the contributions
of Ismail Hakki and Hasan Ali Yiicel Village Institutes were opened in 1940. %50 of the
courses consisted of basic formal education subjects and the other half consisted of training
education. The system of Village Institutes depended on the fundamental that is education
in the production. The Village Institutions took part with the establishment purposes until
1946 and in 1954 because of political reasons the Village Institutions were closed.

Anahtar Kelimeler: Village Institues, Mektep-I Niivvap, Teacher Training
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Sosyal Bilgiler Ogretmenlerinin Dergiye Kars1 Bakis Acisi ve
Derslerde Dergi Kullanma Durumlarn

Gulden AKSU

Marmara Universitesi, istanbul Tiirkiye, guldenaksuu@gmail.com

Ars. Gor. Aysenur TEMEL
Kirikkale Universitesi, Kirikkale, Tiirkiye, aysenurtemel@kku.edu.tr

OZET: Dergi; diizenli araliklarla yayimlanan, belirli bir ilgi alanina yonelik haber, makale, deneme,
inceleme, aragtirma ve elestiri gibi yazilari, ¢esitli edebi iiriinleri ya da belirli konulara yonelik
derlemeleri iceren ve genellikle resimli olan basin yaymnidir. Farkli ¢esitte edebi tiirleri
igermesi, birgok alana hitap eden tiirlerinin olmasindan dolay1 dergiler siyasetten ekonomiye,
egitimden sosyolojiye ¢ok sayida alani ilgilendirmektedir. Boylesine genis yelpazeye sahip
olmasi, dergilerin etki giiclinii artirmaktadir. Bundan dolay1 dergi okuyucular1 bir medya
okuryazarinin gerekli donanimlarina sahip olarak bu eylemi en bilingli sekilde
yiriitmelidirler. Bu bilin¢ diizeyi, okuyucularin dergiye kars1 bakis acisini etkilemektedir.
Dergiye olan bakis agisini etkileyen bir bagka faktdr de okuyucunun ilgi alan1 ve meslegidir.
Nitekim hayatin iginden bir tiir olan dergiler, okuyucunun mesleki hayatinda uygulamaya
yonelik birgok avantaj saglayacaktir. Buna gosterilecek en yaygin Orneklerden birisi de
ogretmenliktir. Ogretmenler, hitap ettikleri simf diizeyine uygun olarak egitim-6gretim
faaliyetlerini en uygun materyaller ile destekleyerek yiiriitmekle sorumlulardir. Dersin
kazanimlarina uygun olan materyalin se¢imi, bu materyalin kullanim bigimi gibi gorevlerle
yikiimlii olan oOgretmenler farkli tiirdeki materyallerden faydalanarak ders siirecini
zenginlestirmelilerdir. Egitim ortamlarinda kullanilabilecek materyal gesitlerinden birisi olan
yazili materyaller, erisilebilir ve smifta kullanimi etkili olan materyallerden birisidir. Bir
medya aract olan dergi ise yazili materyal kategorisinde kullanimi en etkili olan ders
materyallerindendir. Dergi; kisa ve carpict yazilari, renkli gorselleri, dergi sayisma 6zel
konulari, cesitli poster gibi ek kaynaklari ile derslerde kullanima uygun bir materyaldir.
Derginin en verimli sekilde kullanilabilecegi derslerden birisi sosyal bilgilerdir. Nitekim
sosyal bilgiler; tarih, cografya, sosyoloji, psikoloji, antropoloji, ekonomi, felsefe gibi daha
birg¢ok disiplini igerisinde bulunduran disiplinler arasi bir derstir. Sosyal bilgilerin bu yonii,
dergilerin genis yelpazesi ile ortiismektedir. Ayn1 zamanda sosyal bilgiler, okul miifredat
igerisinde giindelik yagsam ile en yakin iliskisi olan derstir. Dergilerin sosyal yasam ile olan
yakin bagi, sosyal bilgiler dersinde materyal olarak kullanimini desteklemektedir. Sosyal
bilgiler dersinde bir materyal olarak dergilerin kullanimi1 6grencilerin konular1 yasam ile
bagdastirmasina, derse olan ilgisinin artmasina, iist diizey diistinme becerisi gelistirmesine,
medya unsurlarini fark etmesine ve en 6nemlisi de derste 6grencinin etkin bir rol oynamasina
katki saglamaktadir. Bu yaklagim, egitim sistemimizde benimsenen yapilandirmact egitim
anlayisini da desteklemektedir. Tamamlayict bilgiler iceren dergilere, 15. Milli Egitim
Surasinda alinan kararlarda da cesitli iletisim kaynaklarindaki bilgileri iyi degerlendirip
kullanabilen insanlar yetistirmek i¢in dergi gibi kitle iletisim araglarindan yararlanilmasinin
gerekliligi ile yer verilmistir. Egitim 6gretim faaliyetlerinin icerisinde bu denli 6nemli yere
sahip olan dergilere kars1 6gretmenlerin tutumu ve dergi okuma aliskanliklari, derste materyal
olarak kullanimini etkilemektedir. Bu aragtirmada sosyal bilgiler 6gretmenlerinin bir medya
araci olan dergiye kars1 bakis agisin1 ve derslerinde dergiyi kullanmaya yonelik diisiincelerini
tespit etmek amaclanmaktadir. Bu dogrultuda arastirma, nitel arastirma yontemi ile
desenlenmistir. Arastirmanin ¢aligma grubunu Tiirkiye’nin ¢esitli bolgelerinde gorev yapan
sosyal bilgiler 6gretmenleri olusturmaktadir. Veriler gériisme teknigi yolu ile toplanmistir.
Goriismeler, pandemi kosullarindan dolay: dijital platformda gergeklestirilmistir. Goriisme
esnasinda, daha dnceden hazirlanmig ve uzman goriisii alinarak revize edilmis olan goriisme
sorular1 6gretmenlere yoneltilmistir. Ogretmenlerin izni alinarak goriismeler kayit altina
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almmustir. Bu sayede goriismeden daha sonraki siiregte transkript islemi yapilarak goriigme
stireci yazili hale dontistiiriilmiistiir. Bu islem yapilirken hata paymni azaltmak amaciyla
Ogretmenlerin goriigme sorularina verdikleri cevaplarin bire bir yazilmasina 6zen
gosterilmigtir. Transkript isleminden sonra kayittaki goriigmeler ile ayni olup olmadiklar
karsilagtirilmistir. Elde edilen veriler igerik analizi yolu ile analiz edilmistir. Bu analiz
sonucunda tematik kodlar olusturulmustur. Ana temalarin yani sira icerik analizi ile alt
temalar da olusturulmustur. Neticede ise arastirmadan elde edilen veriler tekrardan
diizenlenerek yorumlanmistir. Sosyal bilgiler 6gretmenlerinin dergi okuma aliskanliklarmi
ve dergiye olan bakis agilarini ortaya koymasinin yani sira derslerde bir yazili materyal olarak
dergi kullanimini tespit etmesi bakimindan bu aragtirma 6nem arz etmektedir. Literatiirdeki
¢esitli materyaller lizerine yapilan arastirmalarin sayica fazla olmasina ragmen sosyal bilgiler
dersinde dergi kullanimina yonelik arastirmalarin yetersiz olmast da arastirmanin dnemini
ortaya koymaktadir.

Anahtar Kelimeler: Dergi, Dergi Kullanimi, Sosyal Bilgiler, Materyal
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Social Studies Teachers' Perspective Against the Journal and their
Use of Journals in Lessons

Res. Assist. Aysenur TEMEL,
Kirikkale University, Kirikkale, Turkey, aysenurtemel@kku.edu.tr

Giilden AKSU,

Marmara University, Istanbul, Turkey, guldenaksuu@gmail.com

ABSTRACT: Magazine; It is a press publication, usually illustrated, that is published at regular intervals,
containing articles such as news, articles, essays, reviews, research and criticism, various
literary products or compilations on specific topics. Since they contain different kinds of
literary genres and have genres that appeal to many fields, magazines are of interest to
many fields from politics to economy, from education to sociology. Having such a wide
range increases the impact power of the magazines. Therefore, the readers of the magazine
should carry out this action in the most conscious way, having the necessary equipment of
a media literate. This level of awareness affects the readers' point of view towards the
magazine. Another factor that affects the perspective of the journal is the reader's interest
and profession. As a matter of fact, journals, which are a kind of life, will provide many
advantages for the reader's professional life. One of the most common examples of this is
teaching. Teachers are responsible for carrying out educational activities by supporting
them with the most appropriate materials in accordance with the grade level they are
addressing. Teachers who are responsible for tasks such as the selection of the material
suitable for the learning outcomes of the course and the way this material is used should
enrich the course process by making use of different types of materials. Written materials,
which are one of the types of materials that can be used in educational environments, are
one of the materials that are accessible and effective to use in the classroom. The magazine,
which is a media tool, is one of the most effective course materials in the written material
category. Magazine; It is a suitable material for use in lessons with its short and striking
texts, colorful visuals, issues specific to the issue of the magazine, and additional resources
such as various posters. One of the courses in which the journal can be used most
efficiently is social studies. As a matter of fact, social studies; It is an interdisciplinary
course that includes many disciplines such as history, geography, sociology, psychology,
anthropology, economics and philosophy. This aspect of social studies overlaps with the
broad spectrum of journals. At the same time, social studies is the subject that has the
closest relationship with daily life in the school curriculum. The close connection of
journals with social life supports their use as a material in social studies course. The use
of magazines as a material in the social studies course contributes to the students'
associating the subjects with life, increasing their interest in the course, developing high-
level thinking skills, recognizing the media elements, and most importantly, playing an
active role in the course. This approach also supports the constructivist education approach
adopted in our education system. Journals containing complementary information were
included in the decisions taken at the 15th National Education Council, as it was necessary
to use mass media such as magazines in order to raise people who could evaluate and use
the information in various communication sources well. Teachers' attitudes towards
magazines, which have such an important place in educational activities, and their reading
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habits affect their use as materials in the lesson. In this research, it is aimed to determine
the perspective of social studies teachers towards the magazine, which is a media tool, and
their thoughts on using the magazine in their lessons. In this direction, the research was
designed with the qualitative research method. The study group of the research consists of
social studies teachers working in various regions of Turkey. The data were collected
through the interview technique. The interviews were held on the digital platform due to
the pandemic conditions. During the interview, the interview questions prepared
beforehand and revised by taking expert opinion were directed to the teachers. The
interviews were recorded with the permission of the teachers. In this way, after the
interview, transcription was made and the interview process was converted into written
form. While doing this, care was taken to write down the answers given by the teachers to
the interview questions in order to reduce the margin of error. After the transcription
process, it was compared whether they were the same as the interviews in the recording.
The obtained data were analyzed by content analysis. As a result of this analysis, thematic
codes were created. In addition to the main themes, sub-themes were created by content
analysis. As a result, the data obtained from the research were rearranged and interpreted.
This research is important in terms of revealing the magazine reading habits of social
studies teachers and their perspectives on the magazine, as well as determining the use of
magazines as a written material in the lessons. Despite the large number of studies on
various materials in the literature, the inadequacy of research on the use of journals in the
social studies course also reveals the importance of the research.

Keywords: Village Institues, Mektep-1 Niivvap, Teacher Training
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Turkey's Participation in the European Higher Education Area
and Accreditation

Prof. Dr. Sacide VURAL
Gelisim University, Istanbul, Turkey, svural@gelisim.edu.tr

ABSTRACT: Turkey's participation in the European Higher Education Area requires cooperation and
coordination with the higher education systems of other participating countries. Therefore,
it is considered important and necessary for countries to establish and operate a quality
assurance system in terms of harmonization of higher education systems. Therefore,
independent accreditation institutions in Turkey accredit higher education institutions and
programs. In this study, the factors that have a positive/negative effect on the access and
development of the quality standards of the programs are discussed. Within the framework
of the discussion, every step of the program evaluation process is questioned with the
content analysis method. It is discussed whether the practices comply with the project's
quality assurance policy from the questioning; The steps taken in the structuring process
of the programs, from the determination of the objectives, to the creation of the curriculum,
to the definition of the credits, to the determination of the programme outcomes,
negatively/positively affect the development of the quality standard of the programs.
Moreover, it is understood that raising the quality standard of the programs in the subunits
of the universities depends on the institutional care, willingness to increase the quality and
the success of the implementation.

Keywords: Turkey, European Higher Education Area, Accreditation, Quality Assurance System
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Tirkiye’nin Avrupa Yiiksekogretim Alanina Katilhm ve
Akreditasyon

Prof. Dr. Sacide VURAL

Gelisim Universitesi, Istanbul, Tiirkiye, svural@gelisim.edu.tr

OZET: Tirkiye’nin  Avrupa Yiksekogretim Alanina katilimi, diger katilimer {ilkelerin

yiiksekogretim sistemleriyle igbirligi ve esglidiimli ¢alismasini gerektirmektedir. Bunun
icin iilkelerin kalite glivence sistemini kurmasi ve isletmesi yliksekdgretim sistemlerinin
uyumlasmasi agisindan énemli ve gerekli goriilmektedir. Bu nedenle, Tiirkiye’de bagimsiz
akreditasyon kuruluglar1 yiiksekdgretim kurum ve programlarinin akreditasyonunu
gerceklestirmektedir. Bu ¢alismada, programlarin kalite standartlarina erisim ve
gelistirilmesinde olumlu/olumsuz etkisi olan faktorler tartisitlmaktadir. Tartigma
cercevesinde, igerik analizi yontemiyle program degerlendirme siirecinin her adimi
sorgulanmaktadir. Projenin Ongdrdiigii kalite giivence politikasin1 ve hedeflerini
programlara uygulama calismalari tartisilmaktadir.
Yapilan sorgulamalardan, programlarin yapilanma stirecinde, amaglarin belirlenmesinden,
O0gretim programinin olusturulmasi, kredilerin tanimlanmasi, kazanimlarin belirlenmesine
degin atilan adimlar programlarin kalite standardinin gelismesini olumsuz/olumlu yénde
etkilemektedir. Dahasi, iiniversitelerin alt birimlerinde yer alan programlarin kalite
standardimin yiikseltilmesi, kurumsal olarak kaliteyi 6nemseme, arttirma istekliligine ve
uygulama basarisina bagl oldugu anlagilmaktadir.

Anahtar Kelimeler: Tiirkive, Avrupa Yiiksekogretim Alani, Akreditasyon, Kalite Giivence Sistemi.
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